Survey of Nigerian University Student Affairs Services: a Comparison of Students\u27 Perceived Service Importance and the Students\u27 Level of Satisfaction by Adeniyi, Michael Adewale
Andrews University 
Digital Commons @ Andrews University 
Dissertations Graduate Research 
2000 
Survey of Nigerian University Student Affairs Services: a 
Comparison of Students' Perceived Service Importance and the 
Students' Level of Satisfaction 
Michael Adewale Adeniyi 
Andrews University 
Follow this and additional works at: https://digitalcommons.andrews.edu/dissertations 
 Part of the African Languages and Societies Commons, and the Higher Education Commons 
Recommended Citation 
Adeniyi, Michael Adewale, "Survey of Nigerian University Student Affairs Services: a Comparison of 
Students' Perceived Service Importance and the Students' Level of Satisfaction" (2000). Dissertations. 
180. 
https://digitalcommons.andrews.edu/dissertations/180 
This Dissertation is brought to you for free and open access by the Graduate Research at Digital Commons @ 
Andrews University. It has been accepted for inclusion in Dissertations by an authorized administrator of Digital 
Commons @ Andrews University. For more information, please contact repository@andrews.edu. 
  
 
 
Thank you for your interest in the  
 
Andrews University Digital Library  
of Dissertations and Theses. 
 
 
Please honor the copyright of this document by 
not duplicating or distributing additional copies 
in any form without the author’s express written 
permission. Thanks for your cooperation. 
 
INFORMATION TO U SER S
This manuscript has been reproduced from the microfilm master. UMI films 
the text directly from the original or copy submitted. Thus, some thesis and 
dissertation copies are in typewriter face, while others may be from any type of 
computer printer.
The quality of this reproduction is dependent upon the quality of the 
copy submitted. Broken or indistinct print, colored or poor quality illustrations 
and photographs, print bleedthrough, substandard margins, and improper 
alignment can adversely affect reproduction.
In the unlikely event that the author did not send UMI a complete manuscript 
and there are missing pages, these will be noted. Also, if unauthorized 
copyright material had to be removed, a note will indicate the deletion.
Oversize materials (e.g., maps, drawings, charts) are reproduced by 
sectioning the original, beginning at the upper left-hand comer and continuing 
from left to right in equal sections with small overlaps.
Photographs included in the original manuscript have been reproduced 
xerographically in this copy. Higher quality 6" x 9” black and white 
photographic prints are available for any photographs or illustrations appearing 
in this copy for an additional charge. Contact UMI directly to order.
Bell & Howell Information and Learning 
300 North Zeeb Road, Ann Arbor, Ml 48106-1346 USA 
800-521-0600
Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.
Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.
Andrews U niversity 
School o f Education
SU R V E Y  OF N IG ERIA N  UN IV ERSITY STUDENT .AFFAIRS 
SERVICES: A CO M PA R ISO N  OF STU D EN TS’ 
PERCEIVED SERVICE IM PORTANCE 
AND THE STU D EN TS’ LEVEL OF 
SA TISFA C TIO N
A D issertation 
Presented in Partial Fulfillm ent 
o f  the Requirem ents for the Degree 
D octor o f  Philosophy
by
M ichael Adew ale Adeniyi 
April 2000
Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.
UMI Number: 9968521
UMI
UMI Microform9968521 
Copyright 2000 by Bell & Howell Information and Learning Company. 
All rights reserved. This microform edition is protected against 
unauthorized copying under Title 17, United States Code.
Bell & Howell Information and Learning Company 
300 North Zeeb Road 
P.O. Box 1346 
Ann Arbor, Ml 48106-1346
Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.
SURVEY OF NIGERIAN UNIVERSITY STUDENT AFFAIRS 
SERVICES: A COMPARISON OF STUDENTS’ 
PERCEIVED SERVICE IMPORTANCE 
AND THE STUDENTS’ LEVEL OF 
SATISFACTION
A dissertation 
presented in partial fulfillment 
of the requirements for the degree 
Doctor o f  Philosophy
by
Michael Adewale Adeniyi
APPROVAL BY THE COMMITTEE:
Lyndon G. Furst
Member: Elvin Gabriel
Member: Newton Hoilette
Member: Merlene O m en
External Examiner 
Jacob S. Bawa
dAjL+jj
Dean, School offeducation 
Karen Graham
Date approved
Reproduced with permission of the copyright owner. Further reproduction prohibited without permission
ABSTRACT
SURVEY OF NIGERIAN UNIVERSITY STUDENT AFFAIRS 
SERVICES: A COMPARISON OF STUDENTS' 
PERCEIVED SERVICE IMPORTANCE 
AND THE STUDENTS' LEVEL OF 
SATISFACTION
by
Michael Adewale Adeniyi
Chair: Lyndon Furst
Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.
ABSTRACT OF GRADUATE STUDENT RESEARCH
Dissertation
Andrews University 
School o f Education
Title: SURVEY OF NIGERIAN UNIVERSITY STUDENT AFFAIRS SERVICES: A 
COMPARISON OF STUDENTS' PERCEIVED SERVICE IMPORTANCE 
AND THE STUDENTS’ LEVEL OF SATISFACTION
Name of researcher: Michael A. Adeniyi
Name and degree o f faculty chair: Lyndon G. Furst, Ed.D.
Date completed: April 2000
Problem
Nigerian university student-affairs services have been characterized by negative 
campus activism, violent demonstrations, and the destruction o f lives and properties, the 
result o f which led to the closing down o f many Nigerian universities. Thus far, little 
empirical data exist regarding the student personnel services available to students at 
Nigerian universities, the importance o f student-affairs services, or the level o f student 
satisfaction with these services.
Methods
A quantitative survey methodology was used to assess 35 student-affairs services. 
A developed and validated survey instrument, the Student Services Q uestionnaire (SSQ),
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was administered to collect data from currently registered undergraduate and graduate 
students o f  both genders through each vice-president for student affairs and/or faculty 
members in six Nigerian universities.
Nine hundred surveys were sent to Nigerian university students. Six hundred and 
seventy-three (74.8%) completed questionnaires were returned. The data were analyzed 
using descriptive statistics, nests, analysis o f variance, and the Student-Newman-Keuls.
Results
Overall students’ responses indicated that students perceived most services as 
highly important. In all six institutions, 25 out o f the 35 services were highly rated as 
important. Conversely, students generally indicated that they did not experience a high 
level o f satisfaction with these services. Only religious services was rated as a moderately 
satisfactory service. Comments from 655 students validated the empirical data indicating 
that most services are perceived as important and needed but with no satisfaction.
Conclusions
Based on this study, the Nigerian university students attach a high level of 
importance to student services but generally have low levels o f satisfaction with these 
services.
1. Very little difference exists between male and female students on perception o f  
either importance or satisfaction.
2. No difference exists between academic status on view o f  importance.
3. Younger students have higher levels o f satisfaction than do older students.
Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.
4. Students at the religiously affiliated university have higher levels o f  satisfaction 
than those at secular universities.
Thus, educating the total person is possible only when a student’s learning takes 
place in a conducive atmospheric environment, where life’s basic amenities such as food, 
shelter, security, love, and other physiological and psychological needs are being met.
Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.
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CHAPTER I
INTRODUCTION
The Federal Republic of Nigeria, situated in West Africa, is bordered on the 
south by the Gulf o f  Guinea, on the west by the Republic o f Benin and Niger, on the east 
by Cameroon’s Republic, and on the north by Niger and Chad Republics. It is between 3 
and 14 degrees East Longitude, and 4 and 14 degrees North Latitude (Federal Republic 
o f Nigeria, Federal Ministry o f Information, 1997, p. 1). It has an area o f  923,770 square 
kilometers, and the population in 1997 was 107.129.469. With a population growth rate 
o f 3.07% per annum. Nigeria is not only the most populous country in Africa but also has 
the highest annual population growth rate (Federal Republic o f Nigeria. First National 
Rolling Plan. 1996-98. p. 246). The genesis o f  university education started when the first 
higher institution o f  learning, Yaba College, formed the nucleus o f the first University 
College in Ibadan. This was founded in 1948 with 210 students (Fafunwa, 1990).
In order to meet the needs o f the nation in the area o f  high-level manpower and 
technological development, the 1954 constitution made provision for the establishment o f 
more universities by placing education on the concurrent legislative list which enabled the 
regional governments to establish their own universities. Coupled with this was the 
recommendation on the establishment o f more universities by the Ashby Commission in
1
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1960. The regional government in the east established the University o f Nigeria. Nsukka, 
in I960. The west regional government established the University o f Lagos. University of 
Ife, and the University o f Ibadan in 1962, while the north regional government also 
established the Ahmadu Bello University at Zaria in the same year. The fourth regional 
government, the mid-western region, established the University o f Benin in 1970 (Ajayi, 
1990).
All the state-owned universities were taken over by the federal government in the 
1977 constitutional amendment. In the 1979 constitutional amendment, the universities 
were again returned to the state. With this provision, many state universities were 
established, including Edo State University, Ekpoma; Imo State University, Owerri; Lagos 
State University, Ojo: Ondo State University, Ado-Ekiti; Rivers State University o f 
Science and Technology, Port-Harcourt; and Ogun State University, Ago-Iwoye. These 
were established between 1979-1983. Now (in the year 2000), Nigeria has 41 
universities (24 federal 13 state, 4 private), 25 polytechnic schools, and 25 colleges o f 
education. The student population in each o f these universities and colleges ranges from 
4,000 to 30,000 students each semester.
The present trend of Nigerian educational administration is toward more and more 
direct federal involvement. The grounds for this is that education is an instrument for 
national unity and for reducing regional and state imbalances in educational opportunities 
(Kurian, 1988, p. 950).
Since 1979, education at all levels has been administered and controlled by federal 
and state governments through the Federal Ministry o f Education. This body is made up
Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.
of general administrators, professionals, educators, and supporting staff who assist the 
Ministry in policy-making and implementation. The secretary is the chief adviser to the 
Minister o f Education and is responsible to him for the day-to-day administration o f the 
Ministry and the institutions under it.
The Federal Ministry o f Education administers two important bodies: the National 
Council on Education (NCE) and the Joint Consultative Committee on Education (JCCE) 
(Cameron & Hurst, 1985, p. 288). The NCE is made up o f the Minister o f Education, 
the State Commissioners o f Education, the State Permanent Secretaries o f Education, and 
the State Chief Inspectors o f Education. The council meets in rotation at the federal and 
state capitals to consider current issues on education and to make recommendations to all 
the governments o f the federation. One o f  its major considerations is to determine the 
student-services programs and to focus on in-class and out-of-class activities by building 
curricular and co-curricular partnerships.
Six studies (Kolade. 1990; Nwabueze. 1995;Nwokoh. 1997; Ogunmodede, 1988; 
Omotunde et al., 1990; Oyedeji, 1988) on Nigerian universities acknowledge that 
education is probably the most powerful correlation o f modernity. The post-secondary 
institution, being the center o f higher education, inevitably becomes a sensitive battlefield 
for tradition and modernity in a developing society such as Nigeria. The higher institution 
is believed to be an idealistic institution. Therefore, society expects more from it. It is an 
irony that the higher institution, which is probably the most important agent in this social 
transformation, is caught in a whirlwind o f  reactions generated by itself. Student unrest in 
Nigeria’s higher institutions o f education should be considered in this wider socio-
Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.
historical perspective. In many minds, university students are always seen as the cause of 
unrest in higher institutions, the cause o f agitation on city streets, and, ultimately, a vast 
multitude o f confused young people with no direction. Is that a true picture of the 
younger generation in Nigeria? As long as the students look at the university government 
for positive answers and redirection but get no positive feedback, my response to this 
question has to be yes.
Statement o f the Problem
Nigerian university students’ campus activism, particularly negative campus 
activism such as looting and rioting, has become a common phenomenon in the nation’s 
higher institutions o f  education. It has been on the increase within the last two decades, 
causing some anxiety to educational institutions and to society at large. This issue has 
been o f considerable concern for academicians and has attracted the attention o f 
researchers who are interested in determining the cause of student campus activism.
Kolade (1990) reported that student-personnel services have been targeted by violent 
demonstrations, with the destruction o f  lives and properties. The result has been the 
closing down o f  many Nigerian universities. Currently, little empirical data regarding 
student-personnel services at Nigerian universities are available which identify the 
importance placed on student-personnel services or the level o f  student satisfaction with 
these services.
The Nigerian educational system is not immune to the challenges facing other 
higher institutions, colleges, and universities all over the world today. Students accept
Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.
fully their responsibility to be committed to the pursuit o f truth and excellence in mental 
development, and that these will result in '‘a sound mind in a sound body,” an ideal as 
relevant today as it was 2000 years ago (Andrews University, 1997-1998, p. 26).
Nigerian higher institutions pay less attention to the fact that each man or woman is a unit 
and that concern for the physical aspect o f  his/her being is essential to both spiritual 
maturity and mental excellence. Also, less attention is paid to the ideals that undergird all 
education in the schools and, especially, in the resident halls. Hence, vandalism is on the 
increase; riots are escalating; schools are closing down for months in every year; and 
students are not sure when they will graduate. Dropouts are increasing at an alarming 
rate. As Ogunmodede states (1988), institutions o f higher education are full of many 
students with anger towards the university administration.
This “uneasiness” and its consequent fearful speculation are very real and 
undoubtedly represent a significant “crossroads” in Nigerian civilization. The question is, 
“Can we in Nigeria survive?” What are the likely consequences if we become a country 
frightened by our own disorganized efforts to cope? If fear is an individual’s greatest 
enemy, it is a far greater enemy o f a nation because, in an individual therapy is more 
easily and more effectively administered. We must meet this nation-wide fear with 
understanding and with education.
There is agreement on the fundamental importance o f  education. There is 
agreement that it is everything, so far as progress is concerned. There is also agreement 
on the wisdom o f the student-personnel point o f  view in education, but apparently there is
Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.
6little agreement on what constitutes the most fruitful means o f putting this point o f view 
and education to work (Rentz. 1994, p. 88).
These challenges are o f  particular importance tor the student-affairs department, 
since it is often viewed as being on the periphery o f  an academic institution. If  the 
student-affairs services and educational programs are clearly part o f an institution's 
mission and strategy, then policies, adequacy, and structure o f student-services programs 
need evaluating. It is. therefore, the intention o f this study to address the importance of 
student-services programs, assess the degree o f students’ satisfaction, and suggest some 
recommendations for administrative practice and for further research.
Purpose of the Study
The urge for this study developed as a continuation of the study done by Kolade 
(1990) on the students’ crisis which manifests itself in many varied forms within Nigerian 
universities. Kolade’s emphasis was laid on some activities o f both the students and the 
authorities, especially the student-personnel services, which were characterized by violent 
demonstrations, destruction o f  life and property, and the closing down o f  the institutions. 
This does not argue well for a developing nation such as Nigeria.
In order to study how Nigerian universities may improve their mission by offering 
a comprehensive service to all students, it is important to identify the student-affairs 
services that Nigerian university students perceive as important and to learn how 
satisfactorily these are addressed by the student-affairs office.
The purpose of this study was: (1) to describe the student-personnel services
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currently available to students at Nigerian universities; (2) to assess the importance o f 
these student-personnel services; (3) to assess the level of student satisfaction with these 
services; (4) to suggest the need to create more student-affairs departments and services 
that students perceived as important; and (5) recommend that the federal ministry o f 
education and the National Universities Commission prioritize and fund student-affairs.
Importance of the Study
This study is significant in many respects. It identifies the student-affairs services 
currently available to students at Nigerian universities; assesses the importance of student- 
affairs services that are available; and assesses the level of students’ satisfaction. It is 
anticipated that the results o f the study will enlighten university administrators to the 
importance o f services offered to students and the level o f satisfaction the students have 
with these services. Hence, the results of the study will be shared with the Nigerian 
university commission and the administrators at different educational institutions to help 
improve student-affairs services in Nigerian universities. It may underscore the urgent 
need for a paradigm shift in the thinking and structuring o f Nigerian higher institutions o f  
learning to one that is more holistic by providing services, resources, and co-curricular 
programs that will enhance the students’ life experiences. The study also emphasizes the 
need for more student-affairs departments to be established to provide an environment 
conducive to learning; to offer students opportunities to grow as individuals; and to assist 
students in developing broad competencies in personal growth, skill development, cultural
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sensitivity, leadership, service development, and commitment to social justice for all 
humankind.
Research Questions
The following questions are addressed in this study:
1. What is the students’ perception o f  services provided by the student affairs 
offices at Nigerian universities?
2. What is the students’ level o f satisfaction with services provided by the student 
affairs offices at Nigerian universities?
Statement o f Hypotheses
In order to facilitate the analysis o f  the data, the hypotheses are presented in null
form.
Null Hypothesis 1: There is no significant difference between the Importance 
Scale scores and the Satisfaction Scale scores o f the Nigerian university students.
Null Hypothesis 2: There is no significant difference among the six universities 
with respect to their students’ perception o f  the importance o f student-affairs services 
currently provided.
Null Hypothesis 3: There is no significant difference among the five student 
academic status groups in their perception o f  the importance o f student-afiairs services 
currently provided.
Null Hypothesis 4 : There is no significant difference between male and female
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students in their perception o f the importance of student-aflfairs services currently 
provided.
Null Hypothesis 5: There is no significant difference among the six universities 
with respect to their students’ level o f satisfaction with the student-affairs services 
currently provided.
Null Hypothesis 6: There is no significant difference among the five student 
academic-status groups in their level o f satisfaction with student-affairs services currently 
provided.
Null Hypothesis 7: There is no significant difference between male and female 
students in their level o f  satisfaction with student-aflfairs services currently provided.
Limitations
This research is limited to the literature, books, magazines, journals, and Internet 
on this topic. It was very hard to get books written in Nigeria as recent as 1995. 
Unavailability o f current books and very limited resources, in general, were my 
limitations.
Delimitations
With limited resources, this research describes the student-affairs services 
currently available to students at Nigerian universities and assesses the level o f  student 
satisfaction within student-service areas: counseling services, financial-aid services, food 
services, registration, student activities, and welfare/support services, as expressed by 
students at six universities in Nigeria.
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The survey for this study included a listing o f  the various student-personnel 
services currently available to students at Nigerian universities. Some services offered in 
the United States were omitted because they have not been identified either as services 
currently being offered or that should be offered in Nigerian universities.
The study was subjected to the ramifications o f  conducting survey research by 
hand delivery due to high postage rates, problems of an inefficient mail delivery in Nigeria, 
and the uncertainty o f high return rate. Every effort was made to strive for the highest 
return rate possible by implementing techniques described by Krathwohl (1993) and 
Creswell (1994) to follow up on questionnaires.
Organization of the Study
This study is organized into five chapters. Chapter 1 contains the introduction, 
the statement o f  the problem, the purpose o f the study, importance o f the study, research 
questions, statement o f hypotheses, limitations, and delimitations o f the study, 
organization o f  the study, and the definitions o f terms.
Chapter 2 presents the review o f  the related literature on educational programs 
and services in higher institutions in Nigeria and relates the American theoretical model 
to the Nigerian higher-educational system. The chapter presents the background to the 
study, Nigerian government leadership, problems with Nigerian universities, Comments 
by Nigerian universities’ vice-chancellors, Nigerian students’ crises, and four major 
students’ crises. The chapter presents student-aflfairs in America, assessing student 
satisfaction with support services, task o f  the university, college-student development,
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student-aflfairs development, philosophical, and historical approaches. The chapter also 
presents student-aflfairs as spiritual development, student-aflfairs as student personnel and 
services, student-aflfairs in transition, and selected research on components/elements o f 
student-services associated with positive outcomes.
Chapter 3 describes the research methodology and design, population, sampling, 
research questions, statement o f hypotheses, the survey instrument, validation o f the 
instrument, administration o f the survey instrument, data collection, data analysis, and 
summary.
Chapter 4 presents the findings o f  the demographic information, research 
questions, test o f hypotheses, and written comments from the students.
A summary o f the study, an overview o f literature, methodology, sample, research 
questions, statement o f hypotheses, students’ comments, summary of findings, general and 
specific findings, conclusions, recommendations, recommendations for administrative 
practice, and recommendations for further research appear in chapter 5.
Definitions of Terms
The following terms and concepts are defined as they were used in this study;
Faculty; Full-time teaching staff members in a post-secondary institution with 
on-campus residence halls.
Out-of-class experience: Structured and unstructured activities or conditions that 
are not directly part o f an institution’s formal, course-related, instructional processes. 
Particular attention is paid to those out-of-class experiences over which staff have some
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control through policy and programmatic intervention and, thereby, the potential to 
contribute to the academic mission o f their institutions (Terenzini, Pascarella. & Blimling, 
1996, p. 150)
Personnel work in a university: Systematically bringing to bear on individual 
students all those influences, o f  whatever nature, that will stimulate and assist them 
through their efforts to develop in body, mind, and character to the limit o f their individual 
capacity for growth, and helping them to apply their powers so developed most effectively 
to the work o f  the world (Rentz. 1994. p. 10).
Student-development program: Activities designed to stimulate self- 
understanding, to strengthen skills, or to increase knowledge.
Student affairs: An area, sector, or administrative subdivision within which are 
people, programs, functions, and services, many if not all o f which contribute to the 
development o f students as whole persons (Rentz, 1994, p. 478).
Vocational guidance: That service which the college renders to individual students 
which serves to assist them in evaluating their own aptitudes and interests, to acquire 
knowledge about many fields o f work and the requirements for success in those fields, and 
helps them to decide wisely in which field o f endeavor they will most likely find success 
and satisfaction.
Chief student-aflfairs officers: Those individuals, designated by the provost or 
chancellor o f  the institution, who have supervisory and management responsibility for the 
planning, development, and implementation o f student-personnel services at each o f the 41 
Nigerian university campuses.
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Student-personnel point o f view: Student’s mental position or opinion on what it takes to 
educate the whole student by integrating the curriculum and extra-curriculum, academic 
and student affairs into a unified approach to education. It is a holistic approach in which 
the “whole student’ is educated as a person physically, psychologically, and spiritually 
through theory and practice.
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CHAPTER II
REVIEW OF RELATED LITERATURE 
Introduction
This chapter considers the related literature which provides the setting for the 
development o f  this study. Literary sources contributed to a theoretical and practical 
perspective o f the students’ level o f satisfaction with institutional programs and services 
in Nigerian universities—career planning and placement services, counseling and testing 
services, residential life, food program services, recreation and intramural sports, student 
health, and student activities within American institutions o f  higher education. Then a 
theoretical model is suggested for the system of Nigerian higher educational programs 
and services. This chapter looks at the philosophical and historical approaches to the 
development o f the student-affairs profession.
In the search for literary sources dealing with Nigerian higher educational 
programs and services, a significant sparseness was noted. I found fewer than a dozen 
current published materials relating to this research. Due to the inadequacy o f current 
published materials dealing with the Nigerian university students’ personnel services in 
Nigerian and American libraries. I decided to examine and review the American higher 
educational programs and services as well.
14
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Nigerian Universities’ Background
Nigerian universities have become perhaps the most fertile ground for social unrest 
and lack o f discipline, resulting in their being closed down for long periods o f  time each 
year, with a consequent disruption in academic programs and a fall in the quality o f 
education provided. Our universities, thus turned into a kind of cauldron which 
continually emits vapors o f social unrest and instability, have been diverted from the very 
worthy objectives that formed their establishment in the first instance, a “temple o f 
excellence in learning, character training, enlightened elitism and civilized behavior” 
(Nwabueze, 1995, p. 175).
Nigerian Government Leadership
The quality o f leadership is crucial to the establishment and maintenance of 
standards in any institution or enterprise. The governance o f our universities seems 
adequately structured for effective leadership—a Visitor, who is the Nigerian military or 
civilian ruler, appoints the ministers o f education, pro-chancellors, vice-chancellors, 
approves chairmanship of the governing council o f universities known as the board o f 
trustees, and he also appoints members o f National Universities Commission (NUC); a 
Council responsible for general policy under the chairmanship o f a Pro-chancellor; an 
Administration headed by a Vice-chancellor as chief executive; a Senate responsible for 
academic leadership under the chairmanship o f the Vice-chancellor; and Faculties and 
Departments headed by Deans and Department Heads (Nwabueze, 1995, p. 186).
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Straddling all these structures are the Committee o f  Vice-Chancellors and the National 
Universities Commission (NUC).
Students’ problems, however, lie deeper than the leadership o f  the universities. 
“General Sanni Abacha, the Nigerian military ruler, and his administration were accused 
during the past 5 years o f corruption, lack o f coherent higher education policy, and disdain 
for inteUectualism. The result is a series of unco-ordinated and diversionary policies that 
have kept education and the nation at bay” (Nwokoh. 1997, p. 15).
Problems With Nigerian Universities
The primary cause o f  the prevailing problems external to the universities is 
insufficient funding. This has resulted in the lack or inadequacy o f the things that make a 
university-books, journals, laboratories, and teachers imbued with a fervor for 
scholarship; lack of coherent higher education policy by successive governments; undue 
interference with the universities’ autonomy, one o f  the cherished values in any system of 
higher education; the amorality, buccaneering corruption, unbridled quest for wealth, the 
adoration o f money; the disdain for inteUectualism and the enthronement o f  mediocrity in 
place ofexceUence; the pervading violence introduced into our social life by politics and 
the politicians; and the inversion o f moral values consequent upon the near state monopoly 
o f aU education (Nwabueze, 1995, p. 176).
Many o f these external causes o f problems in the universities have been addressed 
in the Report o f the Commission on the Review o f Higher Education in Nigeria (Federal 
Republic o f Nigeria, 1991) appointed by the Federal Government in 1990 in pursuance o f
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the President’s promise o f a radical reform. It catalogs what has become a common sight
on every university campus—dilapidated buildings, overcrowded and antiquated libraries,
ill-equipped laboratories, unsanitary hostels, and abandoned projects.
Old facilities meant for a handful o f students in the 1970s are still being used in the
1990s for thousands. “It is not uncommon to find about 500 students crowded into a
lecture room meant for 200 people. Some students are forced to stay outside the class
with nothing to see and very little to hear of the lecture. They copy word for word from
those who were more fortunate and who were able to sit in the lecture hall” (p. 13).
From Benin to Bauchi, Ibadan to Ilorin, and Calabar to Kano, the situation is 
similar. Students are angry, lecturers are complaining, while vice-chancellors are 
also grumbling. The thought o f  an academic apocalypse is not a far-fetched one. 
Simply put, the Nigerian university system is heading towards a total collapse. 
(Omotunde et al., 1990, p. 13)
The University o f Benin’s case illustrates happenings in virtually all the 
universities. At Ahmadu Bello University (ABU), students are said to urinate outside on 
the lawns because toilets have broken down. Some buildings are simply locked up 
because they have serious structural problems for which no funds exist. In the same 
institution, language laboratories for the study o f English and French have been out of 
order for 10 years. Yet ABU has not stopped producing graduates o f  English and French 
(p. 13).
Books are not easily accessed and when they are, they are too expensive for the 
students. The situation is so bad that the committee o f  university librarians has 
continuously requested government to make special grants to universities to enable them 
to acquire updated books and journal collections in libraries. The committee, in a
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communique issued at the end of its 1988 meeting in Owerri, said some university libraries 
had not received any new books and journals for upwards o f  5 years (Omotunde et al., 
1990, p. 14). Such a situation tends to impair the learning process, causes educational 
standards to falL and research activities are at a very low level in the universities (p. 14).
The College o f  Medicine. University o f Ibadan, best illustrates the problem of 
obsolete equipment. In an age of high-tech equipment in teaching hospitals in Britain, 
West Germany, the U.S.A., and other advanced countries, the turnover o f  better and 
more modem equipment for student is every 5 years or less. “The equipment in the 
University College Hospital (UCH) is as old as the college itself. At Obafemi Awolowo 
University (OAU), the computer center is stocked with 19-year-old computers which are 
as good as dead. Yet students still graduate in computer science” (Omotunde et al., 1990, 
p. 14).
The problems o f the University o f Ibadan are numerous. At the beginning of the 
school year. 4,345 students were admitted. At the first semester examination, a large 
number o f the students had no admission letter from the Joint Admissions and 
Matriculation Board. In October 7. 1996. after a long strike, 400 lecturers resigned. The 
situation in the hostels is worse. Hostel rooms designed for two students are being 
allocated to she students-legally, but at nightfall, the number o f tenants is not less than 10 
as squatters climb into any available space, including the top o f  a wardrobe, to pass the 
night. “The resultant pressure on facilities is enormous” (p. 13).
Bayero University, Kano (BKU), was shut for 3 months due to the complete 
breakdown o f facilities and physical infrastructures. The hostels were designed initially to
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accommodate four students in double rooms and two in single rooms at BKU. Due to the 
expansion and the increase in student enrollment, the university authorities increased the 
number officially to eight in double rooms and four in single rooms. Many students who 
are unable to secure accommodations either for its cost or non-availability opt for 
squatting. In such cases, the number o f  students in a room may rise to between 10 and 12 
in double rooms or between 6 and 8 in single rooms. As a result, long queues o f students 
wishing to use the bathrooms or lavatories are frequent. The university has closed its eyes 
to all these inconveniences and the glaring inadequacies and shortcomings despite repeated 
appeals from student representatives (Nwokoh. 1997. p. 17). While the administrative 
structure appears adequate, questions have been raised as to whether the leadership it 
provides is as effective as one would wish. Pius Okigbo, chairman of the Academic Staff 
o f the Nigerian Universities (ASNU), is not far from the truth when he says concerning the 
University Councils that "far too often, many of those appointed as members o f the 
Council have no experience whatever o f  the walls o f a university; they look upon their 
appointment as opportunities to make extra living from contracts” (Nwabueze, 1995, p. 
187).
For the past 5 years, as reported by Agoawike (1993), students o f  the Nigerian 
higher education have been out o f  classes more than they have been in. Studies have at 
various times been disrupted by one force or the other, which has caused massive 
disruptions in the academic calendars.
Reasons for the deteriorating situation in the universities range from misplaced
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priorities to overenrollment of students. Education seems to be on the lower end o f the 
list of priorities.
University education suffered its worst battering in the hands of military rulers in 
the past 10 years. Suspicion hinges on the assumption that the military have 
contempt for education, intellectuals for them are a problem that must be dealt 
with so they provide little funding for education. (Agoawike, 1993, p. 14)
Since the 1980s, government grants to the universities have been declining; the
lowest level was reached in 1987 when the recurring grant was reduced by 30%. Mahdi
Adamu. a professor and former vice-chancellor of Othman Dan Fodio University, Sokoto.
at the end of the 18th conference o f the committee o f bursars o f universities in 1990, said
that “the Nigerian universities are under-funded and the situation is gradually degenerating
from bad to worse in such a way that government grants cannot cover more than what
universities require to pay only salaries” (p. 14). Idris Abdulkadir, executive secretary of
the National Universities Commission (NUC), agreed when he acknowledged that the
1990 budgetary allocation was too small to take care o f  all the problems o f the
universities.
In 1985, President Ibrahim Babangida announced a special grant o f N20 million to 
each o f the federal universities. This was described as a drop in the ocean o f needs. “The 
government had allowed university education to decay too much before it decided to take 
action” (Agoawike, 1993, p. 15). Chimere Ikoku, University o f  Nigeria, Nsukka’s (UNN) 
vice-chancellor, said that “at the UNN, we have uncompleted structures all over the place. 
Our water pipes are as old as the university, which is why they are bursting all over the
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place. The water scheme was to cost us N6 million in 1986. What impact will that N20 
million make on our mounting probIems?~very little” (p. 15).
Comments by Nigerian University Vice-Chancellors
The argument o f many educational leaders is that the entire university-student 
population can conveniently fit into three universities. All the country needs, they say, is 
expansion in intake and exist departments. Such arguments seem to fall in line with those 
who believe that the available resources, concentrated in a few universities rather than all 
36 federal and state universities, would be sufficient to enhance the quality o f university 
education and minimize the problem o f physical decay common to most university 
campuses today.
Charles Effiong, the vice-chancellor o f the University of Calabar, stated that his 
university is adversely affected by the present poor conditions. “There are, for instance, 
many journals that we have not subscribed to for some years. Books are hard to get. 
Laboratory materials are also quite deficient” (Agoawike, 1993. p. 17). The vice- 
chancellor o f the University o f Agriculture, Abeokuta. Nurudeen O. Adedipe, said the 
university system is now blighted. Respective governments come and go but they do not 
know the ultimate damage they inflict on the university system. Grace Alele-Williams, the 
vice-chancellor o f  the University o f  Benin, said that it is very difficult for normal teaching 
to take place at the University o f Benin or for any meaningful research work to be done. 
“Staff are having to handle more and more students every year with facilities that are 
seriously depreciated and in real terms are non-existent” (Agoawike, 1993, p. 17).
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Vice-chancellor Mallam Para Mallum o f  the University o f Jos said the engineers in
Nigeria do not know much about engineering.
They are so theoretical, not because they do not have the ability but because only 
the theoretical aspect is imparted into their head. What they need for the practical 
aspect is not available. Our students are actually trying under very difficult 
conditions. Students are still using very old books. Academic staff situation 
in the whole country is deplorable. (Agoawike, 1993, p. 17)
The vice-chancellor o f the University o f  Agriculture, Makurdi, Francis Idachaba.
said that there is no library building, no administration building, no college buildings, and
no student hostels on the permanent site yet. At the University o f Ibadan, vice-chancellor
Ayo Banjo stated that female students have been seen taking baths outside before dawn
because the bathrooms are usually congested and sometimes bad due to overcrowding in
the rooms (Agoawike. 1993. p. 17).
Nigerian S tudents’ Crisis
Without any doubt, services provided to students at Nigerian universities are far 
from adequate, and this has caused many protests. Akintunde Ojo was the first victim o f 
a protest in 1978. About 3,000 students carried various placards condemning a raise in 
feeding fees from 50k to N1.50 per day. Segun Okeowo. the president o f the National 
Union of Nigerian students, termed the action “Operation Confrontation.” This was the 
students’ final attempt to make the federal government reconsider its decision to raise 
feeding fees. After all attempts at peaceful negotiations ceased, the then-secretary to the 
National Universities Commission (NUC), Dr. Jubril Aminu, announced a 200% increase 
in tuition fees at all universities.
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Thomas Lucas, superintendent o f  police, led an armed contingent to the gate o f 
the University o f  Lagos. All his men were in battle gear, armed with automatic guns, 
tear-gas canisters, and shields. Lucas ordered the students to disperse and return to their 
campus, but they refused. A shot rang out and Akintunde Ojo was felled by the bullet. 
Later he died at the Lagos University Teaching Hospital. When his death was made 
known to the public on April 19, 1978, the whole nation was set on fire. What had been a 
peaceful demonstration became violent following the killing o f  Ojo. The event started the 
‘78 “Ali Must Go campaign” (Colonel Ali was the Federal Minister o f Education).
At Ahmadu Bello University, which in the 1960s was regarded as the bastion o f 
reaction (and still is), the students were up in arms. In clashes with the police at the 
Zaria campus, six students were gunned down. The Ahmadu Bello killings added more 
fuel to the crisis. In many cities, students from secondary schools, polytechnic schools, 
and education colleges joined in the uprising. The eight-story customs building on 
Ikorodu Road was burned down and the police were brutalized when they opened fire on 
the rioters. One secondary-school pupil was killed in Akoka; Arike Balogun, a pregnant 
woman, was killed by tear gas thrown by the police at Abele Oja just outside the gates o f 
the University o f  Lagos; and one pupil was killed at Ile-Ife.
The University o f Ife crisis o f 1981 witnessed a high rate o f  police brutality. One 
undergraduate was beheaded by unknown assailants. When the students heard this news, 
they decided to stage a protest march to the palace of Ooni o f  Ife, Oba Sijuade, 7 
kilometers from the campus and 3 kilometers to Sijuade’s palace. The students met a wall 
of armed policemen who ordered them to turn back. In the encounter, four students,
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three o f them females, were killed. The police claimed that their colleagues were shot. 
They called on a doctor’s report as evidence. Chief Bola Ige, then Oyo state governor, 
set up a probe into the incident. Since the Ife tragedy, student/police skirmishes have been 
occurred intermittently.
In May 1986. the Ogun state government ordered students submit their parents’ 
tax clearance before the students would be allowed to sit for their lectures. The students 
of Ogun State University staged a protest against this order. The situation also allowed the 
students to make their grievances known to the authorities after different negotiations with 
the authorities failed on some crucial issues affecting student welfare. Students’ 
complaints included the need for improvement o f the transport facilities, more adequate 
library services, and the removal o f the registrar, N. O. Sotoyinbo. The students 
regarded him as the brain behind the University’s progress. This led to a boycott o f 
lectures until the student demands were met. The demonstration remained peaceful 
despite police brutality of the students.
While the situation at Ogun State University was cooling down, new trouble 
started at Ahmadu Bello University (ABU). Five students were shot by the police on 
May 23, 1986, during a violent student demonstration used to back up their demand for 
the removal o f  the vice-chancellor, Professor Ango Abdulahi. He had expelled some of 
their colleagues for leading a procession around the female hostel o f  the University in 
commemoration o f  the 1978 “Ali Must Go” campaign. Again, the crisis led to the closure 
of all the higher institutions in Nigeria. The students o f Kaduna Polytechnic set the police 
barracks ablaze; four students were also killed.
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In 1987. the students o f  Ogun State Poly staged a peaceful demonstration in order 
to make their grievances known to the authorities. The students wanted an improved 
transportation system and an improvement o f the major school roads. The result was 
destruction o f  property, and once again the students boycotted their classes until their 
demands were to be met. In the end, it was the students who eventually lost.
In April 1988. President Babangida removed part o f  the oil subsidy. The student 
president o f  the National Association ofNigerian Students (NANS) student body, Kola 
Arogundade, demanded along with the nation’s populace that the oil subsidy not be 
removed. If  it were removed, the students would boycott their classes. The president 
eventually removed the subsidy and all Nigerian institutions o f  higher education were 
closed. Obafemi Awolowo University, University o f Jos, and University o f Calabar were 
punished more than the rest because the students there had destroyed property. Obafemi 
Awolowo University suffered most. Its students were made to stay at home for more than 
3 months before they were recalled to the campus.
The students believed that many in the university administration and the 
government were unjust, corrupt, and hypocritical when they introduced oppressive 
measures. Their measures often resulted in lack o f such student personal services as 
inadequate or poor campus ministries, transportation facilities, health care, residence-hall 
and food services, counseling and career-planning services, and recreation and intramural 
activities. An apt example o f  the student unrest was demonstrated at the University o f 
Benin, where the students and the school authorities waged war against each other. In 
January 1989, the students boycotted their classes, destroyed the residences o f the vice­
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chancellor and the student affairs directors, and demanded the removal o f  vice-chancellor 
and directors.
Oyedeji (1988) viewed student activism and crisis on the following basis:
1. Residence-Induced Crises: As a result o f the increase in student intake into the 
universities since independence, the lack o f adequate accommodations played a major role 
in campus rampage. There were no more posh-hostel accommodations, so the universities 
were compelled to introduce the off-campus policy. Catering problems could be grouped 
along with the residence-induced crises, as many universities in the country experienced 
student crises over inadequacy and quality o f food and catering services in the halls of 
residence.
2. Union-Induced Crises: On many occasions, students had argued and clashed 
over the many issues that confront the students’ union organization. These include 
student-election patterns and the interpretation of the union constitution. Oyedeji observed 
that despite these differences on issues, student unionism had manifested activist, dynamic, 
and idealistic features that placed students in the vanguard o f national mobilization.
3. Campus Journalism: Students mobilized through the use o f campus writing. 
Students’ involvement in virile campus journalism exists in all Nigerian universities. 
According to Oyedeji (1988, p. 300), student journalism often pushed the university 
authorities into a quagmire. They published satirical and comical allegories to attack the 
administration. The findings o f  the study included:
a. Students were 90% hostile to moves aimed at expanding the scope of
off-campus rule or the total abolition o f  campus dormitories.
Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.
27
b. Students tended to conceive o f academic or student freedom in the 
University as an open-ended and unlimited liberty covering behavior on campus as 
well as off campus.
c. The use of counselors and advisers for students had become 
virtually dead in the universities, showing the acute nonchalance regarding the 
moral-training aspect o f the students’ education.
d. Student activism was, for Nigerian university administration, more o f  a 
liability than an asset in terms o f  the legal and actual freedom of the universities.
e. Students had demanded participation in the universities' decision­
making process.
The study further reflected the tendency on the part o f  students to demand the 
perpetuation o f  the privileges enjoyed and to seek additional concessions rather than to 
conform to the rules or suffer in silence. To Oyedeji, the students’ revolt appeared to be 
an international aflair since universities all over the world were involved. The United 
States o f America, Western Europe, Asia, and Latin America in the 1960s, early 1970s, 
1980s, and Africa in the 1970s and 1980s had the same experiences. To him, a vicious 
circle o f  crisis and commotion gripped campuses everywhere (p. 312).
Ajibade (1983) in a study on the impact o f students’ participation in university 
governance on campus activitism and goal achievement in Nigerian universities discovered 
among other things that:
1. There was no significant relationship between students’ participation in policy 
matters and campus activism
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2. There was no significant relationship between students’ participation in 
academic matters and campus activism.
3. There was a significant relationship between students’ participation in welfare 
matters and campus activism.
4. Increased student participation in welfare matters increased both positive and 
negative campus activism.
5. No significant relationship existed between the levels o f student participation 
and academic goal achievement (pp. 258 -259).
It has been established that a significant relationship exists between students’ 
welfare matters and campus activism (Ajibade. 1983). This implies that students will 
demand their welfare rights any time, any day. Going through the catalogue o f student 
crises, the number o f welfare-induced crises is quite high. Students have been found to be 
bitter about the type of food, accommodation, water, and electricity supply provided. The 
demand for the basic facilities needed for survival has tended to be the focus o f student 
unrest when on-campus issues are considered (Ajibade. 1993. p. 33).
In the history o f university education in Nigeria, there were days that could be 
termed the ‘good or golden’ days when students had everything to their satisfaction. At 
meal times, a variety o f food was available to meet the needs o f every student. Both 
quality and quantity was found in the food provided. It was the vogue to have all the 
delicacies one could imagine—first, second, and third meal. There was no cause to ration 
food (Ajibade, 1993, p. 33).
In the halls o f residence, porters, waiters, cleaners, and laundrymen were provided
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in quantity to minister to the needs o f  the students. Bedding was changed on time, rooms 
were cleaned regularly, and toiletries were provided for all. The students' common room 
was a place where students would be proud to take their visitors, well furnished and well 
kept. The convenience rooms and other public places were all well kept and appeared 
attractive (Ajibade. 1993. p. 34).
The above stories as told to the present generation o f students appear as incredible 
fairy tales when compared with current situations. Today, nothing seems to be 
functioning. In almost all institutions, there are problems with water supply, electricity, 
toilet facilities, recreational facilities, and others. Hardly any sphere o f the university life is 
not saddled with one problem or another. The eating patterns o f the students have gone 
through many changes, and today the university is no longer concerned about whether a 
student eats nutritious food or not (Ajibade, 1993, p. 35).
It has been established that students are not the sole participants in the different 
demonstrations and protests. Labor unions and the general public have been found to be 
actively involved in Ali Must Go (1978) and the Anti-SAP Demonstration (1989).
Students generally have been found to be involved in both positive and negative protests in 
support o f  or against university policies or the government’s stand on national and/or 
international issues. Activities o f  Nigerian students have been found to tend more 
towards negativism.
Four M ajor Student Crises 
Many disturbances have been reported and unreported. While some were handled
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by the Federal government, some were handled internally by the affected university 
authorities. All disturbances are significant, since they affect people and properties, but 
some are more significant due to the dangerous mode o f operation and the after effects on 
the university generally.
Four different uprisings are chosen here for closer examination. They have 
collectively left a scar in the minds o f students, university administrators, and 
governments o f  the Federation.
1. The University o f Ibadan disturbances o f February 1. 1971. are known as the 
Adekunle Adepeju Crisis. The immediate and remote causes identified by a report o f the 
University o f  Ibadan Commission o f Inquiry into the disturbances on the campus, headed 
by Mr. Justice B. O. Kazeem, were (a) inadequate hostel accommodation and 
unsatisfactory supply o f food and catering services, (b) non-participation by students in 
decision-making bodies o f the University, (c) the use o f law-enforcement agents by 
University authorities during student demonstrations, and (d) lack o f mutual confidence 
between the University administration and the students.
2. The Nigerian Universities' Crisis, known as Ali Must Go. engulfed the second 
half o f April 1978. A report o f the commission o f Inquiry into the Nigerian Universities 
Crisis, headed by Mr. Justice Utman Mohammed, was set up to investigate the 
underlying causes o f the unrest. At the end of the sitting by the Commission, it was quick 
to identify an absence o f clearly demarcated relationships between educational authorities: 
abuse o f the open-door policy o f  government by students, a general lack of discipline in
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the Nigerian society; an under-informed society; and financing of higher education as the 
remote causes o f the crisis (Ajibade, 1993, p. 64).
3. University o f Ife Students’ Incident o f 1982 followed the loss o f lives that 
accompanied the disturbance in Ile-Ife on June 7, 1981. The major cause of the crisis was 
an off-campus issue in downtown lie. The Federal government set up the University o f 
Ife Student Incident Tribunal o f Inquiry, 1982. headed by Mr. Justice S. M. Belgore. 
Despite the place o f the crisis, it is important to note the following facts that emerged 
from the proceedings o f the Commission that need be compared with the findings o f  
similar commissions discussed earlier. These include (a) a general situation before 
embarking on demonstration, (b) student/police relationship, (c) immaturity of students 
in handling issues, and (d) ill-equipped police force and the nonchalant attitude o f some 
of its members. These issues remained constant and featured prominently in all the crises 
discussed.
4. Student Crisis at the Ahmadu Bello University Zaria. Mav 1986. The student 
crisis at the Ahmadu Bello University and the subsequent clash between the students and 
the police resulted in the loss o f lives and properties. The Federal government, as usual, 
instituted a Commission of Inquiry into the crisis which was headed by Major General 
Abisoye (retired).
At its sitting, the Commission found that the crisis had some links with similar 
crises in the past, and that it was an off-shoot o f the demonstration to commemorate the 
Ali Must Go Crisis o f 1978. The crisis was also linked with the 1981 Rice Crisis which 
rocked the institution. Other causes identified were regulations guiding the entry o f  male
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visitors into female residence halls and the presence o f too many policies on the campus 
(Ajibade, 1993, p. 73).
Without doubt, students’ services in Nigeria are not well provided as can be seen 
from the literature review. How then should the office o f student affairs discharge its 
duties and how should the school administration respond to students’ need. Examples 
could be seen in American universities. A review o f literature from American universities 
reveals what university education should be.
Student Affairs in America
The historical role o f student affairs in higher educational institutions in America 
has been one not only o f providing services to students via the out-of-class domain but 
also o f  seeking to validate itself as a profession that contributes more than routine 
services. Student- affairs has sought to be recognized as a partner in the educational 
enterprise as well. Its justification has been a philosophy that views collegiate education in 
a wider framework than the classroom, one that has pushed for unifying the curriculum 
and the extra- curriculum into an educational paradigm that sees students as learning from 
experiences, both cognitive and affective, both within and outside the formal classroom, 
resulting in holistic development. Charles Schroeder, former president o f the American 
College Personnel Association, said, “Student learning is the central focus o f  higher 
education and it provides the common ground on which academic affairs and student 
affairs can speak with a unified voice” (Schroeder, 1993, p. 11).
In such advanced countries as USA, Great Britain, and in Europe, many books,
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journals, and papers have been written and presented about different views of the 
educationists regarding student satisfaction, the tasks o f  universities, college student 
development, and student-affairs development. Some o f their views are worth noting.
Assessing Student Satisfaction With Support Services
An American educationist and author, Stodt (1987) suggested that student 
satisfaction was important because it contributed to both retention and the potential to 
benefit from a college education. Pate (1990) examined the relationship between consumer 
satisfaction among college students and a variety of “post-purchase” actions, such as 
willingness to recommend the university to others, willingness to re-enroll for further 
education, and willingness to support the institution financially. Pate observed a positive 
relationship between consumer satisfaction and the students’ willingness to recommend 
the institution to others. Students in Pate’s study were generally satisfied with the overall 
service provided by the institution; however, they were dissatisfied with three specific 
areas o f service: academic advising, career counseling, and job placement.
Astin (1993) found that student satisfaction with support services is positively 
affected by the percentage o f college expenditures devoted to student services, the 
distance that the college is away from the student’s home, and the degree o f student 
orientation exhibited by faculty. Unfortunately, Astin also observed that only 42% o f 
students reported being satisfied with the quality o f career counseling at their college or 
university. Low levels o f satisfaction were also reported for personal counseling (46%) 
and academic advising (44%; p. 304). Astin concluded, “The lowest levels o f satisfaction
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include regulations governing campus life and virtually all the items making up the 
Individual Support Services factor: career counseling, personal counseling, academic 
advising, and job placement services'’ (p. 276).
Winston and Miller (1992) proposed a model which is specifically designed for 
assessing the quality o f student affairs programs and services. Winston and Miller’s 10- 
step model relies heavily on the outcomes approach identified by Astin (1993), although it 
also allows the assessment of institutional resources. Strengths o f the Winston and Miller 
model include its consideration o f the mission of the institution, and its emphasis on the 
implementation and utilization o f assessment results. Such factors increase the likelihood 
that assessment will actually lead to improved quality.
Astin (1993) and Pascarella and Terenzini (1992) have authored two fairly 
exhaustive studies o f college impact using the outcomes and value-added approaches. In a 
summary o f their findings, Pascarella and Terenzini concluded that “‘where students attend 
college appears to matter much less than what happens to them after they enroll” (p. 637). 
Colleges that focus on talent development and student involvement were able to compete 
successfully with elite institutions in a number o f significant areas. Both Astin and 
Pascarella and Terenzini concluded that many current notions o f  quality assessment were 
inadequate, especially those that focused solely on institutional resources, simple student 
outcomes, or institutional reputation.
Delene and Bunda (1991) suggested that, in addition to the traditional models 
identified by Astin (1985), other models are needed to evaluate student satisfaction with 
the services that they encounter at colleges and universities. They proposed a market-
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driven model for evaluating the quality o f  support services. According to Delene and 
Bunda, “The congruence between many service industries in the business sector and 
higher education suggests the applicability o f the research for the assessment o f service 
quality to higher education” (p. 4). Delene and Bunda’s approach does not attempt to 
negate the value o f  research like Astin's (1993) and Pascarella and Terenzini’s 
(1992); rather, it provides an additional way of obtaining information that can be used to 
enhance quality and guide programming.
Bekoe (1978) made a survey o f  students’ opinion on their role in the university 
administration and came up with the following:
1. Students thought that University education was important and useful, and most 
o f what they learned was very worthwhile.
2. Students questioned certain administrative policies and practices. Most of 
their complaints reflected tendencies against an impersonal mass approach to education, 
production line, teaching methods, and so on.
3. They were not happy about the allocation o f University funds, examination 
practices, residential facilities, and so on.
4. They felt they should take a stand as students at least, if not as part o f the 
whole community, on any national issue.
Bekoe (1978, p. 252) was o f  the opinion that dissatisfaction had risen from the 
rapid development and expansion o f the universities. The increasing student population 
had resulted in a representative cross-section of society among the students. They had 
developed wide group interests and felt their views must be heard. Contrary to this, the
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university administrators and even some government officials regarded most student 
activists as persons o f little intellectual ability who were abusing privileges granted them at 
public expense. In their view, student leaders who led the revolts and other violent acts 
should be identified and dismissed forthwith. The author observed that students appeared 
to be unhappy with both the context and content o f the curriculum, because some courses 
were useless for the real world (p. 254), and that the students complained o f lack of 
participation in the decision-making process o f  the institution.
Task of the University
Student development is differentiated as a reform movement in higher education 
from student-development theory which embodies a set o f propositions that prepared to 
explain how college students may grow in a number o f personal dimensions. For this 
dissertation purpose, the definition o f learning favored by Merriam-Webster (1993) 
appears to best convey the meaning: “to gain knowledge or understanding o f or skill in by 
study, instruction, or experience.” This definition implies that learning is intentional not 
adventitious, and grants the value o f experience, not just in the acquisition o f  knowledge 
but also in the gaining o f understanding.
Between the Civil War and World War I, the advent o f Germanic impersonalism 
gave rise to a split between student life and the classroom, which led to the dominance o f 
the extra-curriculum and the emergence o f the “Bifurcated college” (Brubaker & Rudy, 
1976, p. 330), referring to an almost complete split between student activities and the 
classroom. Understandably concerned about this so-called bifurcation, educational leaders
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began to see the need for the "reintegration o f  the curriculum and extra curriculum” (p. 
330). Although the student-personnel movement made tremendous strides after World 
War I, the Great Depression o f the 1930s saw a severe reduction o f student services 
consistent with a new emphasis on an old theme—that the task o f  the university was the 
development o f  the intellect, rather than character or personality development, as 
advocated by the emerging student-personnel profession.
Since that time and up to the present, the student-personnel movement, following 
the philosophical leadership o f the Student Personnel Point o f  View (American Council on 
Education [ACE], 1937. 1949), could be characterized as continuing to seek the still 
ephemeral goal o f  integrating the curriculum and extra-curriculum—of academe and 
student affairs-into a unified approach to education. The approach was called “educating 
the whole student.”
The 1960s saw much unrest and dissatisfaction in the field o f student-affairs 
stemming in large part from problems associated with the social and sexual revolution, 
which challenged the traditional authority and control functions o f  collegiate institutions 
and the oversight responsibilities for on- and off-campus behavior that student affairs staff 
had assumed over the years. Other factors contributing to what many believed to be a 
compelling need for a  reconceptualization o f  the student-personnel movement were a 
perceived need to change some of the fields’ traditional functions, calls made for a 
redefinition o f  college student-personnel work (Berdie, 1966), a rapidly expanding secular 
humanism movement, and a growing body o f  theory and research regarding student 
growth and development that appeared to lend itself to undergirding the essential
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educational and service work o f the field. It was in this context that the student- 
development reform movement was bom.
By redefining the purposes o f  student-affairs work, as well as the central mission 
of higher education, and by successfully applying developmental theory to practice, 
student-affairs professionals could effect desirable developmental changes in students.
The thought was that as student afifairs-practitioners became experts on college student 
growth and development, the faculty would recognize and value the knowledge and 
methodologies provided by the student-affairs division, seek out its practitioners' 
expertise, and welcome its members as equal and collaborating colleagues (Stamatakos & 
Rogers, 1984).
Given the nature of the unrest and social upheaval in society and higher education 
during the 1960s and early 1970s. and the readiness o f  student affairs for change, the field 
was receptive to an alternative that promised escape from what was perceived by many to 
be an untenable role and status. Human development and. implicitly, the student- 
deveiopment reform movement were officially accepted in 1983 by the American College 
Personnel Association as the “commonly held core o f  the profession” (American College 
Personnel Association [ACPA], 1994, p. 179).
Unfortunately, the student-development model failed to address the university’s 
central educational mission and its cardinal values, which embody intellectual and 
academic development. The hoped-for rapprochement with the faculty never occurred as 
student affairs, following the student-development model with its emphasis on individual 
development, became viewed by those few faculty and academic administrators who were
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even aware o f the model as more and more isolated and irrelevant to the central 
educational purposes and programs o f higher education.
College Student Development
The theoretical moorings o f college-student development by the early 1980s were 
considerably established and propelled professionals in the field to view their work as the 
development o f  the student as a person, taking into account both individual and context 
(environmental) factors (Chickering & Reisser. 1993). Over the course o f the last decade, 
contemporary student-development theory has cultivated greater sophistication and 
diversity by building on this central theme. For example, during this time, Astin’s (1985) 
educational-involvement theory became a predominant motive for many colleges and 
universities. Retention theory (Noel, Levitz, & Salusi. 1995; Tinto. 1987), which is 
rooted in sociological understandings on individuals’ rites o f  passage (Van Gennep, 1966) 
as well as the “mattering’’ theory (Schossberg, Lynch, & Chickering, 1989), is built on 
existing developmental and environmental frameworks to clarify the factors that affect 
student success. In addition, theories that more completely account for differences 
among students regarding gender (Giligan. 1982), ethnicity (W. Cross, 1987; Helms,
1984; Tatum, 1992; Wright, 1984), age (Copland, 1989; K. Cross, 1981), spirituality 
(Fowler, 1981; Parks, 1986), and sexual orientation (Cass, 1979) have emerged and 
continue to receive rapt attention. Student-affairs practices that reflect the theoretical 
maturation o f the field have proliferated, as have institutions that have reconceptualized 
residential living, diversified student organizations, increased and broadened student-
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program options, added orientation programs that create freshman-year experiences, 
developed co-curricular leadership offerings, and inaugurated initiatives to enhance the 
collegiate experience for people o f  color, returning adults, students with disabilities, gay 
and lesbian students, and women.
Student-AfTairs Development
Student-affairs development has been gradually isolated from the central 
educational mission of higher education and may have also represented a digression from 
the central educational mission o f higher education. It is therefore necessary to redirect 
student affairs into a realignment with student learning.
The history of higher education and, to a lesser extent, that o f student affairs is 
replete with innovative models that were essentially variations on old themes, paradigm 
shifts that did not shift, solutions that had unanticipated consequences or created new 
problems, and “new” approaches that failed or disappeared without a trace. But through 
all o f  these ill-fated prescriptions, the core values and beliefs, and even the goals, o f higher 
education remained essentially unchanged. This steadfast centering may mean either that 
our educational institutions are impermeable to change, whether positive or negative, or it 
may mean that the core ideas themselves remain solid, relatively immune to faddish 
tinkering.
As I see it, it is the latter notion—that the core is solid-that powers the idea o f 
once more viewing learning and education as the central mission o f the field o f  student 
affairs. It is my purpose, first, to trace briefly the historical evolution o f the basic student-
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affairs theme, that education is indivisible and that learning is a holistic experience 
combining the cognitive and affective domains. As Bloland, Stamatakos, and Rogers 
(1996) state, the new student-learning emphasis is an attempt to redirect student affairs 
into a needed realignment with the central and traditional mission o f colleges and 
universities, but without sacrificing the many contributions made to thought and practice 
by student- development theory. It is imperative to look at approaches, such as 
philosophical and historical, used in the Western world such as the United States of 
America on university students.
Philosophical Approach
One o f the basic purposes o f higher education, especially in the United States o f 
America, is the preservation, transmission, and enrichment o f the important elements o f 
culture-the product o f  scholarship, research, creative imagination, and human experience 
(Rentz, 1994, p. 66). It is the task o f colleges and universities so to vitalize this and other 
educational purposes as to assist students in developing to the limits o f their potentialities 
and in making their contributions to the betterment o f society.
This philosophy imposes upon educational institutions the obligation to consider 
the student as a  w hole-his or her intellectual capacity and achievement, vocational 
aptitudes and skills, his or her moral and religious values, his or her economic resources, 
and his or her aesthetic appreciations. It puts emphasis, in brief upon the development o f  
the student as a  person rather than upon his or her intellectual training alone (Rentz,
1994, p. 68).
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Historical Approach
Guthrie (1997. p. 15) identifies five particular areas o f  student development as 
follows: (1) student affairs as spiritual development; (2) student affairs as humanitarian 
guidance; (3) student affairs as student personnel and services; (4) student affairs as 
developmental science; and (5) student affairs in transition. Three of these areas-student 
afiairs as spiritual development, student affairs as student personnel and services, and 
student affairs in transition--are considered here.
Student Affairs as Spiritual Development
Although the student-affairs profession as we know it in the late 20th century did
not exist in America's colonial colleges, educators during this colonial period were
committed to what is commonly referred to today as the development o f the “whole
student.” In-class and out-of-class learning were intended to develop pious and disciplined
young men and women who would serve the colonies as ecclesiastical and civic leaders.
Ryken (1987) summarizes:
The goal o f the early colleges was the education o f  the whole person, morally 
and spiritually as well as intellectually. Both the curriculum and the campus 
climate were governed by a religious purpose aimed at the glory o f God and the 
Christian nurture o f the student, by a tone of moral earnestness, and by an 
antisecular bias that refused to separate education from religious concerns, (p. 43)
During this period o f higher education, educating the mind was not distinct
from nurturing the spirit. Intellectual growth was not properly achieved without a
concomitant cultivation o f  the spiritual life. The incorporating Statutes o f  Harvard make it
clear that students were expected “by prayer in secret, seek wisdom o f Him” and to
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‘‘exercise himself in reading Scriptures twice a d ay . . .  seeing the Entrance o f the world 
giveth light” (Goodchild & Wechsler. 1989, p. 89). The inseparable linkage between mind 
and spirit was not only educationally orthodox but was the sine qua non to the 
development o f  a new civilization that would provide light to the world (Marsden, 1994).
Early instructors used the entire campus environment-classroom and residence--to 
realize their educational aims. In the classroom, the trivium (grammar, rhetoric, and 
dialectic) and quadrivium (arithmetic, geometry, astronomy, and arts) provided ample 
“furniture o f  the mind” while fastidious language studies, biblical studies, and class 
recitations “disciplined the mind” (Goodchild & Wechsler. 1989).
Out o f the classroom, educators continued their supervision of students' learning. 
Operating as surrogate parents, which was simplified because tutors and students often 
lived in common quarters, they enforced strict discipline and required the performance of 
religious duties. Each school day began and ended with prayer; worship was mandatory. 
Rules governing hunting, sailing, spending money, sleeping, and showing respect were 
maintained dutifully, often resulting in strained relationships between students and faculty 
(Harrington, 1992). Punishments for violating these codes included fines, loss o f 
privileges, public confessions, flogging, and expulsions (Ringenberg, 1984; Rudolph,
1962).
Despite the emergence o f several nascent extracurricular activities in the late 18th 
century, including literary societies and the first Phi Beta Kappa fraternity at William and 
Mary College in 1776 (Ringenberg, 1984), the classical education model originally 
embodied by the colonial colleges persisted for over 200 years. Although several notable
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institutional innovations developed by the mid-19th century, the Yale Report o f  1828 and 
the proliferation of denominational colleges with westward expansion (Tewksbury, 1932) 
helped to sustain the hegemonic influence o f the “piety and discipline” (Veysey, 1964) 
model o f student learning.
During this period, higher education reflected the relative ideological homogeneity 
o f  early American culture, offering what may be considered a unified or holistic experience 
(Rothblatt, 1993). As a matter o f  course, faith and learning were related, knowing and 
doing were connected, and in-class and out-of-class learning were equally necessary. To 
romanticize this period o f American higher education, however, fails to account for some 
o f the disturbing aspects o f  these early colleges. For example, they were largely elitist 
institutions, excluding women, people o f color, and those who may not have fit the 
religious, cultural or financial picture o f those managing the development o f  the “new 
world.”
Although the academy during this period was decidedly religious, and Christianly 
so, it also operated, to a large degree, with an uncritical acceptance of the medieval 
synthesis o f Greek and biblical world views. That is. Christian educators believed that 
Christian education involved exhorting students to know and learn rightly the right things 
through the right means, such that right leadership would result and a godly society would 
eventually emerge. This synthesis o f Christian faith and reason was the context from 
which later conflicts in the academy emerged. For example, by the end o f  the 18th 
century, Marsden (1994) suggests that a new moral philosophy developed in which 
reason began to supplant revelation as the appropriate path to the good society; the reason
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component o f the faith-reason synthesis became increasingly prominent. As numerous 
authors have chronicled (Marsden, 1994; Schwehn, 1993), the virtual disestablishment of 
Christian faith in the academy would ultimately eventuate.
Student Affairs as S tudent Personnel and Services
If student affairs in the previous period might be described as humanitarians 
beginning a profession, the next period finds student affairs firmly establishing itself as a 
profession o f  personnel specialists. Not only were the two primary professional 
organizations for student-affairs practioners o f  today—ACPA and NASPA—founded 
during this period, many graduate programs emerged as well providing training 
particularly in psychological testing and counseling techniques (Schetlin, 1968). Perhaps 
the most significant contribution toward the professionalization o f  student affairs at this 
time, however, was the development and codification o f professional “points o f view” 
(National Association o f  Student Personnel Administrators [NASPA], 1989).
The ACPA Committee on Personnel Principles and Functions, in 1931. delineated 
the nature o f  student affairs work (Saddlemire & Rentz, 1986). In their ground-breaking 
work, the committee gave definition to the profession.
Personnel work in a college or university is the systematic bringing to bear on the 
individual student all those influences, o f whatever nature, which will stimulate him and 
assist him, through his own efforts, to develop in body, mind, and character to the limit o f 
his individual capacity for growth, and helping him to apply his powers so developed most 
effectively to the work o f  the world (Clothier, 1931, p. 10).
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Six years later, the Executive Committee o f the American Council on Education 
appointed a group o f  educators to report on the state o f “personnel work” in higher 
education. The comprehensive report issued by the committee became known as the 
Student Personnel Point o f  View (National Association o f  Student Personnel 
Administrators [NASPA], 1989). The document reminded its readers that, until the latter 
part o f  the 19th century, interest in the whole student had dominated the thinking o f the 
educational leaders o f  America’s colleges and universities. Criticizing the fragmentation 
that had occurred in higher education since that time, the report affirmed holistic 
education and encouraged institutions to give equal emphasis to the development o f the 
person and the development o f the mind. The Student Personnel Point of View (National 
Association o f Student Personnel Administrators [NASPA], 1989, p. 49) imposes upon 
educational institutions the obligation to consider the student as a whole—his intellectual 
capacity and achievement, his emotional makeup, his physical condition, his social 
relationships, his vocal aptitudes and skills, his moral and religious values, his economical 
resources, and his aesthetic appreciations. It puts emphasis, in brief, upon the development 
of the student as a person rather than upon his intellectual training alone.
The “personnel perspective” provided a useful framework for the maturing 
profession to address the needs o f the large influx of students following World War II, 
many o f  whom were military veterans. It provided useful direction to deans and 
counselors interested in “giving [college] boys a philosophy which will enable them to 
meet the present situation” (National Association o f Deans and Advisors o f  Men 
[NADAM], 1943, p. 28). Moreover, given the widening gap between academic affairs and
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student affairs precipitated in part by substantial expansion, disciplinary specialization, and 
the hegemony o f the research economy (Allen & Garb, 1993), the Student Personnel 
Point o f View o f 1937 offered a means o f authenticating the profession within higher 
education.
The profession's place to stand was strengthened further by a subsequent 
statement from the American Council on Education in 1949. The 1949 version o f  the 
Student Personnel Point o f View reaffirmed the development o f the whole person as the 
central value o f the profession but advocated broader educational goals for democracy, 
international understandings, and solving social problems. Given the clientele entering 
college as well as the national sentiment borne by the recently completed global conflict, it 
comes as little surprise that the revised statement included such nuances. Both statements, 
however, are very clear regarding the belief that “learning is centered in the institution, not 
just in the classroom” (Allen & Garb, 1993, pp. 94-95).
By the mid-1950s, many student-affairs professionals were managing services that 
addressed students' personal and academic adjustment needs, including opportunities to 
participate in extracurricular opportunities. Despite the student-centered and service- 
oriented disposition o f many student-affairs staff, some o f  them lacked adequate training in 
the areas in which they served, particularly since World War II had depleted the number o f 
student-personnel graduate students. Notwithstanding these possible training deficiencies, 
the profession continued to cohere and would soon experience substantial intellectual 
invigoration from the theories and practices that emerged during the next three decades.
Before offering several critical remarks about this time period, it is fitting to
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comment briefly about the organizing that was occurring among the student-affairs 
practitioners o f  church-related and independent Christian colleges. Compared to their 
nonsectarian counterparts, these institutions retained mission statements and institutional 
practices evidencing a commitment to Christian education. For example, the vast majority 
o f these colleges maintained biblical/theological studies as part o f the general education 
requirement, required faculty members to acknowledge a Christian faith commitment, and 
continued compulsory chapel attendance (Ringenberg, 1984).
The student-affairs staff o f these institutions desired ideas and advice regarding 
their professional service that concomitantly accounted for their commitment to Christian 
faith. To that end, the student-affairs deans o f several o f these colleges met in Chicago in 
1957 to discuss the possibility o f  a professional association for Christian Association of 
Deans o f Women (CADW) and the Association o f  Christian Deans and Advisors o f Men 
(ACDAM) in 1958. Both organizations held their first meetings at Fort Wayne Bible 
College (Fort Wayne, Indiana) to develop and ratify their respective constitutions. 
According to Zopfi (1991, p. 6), “these organizations grew out o f a desire to hear 
speakers and to receive information that would be helpful to them in the Christian schools 
in which they were working.” Although some o f  these Christian professionals attended the 
annual association meetings o f NASPA and ACPA, they also desired a  connection with 
colleagues with whom they shared similar personal beliefs and institutional context.
Two curious ironies are evident in this period o f  development for the student- 
affairs profession. First, despite the clear commitment to learning and whole-person 
development expressed in the profession's two primary statements, the profession’s niche
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within the expanding and atomizing higher education arena became more and more
defined as that o f  support-service providers (American Council on Education [ACE],
1937, 1949). Although this may be understandable given the large influx o f students after
World War II as well as the sizeable amounts o f federal funding provided to institutions to
service these students, one wonders whether student-affairs professionals, in the race to be
valued within the academy, too quickly accepted these service roles. What may have been
lost in the process was the opportunity to establish themselves—in their own eyes as well
as in the eyes o f  their classroom faculty colleagues—as co-participants in the educational
enterprise. Allen and Garb (1993) summarize the point:
The profession's traditions grew out o f being student-centered and service- 
oriented. Our initial attachment to the institutional organizational structure was 
through services not necessarily focused on learning.. . .  As we have tried to 
diminish our marginality, we have abdicated our role as active shapers o f learning- 
centered education, that includes character formation as well as the transmission o f  
information, (pp. 94, 97)
The second irony, related to the first, is that the professionalization o f student 
affairs may have had the reverse effect o f what was originally intended. The 
establishment o f  associations and graduate programs and the creation o f  a student- 
personnel point o f view ostensibly may have prepared student-affairs professionals not 
only to be copartners in student learning but also to be active participants in encouraging 
the academy to embrace a more holistic approach to education. What occurred, however, 
was that the specialization that the profession ultimately pursued paralleled the 
specialization that the profession had initially critiqued in the academy. Although the 
profession professed commitment, professionalization o f  academic departments resulted
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in a bifurcated approach to higher education in Christian and non-Christian institutions 
alike: faculty members were teachers and student-affairs staff were “control agents and 
social directors” (Allen & Garb, 1993, p. 95).
Student Affairs in Transition
Since the mid-1980s, American higher education has experienced considerable 
change, often the result of public scrutiny and subsequent critique. Increasing costs, 
shrinking federal aid, and greater competition tor students have necessitated colleges and 
universities to re-think financial aid and develop attractive marketing agendas. In addition, 
legal liabilities, accreditation pressures, and new economies have helped to capture 
institutions’ attention regarding the importance of conflict management, assessment, and 
strategic planning. Clark Kerr (1994), a self-proclaimed optimist and longtime student o f 
higher education, is less than sanguine as he writes about troubled times ahead for 
American higher education. Although he does not predict a third great transformation in 
higher education (Kerr. 1991), Kerr does not forecast continuing change that will require 
educational leaders to be adaptable, savvy, and cooperative.
The student-affairs profession clearly was not immune from these developments. 
Student-affairs divisions participated with other institutional leaders in evaluating existing 
programs, developed new initiatives to enhance institutional image and improve student 
success, and discussed strategies for the best allocation o f  available resources.
Practitioners worked harder at interdivisional collaboration with faculty colleagues, shifted 
efforts to programs that would bolster student retention, and probed means o f eliminating
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the duplication o f  effort regarding both support staff and professional staff functions. In
some cases, student-affairs divisions were dissolved as such in an effort to reconfigure and
improve the delivery of the most important student services (Davenport, Roscoe. &
BrandelL, 1995). In short, the student-affairs profession adopted a political stance (Allen &
Garb, 1993) in an effort to preserve and maximize their standing in a fluctuating
educational environment. NASPA’s reexamination o f  the student-personnel point o f view
characterized this stance. The statement that resulted in 1987. entitled “A Prospective on
Student Affairs.” reflected the profession’s moving away from the student-development
approach toward a strategic positioning o f itself within the academy. An excerpt from the
document illustrates the point (National Association o f Student Personnel Administrators
[NASPA], 1989):
Colleges and universities organize their primary activities around the 
academic experience: the curriculum, the library, the classroom, and the 
laboratory. The work o f  student affairs should not compete with and cannot 
substitute for that academic experience. As a partner in the educational 
enterprise, student afiairs enhances and supports the academic missions, (p. 13)
The authors seemed to be aware that attempting to elevate the role o f student 
affairs by emphasizing its own student-development philosophy and practice was 
ultimately neither successful nor helpful. Rather than operate its own agenda o f student 
development in reaction to the academic program, perhaps the profession was wise to 
identify itself as being in harmony with the faculty in realizing the broader educational 
mission o f the institution. Given the higher education environment since the mid-1980s in 
which competition for resources and an emphasis on quality were vital, supporting the 
academic mission rather than substituting for it was politically astute.
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At the same time, many books championed the role o f student-affairs practitioners 
as partners with faculty colleagues in the educational experience. Astin’s (1985) “talent 
development” model and “involvement theory” presupposed collaboration with the 
academic division. Similarly, New Futures for Student Affairs (Barr. Upcraft. & 
Associates. 1990). Involving Colleges (Kuh, Schuh. Whitt. & Associates. 1991), How 
College Affects Students (Pascarella & Terenzini, 1992), What Matters in College (Astin, 
1993), and Education and Identity (Chickering & Reisser. 1993) identified the integrality 
of the student-affairs profession in relationship to the overall learning enterprise. In short, 
over the last 10 years, the profession has positioned itself-at least theoretically-more 
strategically than during the previous period as an important contributor to the realization 
o f an institution's mission.
Bio land et al., (1996) have made a case more recently for strengthening the 
profession’s connection with institutions’ academic missions. Their recommendations are 
more specific and ambitious than those offered in the 1987 NASPA document. They 
suggest that the student-affairs profession do the following:
1. Return to the general principles expressed in the Student Personnel Point o f 
View by placing academic and intellectual development at the center o f  the student-affairs 
mission.
2. Re-emphasize the primacy o f  learning as the cardinal value o f  higher education.
3. Clearly identify with the institutional educational mission.
4. Seek ways to participate more fully in the academic life o f the parent college or 
university, distinctly identifying the contribution that student affairs can and does make to
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implementing institutional educational purposes (1996, pp. 104-5).
Bloland et al. encourage student-affairs practitioners to emphasize and highlight 
students’ character development. For example, reacting against the values neutrality o f 
the 1960s and 1970s, Young (1993) identifies a resurgence o f interest in values-driven 
interventions and programs. Such a rekindled interest may recapture the approach o f 
many earlier professionals who naturally assumed that their role included providing some 
moral guidance to students during the college years.
During the last 10 years, the student-affairs profession's expressions of 
commitment to the educational mission are laudable. Even if seen in the worst possible 
light, namely as a means o f protecting itself in times o f more scarce resources and more 
fastidious program review, it reflects an awareness o f the current political environment in 
which many colleges and universities find themselves. Having greater awareness o f  the 
larger institutional context in which it finds itself is clearly a step in the right direction.
In a positive light, however, by striving to be an educational partner, the profession 
ostensibly is making an investment in student learning rather than in itself as a profession. 
The American College Personnel Association's Student Learning Imperative (American 
College Personnel Association [ACPA], 1994) and the National Association for Student 
Personnel Administrator’s Reasonable Expectations (National Association for Student 
Personnel Administrators [NASPA], 1995) and the National Association for Student 
Personnel Administrator’s Propositions (National Association for Student Personnel 
Administrators [NASPA], 1996) may provide ample testimony to this effect, which reflect 
philosophical principle more than professional preservation. As these documents attest.
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helping to shape the culture in which classroom learning occurs, supporting students in the 
important and necessary transitions to academic studies, befriending students through both 
formal and informal contacts, and challenging students to connect out-of-class experiences 
with in-class theories, experiments, and discussions positions the student-afiairs 
profession—in foil cooperation with faculty colleagues—to provide a learning experience 
that is seamless. Emphasizing collaboration with other learning leaders ultimately may 
provide a usefol counterbalance to the negative effects o f a profession bent on 
professionalization.
What will the next 10 years hold for the students-aflfairs profession? At the very 
least, student-affairs associations and practitioners will have to do more than simply say 
that they are partners in the educational mission o f institutions—they will have to 
demonstrate that they are as well. The profession’s graduate training programs will have 
to change to reflect their interest in such a cause: professional associations will have to 
adapt their conference programs to emphasize student learning above ail else, or connect 
with other associations that do; professional journals will have to move out o f  current 
comfort zones regarding topics and language to incorporate a broader understanding of 
institutional mission, curriculum, and learning theory; and practitioners will have to design 
and implement programs for which they can articulate clearly its connection to student 
learning (Bloland et al., 1996, p. 108).
More work must be done, o f course, to bring the practice o f the profession into 
harmony with its rhetoric concerning educational partnership and seamless learning. As 
Allen and Garb (1993, p. 99) conclude: “It is no longer sufficient to do excellent work
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within the boundaries of student-affairs. as defined by organizational charts.” I believe 
that educators, including student-affairs professionals, have much to offer in shaping 
conversations about the profession’s foundations and practice.
Selected Research on Components/Elements of Student 
Services Associated With Positive Outcomes
This section of the literature review synthesizes information from studies that 
identify components of student services that have been associated with positive outcomes 
for adult students in postsecondary educational institutions, some in occupational/technical 
programs in community colleges, and some in colleges o f arts and sciences in the 
advanced countries. Over 100 studies cited in the literature review o f other studies 
conducted discussed barriers (negative forces) and assisters (positive forces) to admission, 
retention, and completion o f educational pursuits by students in postsecondary institutions. 
Almost all o f  this work was conducted within community college or 4-year university 
settings and also within private career colleges. It is the assisters or services (positive 
forces) that this study seeks to identify and describe, particularly as offered or perceived as 
important within the Nigerian university sector.
Harkins’s (1994) research design was descriptive and exploratory in nature. The 
intent o f his study was to obtain accurate information about the population o f interest to 
the study. His study involved the collection, description, and analysis o f  quantitative data 
to answer questions regarding the current status o f  student-support services within private 
career colleges in Texas. The research focused on asking questions that attempted (1) to 
determine which components o f  student-support services programs are being offered in
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Texas’s private career colleges; (2) to determine intent, on the part o f  the aforementioned 
school personnel, to work toward provision o f various services in their schools in the 
future; (3) to assess the level o f  importance, as perceived by private career college 
administrative and/or counseling personnel, o f student-support services as a whole and for 
various components o f  student-support services; (4) to determine relationships or 
associations existing between any o f the above and demographic characteristics of the 
schools, such as size, autonomy level o f the school, predominant focus o f  the curriculum 
offered, urban or suburban location, age o f school/length o f time in operation, and 
approval, regulation, and accreditation authorities o f schools.
His research survey study encompassed ten phases including the formulation o f 
two advisory groups, problem identification, selection o f the population, construction o f a 
preliminary framework, designing survey instrument, pilot testing o f the survey 
instrument, data collection and analysis, and reporting of the survey results.
A descriptive analysis o f the data was conducted. The analysis included 
preparation o f frequency distributions to look for trends or patterns in response to the 
research questions. Relationships between the demographic data collected (school 
characteristics) and other research questions/objectives o f the study were determined by 
the use o f intercorrelation matrices.
A preliminary framework for categorizing services was constructed with guidance 
and input from two advisory groups: one comprised o f prominent individuals within or 
associated with accrediting or regulatory agencies for the private career college industry; 
the other included professionals in student-service administration. Survey methodology
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was utilized in gathering and reporting data. The research population was the 160 private 
career colleges that were members o f the Texas Association o f Private Schools when the 
study was conducted. A usable response rate o f  40% (n = 65) was achieved.
Eight major conclusions grew out o f  this study: (1) four instrumental categories 
o f student-support services were identified (welfare/support; controL'administrative; 
activities; and teaching/educative); each encompassed numerous component services;
(2) researchers and practitioners agreed regarding placement o f services within 
categories; (3) responding schools identified themselves to the researcher even though 
this was optional; (4) little change is anticipated between services currently offered and 
those planned; (5) respondents perceived as important several other services not offered 
and not planned; (6) many schools offered only required services, not necessarily services 
they considered most important; (7) some services were judged peripheral even 
unimportant, for private career college students; and (8) the private career college industry 
shares, to some limited extent, innovative ideas and practices.
Research recommendations included conducting exploratory studies on 
establishing and managing service programs, comparing services in private career colleges 
outside the study’s population, researching services in similar schools in other states, 
involving constituents such as current and former students and employers in formulating 
needs assessments and policies, and evaluating the effectiveness o f  support services 
against some pre-established criteria.
Craig (1995) examined the present and planned student-satisfaction measurement 
(SSM) activity in Ontario universities. The importance o f student-satisfaction
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measurement in higher education in North America along with the reluctance o f Ontario 
universities to measure and respond to the levels o f student-satisfaction are presented in 
the literature review.
A data triangulation methodology is employed in the Ontario study. Data from 
three main sources were examined in light o f  the major research questions. Upon analysis, 
the data examined revealed four major entities involved in the active measurement o f 
student satisfaction with the programs and services offered by Ontario universities: 
Academic Departments: Student Groups; Registrar’s Offices: and Student Services 
Departments.
The major conclusion reached by the study was that there was a moderate level o f 
SSM activity in Ontario universities but a lack of methodological consistency within the 
individual institutions and between institutions, resulting in little or no data that may be 
validly compared. The Ontario universities did not appear to be committed to becoming 
responsive to the rapidly shifting environment o f higher education.
Stanifer (1994) examined the analysis o f student involvement in student life and 
perception o f  university services and programs in American universities. The purpose o f 
the study was to determine if bonding with the university through student life is associated 
with a more positive impression o f student services.
A total o f  507 surveys, comprised o f 83 questions, were distributed with a 
response rate o f  64% (322 surveys), which represented 25% o f  the student body. Initially, 
frequencies were calculated on all demographic variables to obtain descriptive information 
about the student respondents in order to develop a general overview o f the student body.
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The questions related to the students’ perceptions o f  services and programs were 
analyzed by using two student groups: students involved in extracurricular activities and 
students who were not involved. Cross tabulations were calculated for the groups o f 
affiliated and nonaffiliated students with the demographic variables to determine 
frequencies o f  response by groups in order to develop a profile o f affiliated students and 
non-affiliated students. In addition, chi-squares were calculated for each cross tabulation, 
/-tests were then computed to determine if there was a statistically significant difference in 
the perceptions o f  services and programs between the students involved in student life and 
those who are not involved. The criterion for accepting any findings as statistically 
significant was an alpha o f .05.
The ethnic background o f  the affiliated students showed that 39.9% o f the White 
students are affiliated and make up 65.3% o f the affiliated student group, while 36.3% of 
the Black students are affiliated and make up 24.6% o f the affiliated student group. Also 
the percentage o f involvement for those students whose parents attended or graduated 
from college was higher than the involvement o f those students whose parents did not 
attend or graduate from college.
Stanifer concluded in his research that students need to feel that they matter, which 
is often reflected in their feeling o f  satisfaction with the institution and its services.
Through involvement in the campus community and feeling satisfied with services and 
programs o f  the institution, a bond is developed between the student and the institution.
Baker (1991) examined student-personnel services for adult students at Virginia 
community colleges. The purpose was to describe the student-personnel services
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currently available and to describe the problems experienced in their efforts to provide the 
services.
A survey instrument, the Adult Student Services Questionnaire-ASSQ, was 
developed and administered to two study groups: president/provosts and chief student- 
afifairs officers o f  the 34 campuses o f the Virginia Community College System. The 
questionnaire originally included 79 student services in ten categories. Respondents 
indicated whatever the services were available during the day and/or evening. Chi-square 
tests were used to analyze these data to determine if there are differences in the responses 
of the two study groups. A Likert scale was used to assess the degree of importance of 
each service and the 17 problems listed in the SSQ. /-tests were computed to determine if 
differences existed in the responses o f the two study groups.
Respondents indicated that at least 60 o f  the 79 ASSQ services were available 
during the day and at least 50 services were available during the evening. Sixty-five 
services were identified as “important.” suggesting that they should be provided. Three 
obstacles—inadequate funding, insufficient staffing, and poor facilities—were listed 
frequently as being a “problem” at the institutions.
Baker concluded that the services in the categories o f  admissions, counseling, 
financial aid. orientation, and registration were adequate to meet the needs o f  adult 
students. Modifications were needed in the categories o f college personnel, business 
office, student activities, food, and educational support services. Minor differences 
existed between the services identified as currently available and those that should be 
available. There were no statistically significant differences in the responses o f  the two
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study groups regarding the services identified as currently available during the day and/or 
evening and the degree of importance of those services. The study suggested that the 
Virginia Community College System should continually evaluate its current goals and 
objectives in providing appropriate services for adult students.
Summary
This literature review researches Nigerian universities’ background, looks into 
Nigerian government leadership, the problems with Nigerian universities, the Nigerian 
universities’ vice-chancellors, and various major students crises.
The review also highlights previous studies investigating the value and purpose of 
higher institutions, the task o f the university, student learning and the practices o f student 
services, the what and why o f learning, philosophical and historical approaches, and 
especially, student-affairs services as they are in transition. In addition, studies which seek 
to address what students believe to be the strengths and weaknesses o f  student-service 
programs are presented. The importance o f utilizing a theoretical model o f student 
development within student services has been discussed, and the benefits o f student 
development programming have been outlined. The review also enumerated the 
importance o f  redirecting the role o f student affairs to focus on student learning. Steps 
were given on the methodology o f the ’‘how” o f  learning. Focusing on in-class and out- 
of-class activities by building curricular and co-curricular partnerships creates a sense o f 
mattering among students. Major dissertation abstracts were also summarized, each
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dealing with the importance of student services in Canada and in the United States o f 
America.
What is missing, however, is a sense o f how well student-affairs practitioners 
within the university setting have been able (1) to compare the extent to which student 
services may differentially benefit or affect students o f different genders: (2) to implement 
a student-development model into a student-services program: and (3) to assess the 
effectiveness o f  such programs based on the goals o f  nurturing students’ emotional, 
intellectual and personal growth.
This literature review sets the basis for this study as it shows the significance o f  
welfare/support services and the student state o f mind and campus activism. The literature 
review also reveals that the number o f welfare-induced crises is very high. Provision o f  
social amenities in various campuses and demand for the basic facilities needed for survival 
have been the focus o f student unrest.
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CHAPTER III
METHODOLOGY
Introduction
The purpose of this study was: (1) to describe the student-personnel services 
currently available to students at Nigerian universities; (2) to assess the importance of 
these student-personnel services; (3) to assess the level o f  student satisfaction with these 
services; (4) to suggest the need to create more student-affairs departments and services 
that students perceived as important; and (5) recommend that the federal ministry o f 
education and the National Universities Commission prioritize and fund student-affairs.
This chapter discusses the methods and procedures used in a descriptive study 
using quantitative methods to describe the importance o f  student-affairs services currently 
available to students and assess the level of students’ satisfaction with those services at 
six universities in Nigeria. A closed-ended with ordered choices survey was distributed to 
collect data for answering the research questions o f the study. This was accomplished 
through the development and administration o f a questionnaire, the Student Services 
Questionnaire-SSQ, and subsequent data analysis.
This chapter addresses the demographic data, population, sampling, the research 
questions, statement o f hypotheses, the survey instrument, validation o f the survey
63
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instrument, administration o f the survey instrument, procedure and data analysis.
Rationale for the construct and administration o f the questionnaire are explained.
Population
This survey consisted o f three independent variables, namely, universities, student 
academic groups, and gender status. Each o f the three demographic groups contained its 
own set o f subgroups. For confidentiality purposes, a number was used to represent each 
university. The universities six subgroups are:
1. University I was founded 1948 and is funded and controlled by the federal 
government. The university has the office o f  chancellor, pro-chancellor, vice-chancellor, 
registrar, and librarian. Number o f teaching staff is 1.137 and number o f  students 12,645. 
Deans administer over faculties o f Arts. Science, Basic Medical Sciences, Pharmacy, 
Clinical Sciences and Dentistry, Agriculture and Forestry, Social Sciences. Education. 
Veterinary Medicine. Technology. Law. and Postgraduate school.
2. University II was founded in 1962 and is funded and controlled by the federal 
government. The university has the office o f  chancellor, vice-chancellor, and the registrar. 
The number o f  teaching staff is 675 and number o f  students 23,309. Deans administer 
over faculties o f  Social Sciences. Law, Engineering, Arts, Sciences, Business 
Administration, Education, Environmental Sciences, School o f  Postgraduate Studies, and 
College o f Medicine.
3. University HI was founded in 1983 and is funded and controlled by the state 
government. The university has the office o f  vice-chancellor, registrar, librarian. The
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teaching staff numbers 278 and students 4,800. Deans administer over faculties o f Arts, 
Education, Engineering, Law, Science. Social Sciences, and Postgraduate School.
4. University IV was founded in 1962 and is funded and controlled by the federal 
government. The university has the office o f chancellor, pro-chancellor, vice-chancellor, 
deputy vice-chancellors, registrar, and the librarian. The teaching staff numbers 1,327 and 
the students 18,415. Deans administer faculties o f Administration. Agriculture, Arts,
Basic Medical Sciences. Clinical Sciences. Dentistry. Education. Environmental Design 
and Management, Law. Pharmacy, Science, Social Sciences, and Technology.
5. University V was founded in 1982 and is funded and controlled by the state 
government. University offices are the chancellor, pro-chancellor, vice-chancellor, 
deputy vice-chancellor, registrar, and the librarian. The number o f teaching staff is 269 
and students 5,800. Deans administer over faculties of Agricultural Sciences, College of 
Health Sciences, Arts. Basic Medical Sciences, Clinical Sciences. Education. Law. and 
Social Management Sciences (Federal Republic ofNigeria, First National Rolling Plan. 
1996-98).
6. University VI was founded in 1959 and is funded and controlled by the Seventh- 
day Adventist Church. University offices are the president, vice-president for student 
affairs, vice-president for academic affairs, vice-president for business administration, 
registrar, and librarian. The number o f  teaching staff is 24 and number o f students 350. 
One dean administer over the faculty o f  Theology and Religion. There are also minors in 
Business Administration, Computer Science, Health, English, Agriculture, Biology, 
History, and French (West Nigeria Seventh-day Adventist Conference. 1999).
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The student academic groups consisted o f  five subgroups: (1) freshmen.
(2) sophomores, (3) juniors, (4) seniors, and (5) graduates. Gender status consisted o f 
(1) male and (2) female students.
The number o f surveys sent out to each university was as follows: University I,
150; University II, 150; University III, 200; University IV, 150; University V. 150; and 
University VI, 100, for a total of 900 surveys. Six hundred and seventy-three (74.8%) 
completed questionnaires were returned. As presented by Fink and Kosecoff (1985), 
Sudman and Bradbum (1986), Fowler (1988). and Babbie (1990), I am aware of the 
survey designs with advantages such as the economy o f  the design, the rapid turn around 
in data collection, and the ability to identify attributes o f  a population from a small group 
o f individuals. “Unless the population is small and the sample is a substantial part o f it (10 
percent or more), population size is not an important variable” (Krathwohl 1993, p. 366).
Sampling
Selection o f the campuses was made by phone calls and letters to the vice- 
president for the student-affairs office to ten Nigerian universities. The first rationale was 
to see whether the university offered six categories o f  student-affairs services: counseling, 
financial aid, food, registration, student activity, and welfare/support services. The 
second rationale was to learn whether the student-affairs officers were willing to 
participate in the survey. Only six universities responded favorably to the research.
Out o f these six universities, a convenience sample was selected from currently 
registered undergraduate and graduate students o f  both genders at the assembly hall on the
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basis o f their convenience and availability to participate in the study (Babbie, 1990; 
Creswell, 1994, p. 127). Questionnaires were distributed to students who were present 
and at their seats at one o f  their weekly general assemblies. As many students as the 
questionnaire could reach participated and each questionnaire was returned upon 
completion the same day to the vice-president for student affairs and the contact person at 
each university.
Research Questions
The following questions were addressed in this study:
1. What is the student’s perception o f  the importance o f services provided by the 
student-affairs office at Nigerian universities?
2. What is the student’s level o f satisfaction with services provided by the student 
affairs office at Nigerian universities?
Statement of Hypotheses
In order to facilitate the analysis o f  the data, the hypotheses are presented in null
form.
Null Hypothesis 1: There are no significant differences between the Importance 
Scale scores and the Satisfaction Scale scores o f  the Nigerian university students on the 
student-affairs services currently provided.
Null Hypothesis 2 : There are no significant differences among the six universities 
with respect to their students’ perception o f  the importance o f student-affairs services 
currently provided.
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Null Hypothesis 3: There are no significant differences among the five student 
academic groups in their perception o f the importance o f  student-affairs services currently 
provided.
Null Hypothesis 4 : There are no significant differences between male and female 
students in their perception o f the importance o f student-affairs services currently 
provided.
Null Hypothesis 5: There are no significant differences among the six universities 
with respect to their students’ level o f  satisfaction with the student-affairs services 
currently provided.
Null Hypothesis 6: There are no significant differences among the five student 
academic groups in their level o f  satisfaction with student-aflairs services currently 
provided.
Null Hypothesis 7: There are no significant differences between male and female 
students in their level o f  satisfaction with student-affairs services currently provided.
The Survey Instrument
A survey instrument, the Student Services Questionnaire (SSQ) (see appendix A), 
was an adapted version of the Adult Student Services Questionnaire (ASSQ; Baker,
1991). Permission was given for the use o f  the questionnaire. The ASSQ included 79 
items measuring 10 categories o f  student services. This was specifically designed for 
assessing adult student-support services within private career colleges in Texas. Minor 
changes in wording took place to adapt the survey to student services in Nigerian
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universities. The word “adult” was eliminated since the majority of the Nigerian university 
students are above 20 years o f age. The 10 categories were shortened to 6 and 79 services 
were shortened to 35. Careful consideration was given to the wording of each question to 
suit Nigerian student understanding and this was tested through a pilot study.
Validation o f the Survey Instrument
The adapted survey was tested with a pilot group o f  50 Nigerian university 
students studying at Andrews University in Berrien Springs, Notre Dame University, and 
Indiana University in South Bend. Even though all o f these students have attended 
different Nigerian universities, none o f  them were part o f  the research sample. Based on 
the results o f  the pilot study, the survey was shortened, and the word “adult” and the 
current status “day” and “evening” were eliminated. The degree o f importance rated NI 
(Not Important), SI (Somewhat Important), I (Important), VI (Very Important), and C 
(Crucial) were changed to 1 (Not Needed), 2 (Somewhat Important), 3 (Important), 4 
(Very Important), and 5 (Crucial).
These students were aware that the Student Services Questionnaire (SSQ) would 
be administered to students in six different university campuses through each vice- 
president for student affairs and faculty members. The questionnaire included 70 student- 
affairs services under seven categories divided into two identical sections.
The main purpose o f Section I was to assess the degree o f importance o f these 
services to students. It measured degrees o f importance on a Likert scale o f 1 to 5: (1) 
Not important, (2) Somewhat important, (3) Important, (4) Very important, (5) Crucial.
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The main purpose o f  Section II was to measure students’ level o f  satisfaction on a Likert 
scale o f 1 to 5: (1) Not satisfied, (2) Somewhat satisfied, (3) Satisfied, (4) Very satisfied, 
and (5) Very much satisfied, and compared students’ responses in this section to those in 
Section I.
The survey instrument was re-developed with much input from my chair and 
committee members and pretested to determine its reliability (Borg, Gall, & Gall, 1993; 
CreswelL, 1994, p. 121 ) in obtaining the desired information in terms o f the following 
questions:
1. Were the instructions for each section clear and sufficient?
2. Did the survey provide a comprehensive listing o f student-personnel 
services that could be provided at Nigerian universities? (content validity)
3. Should any items be eliminated because they cannot be utilized? (content 
validity)
4. Was the survey o f reasonable length?
5. Were the definitions clear and reasonable?
6. Were there any questions, comments, or general suggestions for changes and/or 
improvement?
The pilot study group made several suggestions to improve the instrument. In 
response to question #1 (Were the instructions for each section clear and sufficient?), the 
answers were yes. In response to question #2 (Did the survey provide a comprehensive 
listing o f student-personnel services that could be provided at Nigerian universities?), the 
pilot test team recommended that several items listed as potential student-personnel
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dropped from several “service” listings because these services also could be provided for 
traditional and adult students; therefore, the specification was not necessary. Some 
service items were deleted and several new items were added as counseled by the pilot test 
team. The instrument had a  total o f 35 potential student-personnel service items identified 
instead of the original 60. These 35 items were measured in Section I rating services 
importance, and in Section II rating level o f student satisfaction.
In response to question #3 (Should any o f  the items be eliminated because they 
cannot be utilized?), the pilot test team made several recommendations in addition to those 
mentioned above. In Sections I and II, the pilot test team recommended the elimination o f 
several items because the services are not available in Nigerian university institutions.
The team suggested that if the instrument requested information that was not available, the 
respondent may simply discard the survey. In response to question #4 (Is the survey o f 
reasonable length?), the pilot test team said yes because it took them less than 10 minutes 
to complete. The group expressed some concern that if the questionnaire took longer than 
10 minutes students would not complete it because o f its length and because o f some 
demographic data requested.
The pilot test team stated that the definitions were clear and reasonable; however, 
as noted above, several suggestions were made to clarify the existing definitions. These 
suggestions were implemented in the revised instrument. Finally, question #6 (Were there 
any questions, comments, or general suggestions for changes and/or improvements?) was
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addressed by making word changes, reorganizing the instrument, clarifying the 
instructions, and adding more definitions.
Administration of the Survey Instrument
The Student Services Questionnaire (SSQ) with six categories measuring 35 items 
was administered to a cross-section o f both undergraduate and graduate students o f both 
genders currently studying at six different universities in Nigeria. The purpose was to 
determine the importance o f student-affairs services and to assess the level o f students’ 
satisfaction with each o f these student-affairs services. Each vice-president for student 
affairs and a faculty member were sent a letter dated September 30, 1998, in which they 
were asked to explain the purpose o f the study to their students. It was emphasized that 
the questionnaire was for a graduate study and that it would take approximately 10 
minutes to complete. Students were assured that their identities would remain 
anonymous.
Another letter, dated October 10, 1998, was sent to each vice-president for 
student affairs and the faculty members. It explained the proposed study and encouraged 
participation. Included in this package was a sample of the questionnaire, the approval 
letter provided by Dr. Lyndon Furst, Professor of Educational Administration at 
Andrews University, and the cover letter. Confirmation to conduct this research was 
made through telephone and Internet contacts.
Data Collection
This research was undertaken during military and political turmoil in Nigeria. The
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high rate o f postage and traveling to and within Nigeria were taken into consideration 
(Creswell, 1994, p. 119). Because o f  the difficulties involved with returning to the USA 
within a set date. I decided to find an alternative method for conducting this research.
Several telephone calls were made to each university vice-chancellor/vice-president 
for student affairs and to faculty members. Several e-mail messages were received with 
positive feedback giving permission to conduct the research. Confirmation for permission 
to conduct the research was made the last week of October 1998. While permission was 
granted, several letters were written to different educators at different universities in 
Nigeria requesting them to be my contact/resource assistants on this research project. 
Responses were positive, but not much material was sent from Nigeria to me.
In order to collect data, the questionnaire was packaged and labeled for each 
university. Each package contained another introductory letter, cover letter, and 
authorization letter from Dr. Lyndon Furst explaining the intention o f the research. In 
each package was a separate letter written to the president/chancellor o f each university 
thanking him or her for cooperation and support. (See Appendix F.)
Altogether, sue packages were given to Pastor (Dr.) Joseph Ola, Nigerian Union 
Mission (NUM) president, on one o f  his returning visits to Nigeria the first week o f 
November 1998. He willingly accepted and hand-delivered each package to the vice­
chancellor/vice-president for student affairs and a (acuity member in each university. He 
also agreed to collect the completed questionnaires and to send them back to me in the 
USA before Easter break of 1999.
Questionnaires sent to each university were given to as many students as possible
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seated during one o f their general assembly sessions in the fell quarter of the 1998-99 
school year (Babbie. 1990; Creswell. 1994). Completion o f  the data was supervised by 
the vice-president o f  student affairs o f each institution. The completed questionnaires 
were packed and hand-delivered to Dr. Ola. who hand-delivered the packages to me in 
the United States. The first completed questionnaires arrived on January 18, 1999, from 
University V and University VI. The second return arrived on February 1, 1999, from 
University I, University II. University III, and University IV.
Data Analysis
Descriptive statistics (e.g., means, standard deviations) were used to analyze the 
data collected in this study. Quantitative data were collected by questionnaires from 
students through the vice-president for student affairs and participating faculty member 
from each university. The survey data were coded for direct entry into the statistical 
package for the social sciences (SPSS) data system for computer-based analysis. 
Tabulation o f raw frequencies, percentages, means, and standard deviations for each item 
on the survey allowed me to group the data according to various categories for further 
analysis.
The questionnaire listed 35 student services that might be considered important on 
a university campus. Respondents were asked to rate the importance of each service on a 
1 to 5 Likert scale: (1) Not Important, (2) Somewhat Important. (3) Important, (4) Very 
Important, and (5) Crucial. I set criteria as follows: means ranging from I to 2.50 indicate
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low importance; from 2.51 to 3.50 indicate moderate importance; and from 3.51 to 5.00, 
high importance.
The first statistical measure used to test null hypothesis 1 was by dependent /-test. 
It was used to determine any differences between the Importance scale scores and the 
Satisfaction scale scores o f  the Nigerian university students.
The second statistical measure used to test null hypotheses 2, 3, 5, and 6 was 
analysis o f variance (ANOVA). This test was used to establish (1) if there are significant 
differences among the six universities with respect to their students’ perception o f the 
importance of student-affairs services provided and also used to test the students’ level o f 
satisfaction, and (2) if there are significant differences among the responses o f five 
student academic groups (freshmen, sophomores, juniors, seniors, and graduates) in their 
perception of the importance o f student affairs services provided and also test students’ 
level o f  satisfaction. The Student-Newman-Keuls was used to test services that were 
significant by ANOVA.
The third statistical measure used to test null hypotheses 4 and 7 was a /-test.
This test was used to establish the significance o f  the differences between male and female 
students ( I) in their perception o f  the importance o f  student-affairs services provided and 
(2) in their level o f satisfaction.
Summary
This study surveyed the differences between students’ perception o f the 
importance of student affairs and their level o f satisfaction with such services at six
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Nigerian universities. It also surveyed differences among independent variables: 
universities, student academic groups, and gender status in their perception to the 
importance o f  student-affairs services and their level o f satisfaction. I employed a 
descriptive survey research method in which a survey instrument was administered to 
undergraduate, graduate, male, and female university students.
This chapter presented an explanation of the design o f  the study, a description o f 
the population and sample, the procedures used to select the sample, and the sample size. 
The procedures followed for the administration of the instruments and collection o f data 
were also presented. The instrument (SSQ) used in the study was described and ANOVA 
and f-test results obtained in the study were presented. Findings from the pilot study that 
preceded this study were presented and conclusions stated.
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CHAPTER IV
ANALYSIS OF DATA
The purpose of this study was: (1) to describe the student-personnel services 
currently available to students at Nigerian universities: (2) to assess the importance o f 
these student-personnel services: (3) to assess the level o f  student satisfaction with these 
services; (4) to suggest the need to create more student-affairs departments and services 
that students perceived as important, and (5) recommend that the federal ministry o f 
education and the National Universities Commission prioritize and ftrnd student-affairs.
This study sought the answers to two research questions and seven null 
hypotheses. An adapted version o f  the Student Services Questionnaire (SSQ) from the 
Adult Student Services Questionnaire (ASSQ) developed originally by Roy Wayne Baker. 
Ph.D. (1991), was revised for use in six Nigerian universities.
The services were numbered 1-35 under six categories: A—Counseling Services; 
B~Financial Aid Services: C—Food Services; D--Registration; E-Student Activities: and 
F-Support Services. The questionnaires were divided into Sections I and II with a list 
o f similar services in each section. Under Section I, students were asked to state the 
degree o f  importance of each service provided. Under Section II. students were to identify 
their level o f  satisfaction with these services.
77
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The data collected came from 673 students in six Nigerian universities consisting 
o f students enrolled in both undergraduate and graduate classes in the fall quarter o f the 
1998-99 school year. The questionnaires were administered in the assembly halls and 
supervised by the vice-president o f student affairs o f each university. Each university is 
identified by number in this study rather than by name to protect each university's 
identity.
Demographic Results
Nine hundred surveys were sent to Nigerian university students; 673 (74.8%) 
completed questionnaires were returned. At University I. 150 surveys were distributed in 
an assembly hall with students from various classes by the student-affairs office. In a ll 
130 students completed and returned their questionnaire. Another 150 surveys were sent 
to University II through the student affairs office. Administered to a group o f students at 
the assembly hall, only 51 students completed and returned their questionnaire. Low 
return was probably due to students taking examinations during the same week. Though 
efforts were made to re-administer more questionnaires, none was returned in time. As 
stated in Fink and Kosecoff (1985), Sudman and Bradbum( 1986), Fowler (1988), and 
Babbie (1990), I have no difficulty in identifying attributes of a population from a small 
group o f individuals. University III received 200 surveys through the department o f 
psychology; 154 were completed and returned. University IV and V received 150 
surveys. The students-affairs office administered the surveys for University IV and 
returned 131 completed copies; the deputy librarian and the department o f computer and
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mathematics administered the surveys for University V and 116 were completed and 
returned. One hundred surveys were sent to University VI through the student affairs 
office, 80 o f which were completed and returned. Eleven completed questionnaires were 
returned without university identification. Table 1 presents the returned data.
TABLE I
QUESTIONNAIRES RECEIVED AND RETURNED BY THE UNIVERSITIES
School
Questionnaires
Sent
Questionnaires
Returned
Response 
Rate (%)
University I 150 130 86.7
University II 150 51 34.0
University III 200 154 77.0
University IV 150 131 87.3
University V 150 116 77.3
University VI 100 80 80.0
Missing university data 11 1.6
Total 900 673 75.0
Eighty-four freshmen. 126 sophomores, 54 juniors, 186 seniors, and 55 graduates 
participated in the survey. However, 168 students did not identify their level o f academic 
status. Table 2 presents the data on academic status.
Students who participated in the survey were 362 males and 218 females; 93 
questionnaires were returned without gender identification. Table 3 presents the data on 
gender.
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TABLE 2
STUDENT ACADEMIC STATUS RETURNS
Student Academic Status Participation % o f Total
Freshmen 84 12.5
Sophomore 126 18.7
Junior 54 8.0
Senior 186 27.6
Graduate 55 8.2
Missing academic status data 168 25.0
Total 673 100.0
TABLE 3 
GENDER STATUS RETURNS
Gender Participation % o f Total
Male 362 53.8
Female 218 32.4
Missing gender data 93 13.8
Total 673 100.0
Research Question 1: Importance o f Student Services
The first research question was: What is the student’s perception o f services 
provided by the student-affairs office at Nigerian universities?
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The questionnaire listed 35 student services that might be considered important on 
a university campus. Respondents were asked to rate the importance o f each service on a 
scale o f l  to 5: (1) Not Important, (2) Somewhat Important, (3) Important. (4) Very 
Important, and (5) Crucial. I set criteria for means ranging from 1 to 2.50--low 
importance: 2.51 to 3.50-moderate importance; and 3.51 to 5.00-high importance.
For the entire group o f respondents, the mean score for all services on the 
Important Scale was 3.81. The university students perceived the combined services o f the 
student-affairs services as having high importance. Student Health Services (4.50) was 
rated highest by the respondents: Dances and/or Concerts (2.76) was rated lowest, 
moderately important. Twenty-four o f the services were rated as being highly important; 
whereas 11 were rated as being moderately important. None of these services had a mean 
score o f  2.50 or lower. The list o f  services with mean scores are presented in descending 
order in Table 4.
University I
For University I. 23 services had means rating between 3.51 and 5.00 indicating 
that respondents perceived these services as being highly important. The highest was 
Library/Learning Resource Center with a mean rating o f  4.33. Other services considered 
highly important were Student Health Services (4.28); Student Union/Government (4.25); 
and Scholarship/Grants Programs (4.17). Twelve services were rated between 2.51 and
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TABLE 4
SUMMARY OF IMPORTANCE OF STUDENTS’ SERVICES IN SIX UNIVERSITIES
Rank Services V Mean SD
1. Student Health Services 653 4.50 .79
2. Library/Learning Resource Center 647 4.41 .77
3. Academic Advising 641 4.32 .83
4. Safety and Security Services 648 4.29 .91
5. Residential and Housing Services 652 4.29 .97
6. Scholarship/Grants Programs 646 4.26 .81
7. Study Areas 650 4.23 .87
8. Transportation Services 650 4.21 .90
9. Career Counseling and Development 644 4.17 .92
10. Student Union/Government 646 4.16 .99
11. Faculty Responsive to Student’s Needs 651 4.16 .87
12. Disabled and Handicapped 642 4.15 .96
13. Computer Labs 651 4.11 .93
14. Book Store Services 648 3.93 .93
15. Tutoring Services 648 3.93 1.01
16. Religious Services 648 3.90 1.09
17. Cafeteria Service 651 3.88 .98
18. Registration Assistance 650 3.84 1.03
19. Media Services 649 3.79 .96
20. Recreational Sports 647 3.79 .96
21. Student Lounge 639 3.76 1.04
22. Student Employment Work Study 644 3.75 1.04
23. Student Loan 644 3.74 1.15
24. Confidential Personal Counseling 647 3.61 1.08
25. Student Newspaper and Yearbook 652 3.59 1.01
26. Placement Services 614 3.43 1.10
27. Alumni Services or Programs 641 3.40 .99
28. Snack Bar 645 3.36 1.04
29. Parking Facilities 644 3.35 1.00
30. Peer Counseling and Support Groups 638 3.34 1.04
31. Cultural Awareness and Civic Programs 650 3.29 1.04
32. Women Student Services 633 3.28 1.14
33. Fraternity and Sorority Advising 607 3.24 1.29
34. Vending Area 624 3.23 1.10
35. Dances and/or Concerts 657 2.76 1.20
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3.50: respondents perceived them as moderately important. No service was rated at 2.50 
or lower. O f the 35 student services. Women's Services (3.06) and Dances and/or 
Concerts (3.05) rated lowest. These data are summarized in Table 5
University II
For University II, 28 services had means 3.51 and 5.00 indicating that respondents 
perceived them as highly important. The highest was Transportation Services with a mean 
of 4.72. Other services considered highly important were Student Health (4.67); 
Library/Learning Resource Center (4.64), and Safety and Security Services (4.63).
Seven services were rated between 2.51 and 3.50—moderately important. No service was 
rated at 2.50 o r lower. Of the 35 student services, those receiving the lowest ratings were 
Fraternity and Sorority Advising (3.17) and Dances and/or Concerts (2.84). These data 
are summarized in Table 6.
University III
For University III. 25 services had a means between 3.51 and 5.00 indicating the 
respondents perceived these services as being highly important. The highest was Student 
Health Services with a mean rating at 4.61. Other services considered highly important 
were Safety and Security Services (4.45), Library/Learning Resource Center (4.39), and 
Residential and Housing Services (4.39). Ten services were rated between 2.51 and 3.50— 
moderately important. No service was rated at 2.50 or lower. O f the 35 student services, 
those receiving the lowest rating were Vending Areas (3.07) and Dances and/or Concerts 
(2.45). These data are summarized in Table 7.
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TABLE 5
UNIVERSITY I—IMPORTANCE OF STUDENTS’ SERVICES
Rank Services V Mean SD
1. Library/Learning Resources Center 126 4.33 .85
1 Student Health Services 127 4.28 .89
3. Student Union/Government 128 4.25 .96
4. Scholarship/Grants Programs 126 4.17 .86
5. Academic Advising 123 4.14 .96
6. Career Counseling and Development 125 4.08 .89
7 Safety and Security Services 126 4.08 .98
8 Transportation Services 127 4.02 .94
9. Residential and Housing Services 127 4.01 1.19
10. Study Areas 128 4.00 1.04
11. Faculty Responsive to Student's Needs 128 3.99 .89
12. Computer Labs 127 3.94 1.05
13. Disabled and Handicapped 127 3.89 1.09
14. Tutoring Services 127 3.80 1.08
15. Cafeteria Service 127 3.76 .91
16. Recreational Sports 126 3.74 1.07
17. Registration Assistance 124 3.67 1.20
18. Book Store Services 128 3.66 1.02
19. Media Services 127 3.64 1.08
20. Student Lounge 126 3.58 1.08
21. Student Newspaper and Yearbook 126 3.52 1.06
y i Student Loan 125 3.52 1.27
23 Student Employment Work Study 125 3.52 1.19
24. Religious Services 127 3.50 1.20
25. Snack Bar 125 3.46 .93
26. Confidential Personal Counseling 126 3.43 1.20
27. Parking Facilities 127 3.36 .97
28. Alumni Services or Programs 127 3.35 1.09
29 Peer Counseling and Support Groups 126 3.33 .97
30 Cultural Awareness and Civic Programs 127 3.30 1.18
31. Placement Services 122 3.27 1.25
32. Fraternity and Sorority Advising 123 3.27 1.21
33. Vending Area 124 3.26 1.11
34. Women Student Services 124 3.06 1.16
35. Dances and/or Concerts 128 3.05 1.32
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TABLE 6
UNIVERSITY 11-IMPORTANCE OF STUDENTS’ SERVICES
Rank Services N Mean SD
1. Transportation Services 50 4.72 .50
Student Health Services 51 4.67 .59
3. Library/Learning Resource Center 50 4.64 .48
4. Safety and Security Services 51 4.63 .66
5. Academic Advising 49 4.55 .71
6. Residential and Housing Services 51 4.55 .83
7. Study Areas 50 4.50 .71
8. Disabled and Handicapped 50 4.46 .71
9. Faculty Responsive to Student’s Needs 51 4.43 .73
10. Career Counseling and Development 51 4.39 .85
11. Tutoring Services 50 4.34 .85
12. Scholarship/Grants Programs 50 4.32 .71
13. Computer Labs 51 4.29 .73
14. Book Store Services 51 4.22 .67
15. Registration Assistance 49 4.18 .83
16. Student Union/Government 50 4.12 1.04
17. Religious Services 50 4.10 .99
18. Student Lounge 48 4.08 .87
19. Student Loan 49 3.92 1.19
20. Media Services 50 3.88 .87
21. Cafeteria Service 51 3.82 .97
22. Parking Facility 50 3.74 .80
23. Placement Services 45 3.73 1.07
24. Recreational Sports 50 3.72 .81
25. Student Employment Work Study 50 3.70 1.16
26. Confidential Personal Counseling 49 3.57 1.12
27. Student Newspaper and Yearbook 49 3.57 1.02
28. Vending Area 46 3.52 .86
29. Peer Counseling and Support Groups 50 3.44 .91
30. Snack Bar 50 3.36 1.10
31. Women Student Services 49 3.33 1.14
32. Cultural Awareness and Civic Programs 50 3.24 1.15
33. Alumni Services or Programs 49 3.22 .90
34. Fraternity and Sorority Advising 48 3.17 1.43
35. Dances and/or Concerts 51 2.84 1.12
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TABLE 7
UNIVERSITY III—IMPORTANCE OF STUDENTS’ SERVICES
Rank Services V Mean SD
1. Student Health Services 152 4.61 .68
Safety and Security Services 152 4.45 .86
3. Library/Learning Resource Center 152 4.39 .74
4. Residential and Housing Services 152 4.39 .84
5. Academic Advising 149 4.36 .77
6. Scholarship/Grants Programs 152 4.31 .76
7. Disabled and Handicapped 151 4.24 .87
8. Study Areas 153 4.21 .82
9. Computer Labs 152 4.14 .82
10. Career Counseling and Development 148 4.14 .89
11. Faculty Responsive to Student’s Needs 153 4.14 .82
12. Transportation Services 153 4.10 .89
13. Registration Assistance 152 3.99 .89
14. Student Union/Government 151 3.97 .94
15. Book Store Services 151 3.91 .88
16. Religious Services 152 3.84 1.02
17. Student Loan 150 3.79 1.07
18. Media Services 153 3.77 .88
19. Student Employment Work Study 152 3.76 .90
20. Tutoring Services 152 3.74 1.03
21. Recreational Sports 150 3.71 .82
22. Student Lounge 152 3.70 1.05
23. Cafeteria Service 154 3.70 .96
24. Confidential Personal Counseling 152 3.60 1.01
25. Placement Services 148 3.54 1.00
26. Student Newspaper and Yearbook 152 3.49 .91
27. Peer Counseling and Support Group 147 3.36 1.05
28. Alumni Services or Programs 152 3.34 .96
29. Fraternity and Sorority Advising 147 3.26 1.40
30. Snack Bar 153 3.25 1.00
31. Women Student Services 151 3.23 1.17
32. Parking Facility 152 3.22 .93
33. Cultural Awareness and Civic Programs 154 3.12 1.03
34. Vending Area 148 3.07 1.10
35. Dances and/or Concerts 154 2.45 1.07
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University IV
For University IV, 26 services had means rating between 3.51 and 5.00--highIy 
important. The highest was Student Health Services with a mean rating o f 4.55.
Other services considered highly important were Academic Advising (4.42), Student 
Union/Government (4.38). and Residential and Housing Services (4.36). Nine services were 
rated between 2.51 and 3.50~moderately important. No service was rated at 2.50 or lower. 
Of the 35 student services, those receiving the lowest rating were Peer Counseling and 
Support Group (3.20) and Dances and/or Concerts (2.78). These data are summarized in 
Table 8.
University V
For University V. 26 services had means rating between 3.51 and 5.00. showing they 
were considered highly important. The highest was Student Health Services with a mean 
rating at 4.63. Other services considered highly important were Transportation Services 
(4.63), Library/Learning Resource Center (4.55) and Residential and Housing Services (4.47). 
Nine services were rated moderately important—2.51 and 3.50. No service was rated at 2.50 
or lower. The services receiving the lowest rating were Fraternity and Sorority Advising 
(3.17) and Dances and/or Concerts (2.76). These data are summarized in Table 9.
University VI
For University VI. 29 services were perceived as being highly important with means 
between 3.51 and 5.00. Scholarship/Grants Programs rated highest with a mean rating at 
4.51. Library/Learning Resource Center (4.36), Religious Services (4.35), and Academic 
Advising (4.31) were next in importance. Six services were rated between 2.51 and 3.50.
Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.
88
TABLE 8
UNIVERSITY IV—IMPORTANCE OF STUDENTS’ SERVICES
Rank Services N Mean SD
1. Student Health Services 130 4.55 .92
-> Academic Advising 130 4.42 .82
3. Student Union/Government 130 4.38 .96
4. Residential and Housing Services 129 4.31 .93
5. Library/Learning Resource Center 128 4.34 .87
6. Disabled and Handicapped 125 4.33 .90
7. Safety and Security Services 127 4.29 .91
8. Study Areas 129 4.29 .85
9. Transportation Services 129 4.26 .85
10. Tutoring Services 128 4.21 .88
11. Career Counseling and Development 128 4.16 1.04
12. Faculty Responsive to Student’s Need 128 4.15 .91
13. Scholarship/Grant Programs 127 4.09 .94
14. Computer Labs 129 4.09 1.03
15. Religious Services 127 3.91 1.17
16. Book Store Services 125 3.90 1.03
17. Cafeteria Services 127 3.90 1.10
18. Media Services 127 3.79 .98
19. Registration Assistance 130 3.76 1.11
20. Confidential Personal Counseling 128 3.74 1.12
21. Student Lounge 124 3.74 1.04
22. Student Employment Work Study 128 3.70 1.05
23. Student Loan 128 3.68 1.20
24. Recreational Sports 129 3.60 .96
25. Alumni Service or Programs 128 3.57 1.06
26. Student Newspaper and Yearbook 130 3.57 1.42
27. Placement Services 122 3.43 1.14
28. Cultural Awareness and Civic Programs 127 3.36 1.04
29. Snack Bar 127 3.35 1.04
30. Parking Facilities 128 3.33 1.11
31. Vending Area 123 3.31 1.08
32. Women Student Services 122 3.30 1.15
33. Fraternity and Sorority Advising 123 3.25 1.26
34. Peer Counseling and Support Group 127 3.20 1.12
35. Dances and/or Concerts 130 2.78 1.23
Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.
89
TABLE 9
UNIVERSITY V-IMPORTANCE OF STUDENTS' SERVICES
Rank Services N Mean SD
1. Student Health Services 114 4.63 .58
2_ Transportation Services 113 4.63 .62
3. Library/Learning Resource Center 114 4.55 .61
4. Residential and Housing Services 114 4.47 .83
5. Faculty Responsive to Student’s Needs 112 4.33 .74
6. Study Areas 113 4.32 .83
7. Scholarship/Grants Programs 114 4.32 .76
8. Academic Advising 112 4.28 .80
9. Safety and Security Services 114 4.27 .93
10. Career Counseling and Development 114 4.18 .88
11. Computer Labs 114 4.11 .88
12. Student Union/Government 112 4.10 1.00
13. Cafeteria Services 115 4.07 .90
14. Disabled and Handicapped 110 4.05 .96
15. Book Store Services 114 4.01 .85
16. Religious Services 113 3.97 1.00
17. Recreational Sports 114 3.94 .90
18. Media Services 114 3.93 .92
19. Tutoring Services 113 3.81 1.06
20. Student Lounge 114 3.81 1.04
21. Student Employment Work Study 110 3.78 1.00
22. Student Newspaper and Yearbook 116 3.71 .91
23. Registration Assistance 116 3.69 1.03
24. Student Loan 114 3.67 1.12
25. Snack Bar 115 3.59 1.01
26. Confidential Personal Counseling 115 3.52 1.01
27. Parking Facilities 111 3.39 .98
28. Vending Area 112 3.38 1.12
29. Placement Services 102 3.36 1.05
30. Alumni Services or Programs 110 3.32 .92
31. Cultural Awareness and Civic Programs 113 3.30 1.06
32. Women Student Services n o 3.25 1.10
33. Peer Counseling and Support Groups 109 3.19 1.11
34. Fraternity and Sorority Advising 93 3.17 1.33
35. Dances and/or Concerts 116 2.76 1.14
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No service was rated at 2.50 or lower. O f the 35 student services, those receiving the 
lowest rating were Vending Area (2.94) and Dances and/or Concerts (2.79). These data 
are summarized in Table 10.
Research Question 2: Student Satisfaction With Student Services
The second research question was: What is the student’s level o f satisfaction with 
services provided by the student-alfairs office at Nigerian universities? The questionnaire 
listed 35 student services that might be considered satisfactorily provided on a university 
campus. Respondents were asked to rate the level of satisfaction o f each service on a 
scale of 1 to 5 meanings (1) Not Satisfied. (2) Somewhat Satisfied. (3) Satisfied. (4) Very 
Satisfied, and (5) Very Much Satisfied. Means between 1:00 and 2.50 indicated low 
satisfaction: between 2.51 and 3.50. moderate satisfaction: and between 3.51 and 5.00. 
high satisfaction.
The mean score for all student services on the satisfaction scale was 2.06. The 
respondents had a low level o f satisfaction with the services provided. O f the individual 
items, religious services with a mean rating at 3.02 was the only service provided by the 
student-affairs service office with which students were moderately satisfied. Students’ 
Loan (1.49) was the service with the lowest satisfaction. No service was rated at 3.50 
or above which would have indicated high satisfaction. A summary o f student 
satisfaction for services is presented in Table 11.
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TABLE 10
UNIVERSITY VI-IMPORTANCE OF STUDENTS’ SERVICES
Rank Services 'V Mean SD
I. Scholarship/Grants Programs 77 4.51 .66
2. Library/Learning Resource Center 77 4.36 .81
3. Religious Services 79 4.35 .83
4. Academic Advising 78 4.31 .81
5. Study Areas 77 4.29 .79
6. Student Health Services 79 4.27 .87
7. Career Counseling and Development 78 4.23 .88
8. Computer Labs 78 4.19 .94
9. Safety and Security Services 78 4.17 .86
10. Book Store Services 79 4.15 .85
11. Cafeteria Services 77 4.14 .98
12 Student Employment Work Study 79 4.13 .88
13. Student Union/Government 75 4.09 1.05
14. Student Loan 78 4.09 .90
15. Recreational Sports 78 4.06 .87
16. Faculty Responsive to Student’s Needs 79 4.04 1.07
17. Disabled and Handicapped 79 4.03 1.07
18. Residential and Housing Services 79 3.97 1.01
19. Tutoring Services 78 3.95 .94
20. Student Lounge 75 3.95 1.00
21. Registration Assistance 79 3.94 .87
22. Confidential Personal Counseling 77 3.88 .93
23. Media Services 78 3.83 .99
24. Student Newspaper and Yearbook 79 3.77 1.02
25. Women Student Services 77 3.75 .95
26. Transportation Services 78 3.73 1.05
27. Peer Counseling and Support Group 79 3.65 .93
28. Alumni Services or Programs 75 3.56 .89
29. Cultural Awareness and Civic Program 79 3.52 .97
30. Placement Services 75 3.36 .98
31. Parking Facilities 76 3.34 1.07
32. Fraternity and Sorority Advising 73 3.30 1.13
33. Snack Bar 75 3.08 1.22
34. Vending Area 71 2.94 1.13
35. Dances and/or Concerts 78 2.79 1.24
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TABLE 11
SUMMARY OF STUDENTS' SERVICES SATISFACTION IN SIX UNIVERSITIES
Rank Services V Mean SD
I. Religious Services 633 3.02 1.23
Parking Facilities 634 2.59 1.08
3. Cafeteria Services 639 2.49 1.23
4. Library/Learning Resource Center 646 2.49 1.23
5. Snack Bar 641 2.48 1.12
6. Student Union/Government 649 2.28 1.24
7. Recreational Sports 647 2.27 1.15
8. Vending Area 616 2.25 1.10
9. Safety and Security Services 642 2.20 1.23
10. Dances and/or Concerts 639 2.19 1.16
11. Study Areas 645 2.15 1.17
12. Student Health Services 648 2.11 1.27
13. Academic Advising 648 2.10 1.23
14. Tutoring Services 641 2.09 1.13
15. Alumni Services or Program 625 2.09 1.07
16. Cultural Awareness and Civic Programs 643 2.07 1.12
17. Book Store Services 641 2.06 1.13
18. Career Counseling and Development 639 1.97 1.20
19. Transportation Services 636 1.97 1.15
20. Registration Assistance 647 1.95 1.17
21. Women Student Services 612 1.94 1.08
22. Disabled and Handicapped 620 1.94 1.11
23. Student Lounge 634 1.91 1.09
24. Student Newspaper and Yearbook 644 1.87 1.11
25. Media Services 636 1.87 1.09
26. Fraternity and Sorority Advising 583 1.85 1.09
27. Peer Counseling and Support Group 635 1.84 1.06
28. Placement Services 612 1.83 1.03
29. Student Employment Work Study 637 1.83 1.18
30. Faculty Responsive to Student’s Needs 648 1.83 1.07
31. Confidential Personal Counseling 643 1.79 1.13
32. Computer Labs 637 1.78 1.13
33. Residential and Housing Services 637 1.78 1.13
34. Scholarship/Grants Programs 645 1.71 1.16
35. Student Loan 648 1.49 1.02
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University I
For University I. no service was rated at 3.50 or above, which would have 
indicated high satisfaction. Two services. Student Union/Government (2.63) and 
Cafeteria Services (2.59), were rated between 2.51 and 3.50 showing moderate 
satisfaction. O f the 35 student services. 33 services were rated between 1.00 and 2.50, a 
low level of satisfaction. Those receiving the lowest rating were Residential and Housing 
Services (1.35) and Student Loan (1.35). These data are summarized in Table 12.
University II
For University II. no service had a mean rating indicating respondents were 
highly satisfied. Seven services were rated between 2.51 and 3.50 indicating they were 
moderately satisfied. The highest in satisfaction was Religious Services with a mean of 
3.00. Twenty-eight services had means between 1.00 and 2.50—a low level o f 
satisfaction. Of the 35 student services, those receiving the lowest ratings were 
Scholarship/Grants Programs ( 1.61) and Student Loan (1.46). These data are summarized 
in Table 13.
University III
For University III. no service was rated at 3.50 or above. Seven services had 
means between 2.51 and 3.50. respondents were moderately satisfied. The highest in 
satisfaction was Religious Services at 3.14. Twenty-eight services between 1.00 and 2.50 
indicate a low level o f  satisfaction. O f the 35 student services, the lowest were 
Scholarship/Grants Programs (1.73) and Student Loan (1.52). These data are summarized 
in Table 14.
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TABLE 12
UNIVERSITY 1-STUDENTS’ SATISFACTION
Rank Services N Mean SD
1. Student Union Government 127 2.63 1.18
Cafeteria Services 123 2.59 1.16
3. Religious Services 126 2.50 1.20
4. Snack Bar 123 2.39 1.07
5. Parking Facilities 125 2.26 1.06
6. Vending Area 120 2.25 1.15
7. Safety and Security Services 126 1.94 1.01
8. Library/Learning Resource Center 128 1.83 .96
9. Registration Assistance 123 1.79 1.12
10. Alumni Services or Programs 123 1.79 .90
11. Recreational Sports 124 1.77 .95
12. Placement Services 123 1.68 .85
13. Fraternity and Sorority Advising 125 1.68 1.00
14. Student Newspaper and Yearbook 125 1.67 .96
15. Book Store Services 126 1.67 .93
16. Tutoring Services 128 1.66 .93
17. Peer Services and Support Group 122 1.66 1.05
18. Cultural Awareness and Civic Programs 124 1.66 .87
19. Study Areas 126 1.66 .90
20. Academic Advising 124 1.65 .97
21. Faculty Responsive to Student’s Needs 127 1.63 .79
22. Career Counseling and Development 124 1.63 .97
23. Dances and/or Concerts 126 1.61 .87
24. Student Lounge 127 1.60 .87
25. Women Student Services 122 1.60 .92
26. Confidential Personal Counseling 126 1.55 .93
27. Scholarship/Grants Programs 125 1.53 .93
28. Student Health Services 127 1.53 .89
29. Media Services 125 1.51 .90
30. Transportation Services 126 1.46 .76
31. Disabled and Handicapped 125 1.43 .79
32. Computer Labs 124 1.42 .85
33. Student Employment Work Study 124 1.41 .77
34. Residential and Housing Services 125 1.35 .69
35. Student Loan 126 1.35 .74
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TABLE 13
UNIVERSITY II—STUDENTS’ SATISFACTION
Rank Services N Mean SD
1. Religious Services 50 3.00 1.23
T Library/Learning Resource Center 50 2.98 1.32
3. Recreational Sports 49 2.71 1.27
4. Cafeteria Service 49 2.71 1.24
5. Student Employment Work Study 48 2.58 1.43
6. Snack Bar 50 2.54 1.09
7. Parking Facilities 50 2.54 1.23
8. Safety and Security Services 49 2.49 1.46
9. Vending Area 44 2.48 1.15
10. Alumni Services or Programs 46 2.46 1.11
11. Student Health Services 49 2.45 1.21
12. Tutoring Services 48 2.42 1.09
13. Book Store Services 48 2.40 1.38
14. Study Areas 51 2.39 1.23
15. Academic Advising 50 2.38 1.29
16. Disabled and Handicapped 49 2.24 1.11
17. Cultural Awareness and Civic Programs 49 2.20 1.00
18. Transportation Services 50 2.20 1.31
19. Dances and/or Concerts 49 2.18 1.09
20. Student Union Government 48 2.13 1.16
21. Media Services 51 2.08 1.02
22. Student Lounge 50 2.04 1.21
23. Career Counseling and Development 50 1.96 1.14
24. Student Newspaper and Yearbook 49 1.92 1.06
25. Fraternity and Sorority Advising 41 1.90 1.02
26. Residential and Housing Services 49 1.88 1.05
27. Registration Assistance 50 1.82 1.10
28. Women Student Services 45 1.80 .89
29. Computer Labs 49 1.80 1.22
30. Placement Services 43 1.72 .83
31. Faculty Responsive to Student’s Needs 49 1.71 .96
32. Confidential Personal Counseling 48 1.69 1.09
33. Academic Advising 50 1.62 .92
34. Scholarship/Grants Programs 49 1.61 1.10
35. Student Loan 48 1.46 1.11
Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.
96
TABLE 14
UNIVERSITY III—STUDENTS’ SATISFACTION
Rank Services N Mean SD
1. Religious Services 150 3.14 1.10
i Student Health Services 151 2.72 1.26
3. Library/Learning Resource Center 149 2.68 1.23
4. Snack Bar 151 2.63 1.01
5. Parking Facilities 151 2.62 .96
6. Recreational Sports 153 2.59 1.04
7. Transportation Services 147 2.52 1.13
8. Dances and/or Concerts 150 2.48 1.15
9. Alumni Services or Programs 148 2.47 1.00
10. Cafeteria Service 150 2.46 1.12
11. Student Union/Government 152 2.44 1.17
12. Study Areas 151 2.30 1.14
13. Book Store Services 149 2.30 1.17
14. Vending Area 149 2.24 .99
15. Cultural Awareness and Civic Programs 152 2.24 .99
16. Disabled and Handicapped 148 2.18 1.18
17. Career Counseling and Development 150 2.12 1.23
18. Academic Advising 152 2.11 1.24
19. Student Lounge 151 2.06 1.14
20. Peer Counseling and Support Groups 149 2.03 1.07
21. Media Services 152 2.03 1.13
22. Tutoring Services 150 2.02 1.07
23. Confidential Personal Counseling 151 1.99 1.24
24. Safety and Security Services 152 1.99 1.32
25. Women and Student Services 144 1.97 1.12
26. Student Newspaper and Yearbook 151 1.95 1.15
27. Registration Assistance 153 1.93 1.18
28. Faculty Responsive to Student’s Needs 152 1.91 1.08
29. Residential and Housing Services 150 1.91 1.25
30. Placement Services 150 1.75 1.15
31. Fraternity and Sorority Advising 143 1.85 1.23
32. Computer Labs 148 1.75 1.15
33. Student Employment Work study 151 1.74 1.22
34. Scholarship/Grants Programs 151 1.73 1.23
35. Student Loan 152 1.52 1.12
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University IV
For University IV. no service was rated at 3.50 or above. Seven services had 
means rating between 2.51 and 3.50—moderate satisfaction. The highest in satisfaction 
was Religious Services at 3.28. The 28 services rated between 1.00 and 2.50 indicated a 
low level o f satisfaction. Of the 35 student services. Student Health Services (1.64) and 
Student Loan (1.43) were the lowest. These data are summarized in Table 15.
University V
For University V. no service was rated at 3.50 or above, which would have 
indicated high satisfaction. Two had means between 2.51 and 3.50. the highest being 
Religious Services with a mean rating o f  2.84. followed by Parking Facilities at 2.55. 
Thirty-three services rated between 1.00 and 2.50 show a low level o f  satisfaction. Of 
these 35 services. Residential and Housing Services (1.50) and Student Loan (1.41) rated 
the lowest. These data are summarized in Table 16.
University VI
For University VI, Religious Services with a mean rating o f 3.53. indicated that 
respondents were highly satisfied. Thirteen services were rated between 2.51 and 3.50 
indicating that respondents were moderately satisfied, and 21 were rated between 1.00 and 
2.50. showed low satisfaction. O f the 35 student services, those receiving the lowest 
ratings were Student Loan (1.90) and Student Union/Government (1.70). These data are 
summarized in Table 17.
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TABLE 15
UNIVERSITY IV—STUDENTS’ SATISFACTION
Rank Services N Mean SD
I. Religious Services 122 3.28 1.33
2. Parking Facilities 122 2.95 1.04
3. Snack Bar 125 2.74 1.14
4. Student Union/Government 128 2.72 1.27
5. Dances and/or Concerts 125 2.66 1.31
6. Recreational Sports 129 2.64 1.11
7. Library/Learning Center 126 2.60 1.14
8. Study Areas 125 2.45 1.17
9. Safety and Security Services 124 2.43 1.19
10. Vending Area 121 2.39 1.12
11. Cafeteria Service 125 2.38 1.29
12. Cultural Awareness and Civic Programs 127 2.21 1.23
13. Book Store Services 125 2.18 1.06
14. Disabled and handicapped 121 2.16 1.19
15. Tutoring Services 126 2.13 1.07
16. Women Student Services 120 2.09 1.08
17. Academic Advising 129 2.03 1.18
18. Alumni Services or Programs 125 2.02 1.14
19. Student Lounge 118 1.99 1.03
20. Media Services 121 1.95 1.17
21. Transportation Services 127 1.91 1.15
22. Fraternity and Sorority Advising 115 1.89 1.01
23. Career Counseling and Development 126 1.88 1.14
24. Computer Labs 125 1.88 1.18
25. Student Newspaper and Yearbook 126 1.87 1.18
26. Peer Counseling and Support Groups 126 1.81 1.02
27. Residential and Housing Services 126 1.81 1.22
28. Registration Assistance 129 1.80 1.18
29. Placement Services 118 1.75 1.02
30. Scholarship/Grants Programs 127 1.72 1.13
31. Faculty Responsive to Student’s Needs 126 1.70 1.03
32. Confidential Personal Counseling 128 1.66 1.02
33. Student Employment Work Study 124 1.65 1.13
34. Student Health Services 128 1.64 1.22
35. Student Loan 129 1.43 .95
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TABLE 16
UNIVERSITY V--STUDENTS’ SATISFACTION
Rank Services N Mean SD
1. Religious Services 110 2.84 1.18
2. Parking Facilities 110 2.55 1.04
3. Cafeteria Service 115 2.30 1.23
4. Snack Bar 115 2.14 1.12
5. Library/Learning Resource Center 115 2.10 1.20
6. Safety and Security Services 114 2.05 1.14
7. Student Health Services 115 2.05 1.25
8. Tutoring Services 114 2.04 1.19
9. Academic Advising 115 2.03 1.25
10. Vending Area 108 2.02 1.10
11. Career Counseling and Development 114 1.90 1.22
12. Dances and/or Concerts 111 1.87 1.03
13. Recreational Sports 115 1.87 1.03
14. Women Student Services 106 1.83 1.06
15. Transportation Services 113 1.81 1.15
16. Registration Assistance 115 1.79 .98
17. Alumni Services or Programs 107 1.78 .89
18. Study Areas 113 1.75 1.12
19. Student Newspaper and Yearbook 114 1.75 .95
20. Cultural Awareness and Civic Programs 112 1.71 .96
21. Fraternity and Sorority Advising 92 1.68 .98
22. Student Union/Government 115 1.64 .99
23. Student Employment Work Study 111 1.64 .98
24. Faculty Responsive to Student’s Needs 116 1.64 .96
25. Disabled and Handicapped 103 1.63 .95
26. Media Services 110 1.62 1.00
27. Confidential Personal Counseling 113 1.61 1.06
28. Student Lounge 110 1.60 1.00
29. Book Store Services 115 1.59 .91
30. Computer Labs 113 1.58 .98
31. Placement Services 107 1.58 .98
32. Peer Counseling and Support Groups 111 1.55 .92
33. Scholarship/Grants Programs 114 1.54 1.09
34. Residential and Housing Services 111 1.50 .99
35. Student Loan 114 1.41 .98
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TABLE 17
UNIVERSITY V I-STUDENTS’ SATISFACTION
Rank Services V Mean SD
1. Religious Services 75 3.53 1.14
2_ Library/Learning Resource Center 78 3.27 1.08
3. Registration Assistance 77 2.83 1.21
4. Academic Advising 78 2.79 1.30
5. Tutoring Services 75 2.79 1.21
6. Safety and Security Services 77 2.74 1.20
7. Student Employment Work Study 79 2.73 1.22
8. Cafeteria Services 77 2.69 1.39
9. Cultural Awareness and Civic Programs 79 2.67 1.07
10. Study Areas 79 2.59 1.21
11. Parking Facility 76 2.55 1.17
12. Faculty Responsive to Student's Needs 78 2.55 1.35
13. Computer Labs 78 2.54 1.18
14. Book Store Services 78 2.54 1.16
15. Student Health Services 78 2.49 1.29
16. Placement Services 71 2.48 1.22
17. Residential and Housing Services 76 2.47 1.16
18. Career Counseling and Development 75 2.47 1.39
19. Women Student Services 75 2.44 1.13
20. Snack Bar 77 2.40 1.25
21. Peer Counseling and Support Group 77 2.38 1.19
22. Confidential Personal Counseling 77 2.34 1.31
23. Student Lounge 78 2.32 1.26
24. Fraternity and Sorority Advising 67 2.31 1.16
25. Dances and/or Concerts 78 2.29 1.02
26. Scholarship/Grants Programs 79 2.23 1.40
27. Media Services 77 2.21 1.13
28. Vending Area 74 2.20 1.11
29. Recreational Sports 77 2.19 1.24
30. Student Newspaper and Yearbook 79 2.19 1.28
31. Alumni Services or Programs 76 2.17 1.22
32. Disabled and Handicapped 74 2.15 1.18
33. Transportation Services 73 1.92 1.15
34. Student Loan 79 1.90 1.26
35. Student Union/Government 79 1.70 1.23
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Test of Hypotheses
In order to facilitate the analysis o f the data, the hypotheses are presented in null 
form. Each hypothesis was tested at the 0.05 level o f significance.
Null Hypothesis 1
Null Hypothesis 1 states: There are no significant differences between the 
Importance Scale scores and the Satisfaction Scale scores o f the Nigerian university 
students. A paired sample t test was used in this null hypothesis to test the difference 
between the importance and level o f  satisfaction for the student services. The results 
showed that significant differences do exist between importance and satisfaction scale 
scores on every one of the 35 services. In each case, respondents rated the importance 
significantly higher than their level o f satisfaction. Null hypothesis I was rejected. These 
data are summarized in Table 18. Table 19 presents the r-test difference between 
importance and satisfaction in descending means.
Null Hypothesis 2
Null Hypothesis 2 states: There are no significant differences among the six 
universities with respect to their students’ perception o f the importance of student-affairs 
services provided. This hypothesis was tested using analysis o f variance (ANOVA). The 
Student-Newman-Keuls was further used to simultaneously analyze dependent variables 
to determine whether significant differences exist between individual universities with 
respect to their students’ perception o f  the importance o f  student-affairs services.
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TABLE 18
/-TEST—DIFFERENCE BETWEEN IMPORTANCE AND SATISFACTION
Services Importance Satisfaction
N Mean SD Mean SD / P
I . Confidential Personal Counseling 632 3.63 1.06 1.80 1.14 29.30 631 .000
2. Peer Counseling & Support Groups 615 3.35 1.04 1.86 1.07 25.78 614 .000
3. Academic Advising 630 4.32 .83 2.10 1.23 37.44 629 .000
4. Career Counseling and Development 624 4.19 .89 1.97 1.20 36.64 623 .000
5. Placement Services 587 3.42 1.09 1.87 1.04 24.54 586 .000
6. Student Loan 633 3.75 1.14 1.48 1.01 38.10 632 .000
7. Scholarship/Grants Programs 633 4.27 .82 1.70 1.17 44.21 632 .000
8. Vending Area 599 3.24 1.09 2.24 1.09 15.84 598 .000
9. Snack Bar 630 3.36 1.03 2.48 1.12 14.92 629 .000
10. Cafeteria Service 634 3.88 .98 2.49 1.23 23.35 633 .000
11. Registration Assistance 640 3.84 1.02 1.95 1.17 30.88 639 .000
12 Recreational Sports 637 3.78 .92 2.27 1.14 25.69 636 .000
13. Student Union/Government 636 4.16 .98 2.28 1.25 31.62 635 .000
14. Student Newspaper and Yearbook 637 3.61 1.00 1.87 1.11 30.06 636 .000
15. Student Employment Work Study 626 3.76 1.02 1.83 1.18 32.88 625 .000
16. Cultural Awareness & Civic Programs 636 3.30 1.07 2.06 1.11 19.97 635 .000
17. Dances and/or Concert 637 2.78 1.19 2.19 1.15 8.84 636 .000
18. Fraternity and Sorority Advising 561 3.28 1.28 1.85 1.09 19.25 560 .000
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Table 18—Continued.
Services Importance Satisfaction
N Mean SD Mean SD t d f P
19. Alumni Services or Programs 617 3.43 .98 2.08 1.05 23.84 616 .000
20. Student Health Services 644 4.51 .78 2.10 1.27 39.70 643 .000
21. Disabled and Handicapped 612 4.16 .96 1.93 1.11 37.81 611 .000
22. Library/Learning Resource Center 638 4.41 .77 2.48 1.23 33.37 637 .000
23. Parking Facilities 624 3.37 .98 2.59 1.07 14.03 623 .000
24. Safety and Security Services 633 4.31 .89 2.20 1.23 34.23 632 .000
25. Student Lounge 623 3.76 1.03 1.90 1.09 29.86 622 .000
26. Study Areas 639 4.23 .88 2.14 1.16 36.19 638 .000
27. Media Services 632 3.80 .96 1.85 1.07 34.10 631 .000
28. Computer Labs 632 4.12 .92 1.79 1.13 39.58 631 .000
29. Women Student Services 596 3.30 1.14 1.93 1.07 22.33 595 .000
30. Religious Services 627 3.89 1.09 3.02 1.23 14.43 626 .000
31. Residential and Housing Services 633 4.29 .97 1.78 1.13 40.30 632 .000
32. Tutoring Services 632 3.93 1.01 1.77 1.13 36.95 631 .000
33. Transportation Services 632 4.22 .89 1.97 1.15 37.99 631 .000
34. Faculty responsive to student’s needs 642 4.16 .88 1.83 1.06 41.34 641 .000
35. Book Store Services 632 3.92 .93 2.06 1.12 32.97 631 .000
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TABLE 19
IMPORTANCE/SATISFACTION: RANK DESCENDING MEANS
Importance Satisfaction
Services Rank N Mean SD Rank JV Mean SD
Student Health Services 1 653 4.50 .79 12 641 2.11 1.27
Library/Learning Resource Center 2 647 4.41 .77 4 646 2.49 1.23
Academic Advising 3 641 4.32 .83 13 648 2.10 1.23
Safety and Security Services 4 648 4.29 .91 9 642 2.20 1.23
Residential and Housing Services 5 652 4.29 .97 33 637 1.78 1.13
Scholarship/Grants Programs 6 646 4.26 .81 34 645 1.71 1.16
Study Areas 7 650 4.23 .87 11 645 2.15 1.17
Transportation Services 8 650 4.21 .90 19 636 1.97 1.15
Career Counseling and Develop. 9 644 4.17 .92 18 639 1.97 1.20
Student Union/Government 10 646 4.16 .99 6 649 2.28 1.24
Faculty Responsive to Student’s Needs 11 651 4.16 .87 30 648 1.83 1.07
Disabled and Handicapped 12 642 4.15 .96 22 620 1.94 1.11
Computer Labs 13 651 4.11 .93 32 637 1.78 1.13
Book Store Services 14 648 3.93 .93 17 641 2.06 1.13
Tutoring Services 15 648 3.93 1.01 14 641 2.09 1.13
Religious Services 16 648 3.90 1.09 1 633 3.02 1.23
Cafeteria Services 17 651 3.88 .98 3 639 3.49 1.23
Registration Assistance 18 650 3.84 1.03 20 647 1.95 1.17
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Table 19—Continued
Services
Importance Satisfaction
Rank N Mean SD Rank N Mean SD
Media Services 19 660 3.79 .96 25 636 1.87 1.09
Recreational Sports 20 649 3.78 .93 7 647 2.27 1.15
Student Lounge 21 647 3.76 1.04 23 634 1.91 1.09
Student Employment Work Study 22 644 3.75 1.04 29 637 1.83 1.18
Student Loan 23 644 3.74 1.15 35 648 1.49 1.02
Confidential Personal Counseling 24 647 3.61 1.08 31 643 1.79 1.13
Student Newspaper & Yearbook 25 652 3.59 1.01 24 644 1.87 1.11
Placement Services 26 614 3.43 1.10 28 612 1.83 1.03
Alumni Services or Programs 27 641 3.40 1.99 15 625 2.09 1.07
Snack Bar 28 645 3.36 1.04 5 641 2.48 1.12
Parking Facilities 29 644 3.35 1.00 2 634 2.59 1.08
Peer Counseling & Support Groups 30 638 3.34 1.04 27 635 1.84 1.06
Cultural Awareness & Civic Program 31 650 3.29 1.07 16 643 2.07 1.12
Women Student Services 32 633 3.28 1.14 21 612 1.94 1.08
Fraternity and Sorority Advising 33 607 3.24 1.29 26 583 1.85 1.09
Vending Area 34 624 3.23 1.10 8 616 2.25 1.10
Dances and/or Concerts 35 657 2.76 1.20 10 639 2.19 1.11
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The results o f  the one-way analysis o f variance showed nine services (Career Counseling 
and Development [F .946, p  .451]; Placement Services [F 1.654. p  .144];
Student Newspaper and Yearbook [F 1.256. p  .281]; Cultural Awareness and Civic 
Programs [F 1.669. p  .140]; Fraternity and Sorority Advising [F.133. p  .985]; Alumni 
Services or Programs [F 1.783, p.l 14]; Parking Facilities [F 2.144, p  .059]; Media 
Services [F 1.252, p  .283]; and Computer Services [F  1.377, p  .231]) scored above 
the .05 level o f significance. Null Hypothesis 2 was retained for these nine services. The 
other 26 services are below .05 significant level and null Hypothesis 2 was rejected. 
The findings showed that significant differences exist among the universities on 26 
services. These data are summarized in Table 20 and Appendix B.
The Student-Newman-Keuls presents university means of significant differences 
with importance o f student services. In the category o f Counseling Services, students at 
University VT (3.88) indicated significantly higher importance for Confidential and 
Personal Counseling than those at University I (3.43) and also significantly higher 
importance to Peer Counseling (3.65) than students at University V (3.19). For Academic 
Advising, students at University II (4.55) indicated significantly higher importance than 
students at University I (4.14).
In the category o f Financial Aid Services, students at University VI (4.09) 
indicated significantly higher importance than those at University I (3.52) for Student 
Loans. For the Scholarship/Grants Programs, students at University VI (4.51) indicated 
significantly higher importance than for both University I (4.17) and University IV (4.09).
In the category o f Food Services, students at University H (3.52) indicated
Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.
Reproduced 
with 
perm
ission 
of the 
copyright owner. 
Further reproduction 
prohibited 
without perm
ission.
TABLE 20
ANOVA-COMPARING DIFFERENCES AMONG SIX UNIVERSITIES ON IMPORTANCE OF SERVICES
Services N Mean SD d f F P
I. Confidential Personal Counseling 647 3.61 1.08 5 and 641 2.289 .045*
2. Peer Counseling and Support Groups 638 3.34 1.04 5 and 632 2.358 .039*
3. Academic Advising 641 4.32 .83 5 and 635 2.443 .033*
4. Career Counseling and Development 644 4.17 .92 5 and 638 .946 .451
5. Placement Services 614 3.43 1.10 5 and 608 1.654 .144
6. Student Loan 644 3.74 1.15 5 and 638 2.885 .014*
7. Scholarship/Grants Programs 646 4.26 .81 5 and 640 3.139 .008*
8. Vending Area 624 3.23 1.10 5 and 618 2.779 .017*
9. Snack Bar 645 3.36 1.04 5 and 639 2.838 .015*
10. Cafeteria Service 651 3.88 .98 5 and 645 3.473 .004*
11. Registration Assistance 650 3.84 1.03 5 and 644 3.236 .007*
12. Recreational Sports 647 3.78 .93 5 and 641 3.462 .004*
13. Student’s Union/Government 646 4.16 .99 5 and 640 2.751 .018*
14. Student’s Newspaper and Yearbook 652 3.59 1.01 5 and 646 1.256 .281
15. Student Employment Work Study 644 3.75 1.04 5 and 638 3.478 .004*
16. Cultural Awareness and Civic Programs 650 3.29 1.07 5 and 644 1.669 .140
17. Dances and/or Concerts 657 2.76 1.20 5 and 651 3.596 .003*
18. Fraternity and Sorority Advising 607 3.24 1.29 5 and 601 .133 .985
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Table 20-Combined
Services N Mean SD ‘If F P
19. Alumni Services or Programs 641 3.40 .99 5 and 635 1.783 .114
20. Student Health Services 653 4.50 .79 5 and 647 5.175 .000*
21. Disabled and Handicapped 642 4.15 .96 5 and 636 4.591 .000*
22. Library/Learning Resource Center 647 4.41 .77 5 and 641 2.331 .041*
23. Parking Facilities 644 3.35 1.00 5 and 638 2.144 .059
24. Safety and Security Services 648 4.29 .91 5 and 642 4.087 .001*
25. Student Lounge 639 3.76 1.04 5 and 633 2.345 .040*
26. Study Areas 50 4.23 .87 5 and 644 3.208 .007*
27. Media Services 649 3.79 .96 5 and 643 1.252 .283
28. Computer Labs 651 4.11 .93 5 and 645 1.377 .231
29. Women Student Services 633 3.28 1.14 5 and 627 3.739 .002*
30. Religious Services 648 3.90 1.09 5 and 642 6.966 .000*
31. Residential & Housing Services 652 4.29 .97 5 and 646 6.001 .000*
32. Tutoring Services 648 3.93 1.01 5 and 642 5.590 .000*
33.Transportation Services 650 4.21 .90 5 and 644 16.014 .000*
34. Faculty Responsive to Student’s needs 651 4.16 .87 5 and 645 3.154 .008*
35. Book Store Services 648 3.93 .93 5 and 642 4.398 .001*
*p<.05.
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significantly higher importance than those at University VI (2.94) and University III (3.07) 
for the Vending Area. For Snack Bar. students at University V (3.59) indicated 
significantly higher importance than those at University VI (3.08). For Cafeteria Services, 
students at University VI (4.14) indicated significantly higher importance than those at 
University III (3.70).
In the category o f  Registration, students at University II (4.18) indicated 
significantly higher importance than those at (University I (3.67), University V (3.69), and 
University IV (3.76) for Registration Assistance.
In the category o f Student Activities, students at University IV (4.38) indicated 
significantly higher importance than any o f the others (University III. 3.97: University VI, 
4.09: University V. 4.10: University II, 4.12; and University I, 4.25) for students 
Union/Government. Analysis o f variance indicated Union/Government (p. 018) as 
significant difference, but no significant difference was indicated by Student-Newman- 
Keuls. However. Student-Newman-Keuls indicated University IV with higher mean than 
University III. For Student Employment Work Study, students at University VI (4.13) 
indicated significantly higher importance than any others (University I, 3.52; University II. 
3.70; University IV, 3.70; University III, 3.76; and University V, 3.78). For Dances 
and/or Concerts, again students at University VI (2.79) indicated significantly higher 
importance than any others (University I, 3.05; University IV, 2.78; niversity III, 2.45; 
University V, 2.76; and University II. 2.84).
In the category o f Welfare/Support Services, students at University II (4.67) 
indicated significantly higher importance for Student Health Services than those at
Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.
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University VI (4.27). For Disabled and Handicapped, students at University II (4.46) 
indicated significantly higher importance than those at University I (3.89). For 
Library/Learning Resource Center, students at University II (4.64) indicated significantly 
higher importance than those in University I (4.33). .An analysis o f  variance indicated 
Library/Learning Resource Center (p. 041) with a significant difference, but no significant 
difference was indicated by Student-Newman-Keuls. For Safety and Security Services, 
students at University II (4.63) indicated significantly higher importance than those at 
University I (4.08). Students at University II (4.08) indicated a significantly higher 
importance for Student Lounge than those at University I (3.58).
For Study Areas, students at University II (4.50) indicated significantly higher 
importance than those at University I (4.00). For Women Student Services, students at 
University VI (3.75) indicated significantly higher importance than the others (University 
I, 3.06: University III. 3.23: University IV. 3.30; University II, 3.33; and University V. 
3.33). For Religious Services, students at University VI (4.35) again indicated 
significantly higher importance than the others (University I. 3.50: University III. 3.84: 
University IV, 3.91; University V. 3.97; and University II, 4.10). For Residential and 
Housing Services, students at University II (4.55), University III (4.39), University IV 
(4.36), and University V (4.47) indicated significantly higher importance than those at 
University I (4.01) and University VI (3.97).
Students at University II (4.34) indicated significantly higher importance for the 
Tutoring Services than those at University III (3.74), University I (3.80), and University V 
(3.81). Students at University II (4.72) and University V (4.63) indicated significantly
Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.
higher importance for Transportation Services than those students at University VI
(3.73). University I (4.02). University III (4.10). and University IV (4.26). For Faculty’ 
Response to Student's Needs, students at University II (4.43) indicated significantly 
higher importance than those any others (University I. 3.99: University VI. 4.43: 
University ill. 4.14: University IV. 4.15: and University V. 4.33). Students at University 
II (4.22) indicated significantly higher importance for Book Store Services, than any 
others (University I. 3.66: University IV. 3.90: University III. 3.91: University V. 4.01: 
and University VI. 4.15). These data are summarized in Table 21.
Null Hypothesis 3
Null Hypothesis 3 states: There are no significant differences among the student 
academic status groups in their perception o f the importance o f student-aflfair services 
provided. The Student Academic Status Groups contained five subgroups: freshmen, 
sophomores, juniors, seniors, and graduates. Analysis o f variance (ANOVA) was used to 
test this hypothesis. Student Loan was the only service with a significant level below .05 
(F 2.843. p  .024). Null Hypothesis 3 was rejected for this service. Table 22 and 
Appendix C summarize these data. The Student-Newman-Keuls showed graduates (3.40) 
significantly lower than sophomores (3.86). juniors (3.85). seniors (3.86). and freshmen 
(3.55) in their perception o f the importance o f  the Student Loan Service. Analysis o f 
variance indicated Student Loan Service (p. 024) as significantly different. Student- 
Newman-Keuls indicated no significant difference, but seniors and sophomores were 
indicated as having higher means than graduates. For all other services, this hypothesis
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TABLE 21
STUDENT-NEWMAN-KEULS ON UNIVERSITY MEANS OF SIGNIFICANT DIFFERENCES
WITH IMPORTANCE OF STUDENT SERVICES
Universities
Services I 11 III IV V VI Univ. Sig. Diff.
I . Confidential Personal Counseling 3.43 3.57 3.60 3.74 3.52 3.88 1< VI
2. Peer Counseling & Support Groups 3.33 3.44 3.36 3.20 3.19 3.65 V, IV<VI
3. Academic Advising 4.14 4.55 4.36 4.42 4.28 4.31 1< II
6. Student Loan 3.52 3.92 3.79 3.68 3.67 4.09 1< VI
7. Scholarship/Grants Programs 4.17 4.32 4.31 4.09 4.32 4.51 IV, I < VI
8. Vending Area 3.26 3.52 3.07 3.31 3.38 2.94 VI, 111 <11
9. Snack Bar 3.46 3.36 3.25 3.35 3.59 3.08 VI < V
10. Cafeteria Service 3.76 3.82 3.70 3.90 4.07 4.14 JIK  VI
11. Registration Assistance 3.67 4.18 3.99 3.76 3.69 3.94 I, V, JV< 11
12. Recreational Sports 3.74 3.72 3.71 3.60 3.94 4.06 IV < VI
13. Student’s Union/Government 4.25 4.12 3.97 4.38 4.10 4.09 III,< IV
15. Student Employment Work Study 3.52 3.70 3.76 3.70 3.78 4.13 1 ,11, IV, 111, V <  VI
17. Dances and/or Concerts 3.05 2.84 2.45 2.78 2.76 2.79 I1K1
20. Student Health Services 4.28 4.67 4.61 4.55 4.63 4.27 VI <11
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Table 21 -Continued
Services
Universities
1 11 111 IV V VI Univ. Sig. Diff.
21. Disabled and Handicapped 3.89 4.46 4.24 4.33 4.05 4.03 1< IV; I,V,VI<I1
22. Library/Learning Resource Center 4.33 4.64 4.39 4.34 4.55 4.36 1< 11
24. Safety and Security Services 4.08 4.63 4.45 4.29 4.27 4.17 1< III; 1,V1,V,IV<I1
25. Student Lounge 3.58 4.08 3.70 3.74 3.81 3.95 K II
26. Study Areas 4.00 4.50 4.21 4.29 4.32 4.29 1< 11
29. Women Student Services 3.06 3.33 3.23 3.30 3.33 3.75 1, IV, III, 11, V < VI
30. Religious Services 3.50 4.10 3.84 3.91 3.97 4.35 I <111, IV, V, II < VI
31. Residential and Housing Services 4.01 4.55 4.39 4.36 4.47 3.97 1, VI <11, III, IV, V
32. Tutoring Services 3.80 4.34 3.74 4.21 3.81 3.95 111,1, V,<1V;II1,I,V,VI,<1I
33. Tranrportation Services 4.02 4.72 4.10 4.26 4.63 3.73 V K II
34. Faculty Response to Student’s Needs 3.99 4.43 4.14 4.15 4.33 4.04 I, VI, <11
35. Book Store Services 3.66 4.22 3.91 3.90 4.01 4.15 I,< V, VI,II
Note. < = significantly lower.
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TABLE 22
ANOVA--COMPARING DIFFERENCES AMONG STUDENT ACADEMIC STATUS
ON IMPORTANCE OF SERVICES
Services N Mean SD cif F P
1. Confidential Personal Counseling 496 3.63 1.09 4 and 491 .917 .454
2. Peer Counseling and Support Groups 488 3.36 1.05 4 and 483 3.46 .454
3. Academic Advising 492 4.37 .81 4 and 487 1.517 .196
4. Career Counseling and Development 493 4.23 .88 4 and 488 .706 .588
5. Placement Services 472 3.48 1.06 4 and 467 1.194 .313
6. Student Loan 497 3.76 1.14 4 and 492 2.843 .024*
7. Scholarship/Grants Programs 495 4.32 .76 4 and 490 2.122 .077
8. Vending Area 479 3.22 1.08 4 and 474 .403 .807
9. Snack Bar 493 3.39 1.04 4 and 488 .549 .700
10. Cafeteria Service 500 3.90 .99 4 and 495 .268 .899
11. Registration Assistance 502 3.87 1.03 4 and 497 1.318 .262
12. Student’s Union/Government 497 3.80 .93 4 and 492 .105 .981
13. Student’s Union/Government 495 4.19 .98 4 and 490 2.342 .054
14. Student’s Newspaper and Yearbook 501 3.61 1.01 4 and 496 .551 .699
15. Student Employment Work Study 494 3.82 1.01 4 and 489 2.330 .055
16. Cultural Awareness and Civic Programs 499 3.36 1.06 4 and 494 .224 .925
17. Dances and/or Concerts 503 2.79 1.19 4 and 498 .320 .864
18. Fraternity and Sorority Advising 470 3.26 1.27 4 and 465 .115 .977
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Table 22—Continued.
Services N Mean SD d f F P
19. Alumni Services or Programs 493 3.45 .99 4 and 488 .708 .587
20. Student Health Services 501 4.53 .79 4 and 496 .366 .833
21. Disabled and Handicapped 493 4.21 .96 4 and 488 1.240 .293
22. Library/Learning Resource Center 500 4.45 .75 4 and 495 .380 .823
23. Parking Facilities 496 3.33 1.01 4 and 491 1.077 .367
24. Safety and Security Services 497 4.30 .91 4 and 492 .185 .946
25. Student Lounge 491 3.76 1.06 4 and 486 1.698 .149
26. Study Areas 500 4.25 .86 4 and 495 1.194 .313
27. Media Services 501 3.80 .96 4 and 496 2.048 .087
28. Computer Labs 499 4.14 .93 4 and 494 .708 .587
29. Women Student Services 490 3.33 1.13 4 and 485 .157 .960
30. Religious Services 498 3.94 1.08 4 and 493 .353 .842
31. Residential and Housing Services 500 4.30 .97 4 and 495 .356 .840
32. Tutoring Services 498 3.96 1.00 4 and 493 1.159 .328
33. Transportation Services 500 4.20 .91 4 and 495 .266 .900
34. Faculty Response to Student’s Needs 501 4.18 .89 4 and 496 .229 .922
35. Book Store Services 497 3.94 .95 4 and 492 .388 .817
*p>  .05.
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TABLE 23
STUDENT-NEWMAN-KEULS ON STUDENT ACADEMIC STATUS MEANS 
OF SIGNIFICANT DIFFERENCE ON IMPORTANCE
Service FRESH. SOPH. JUNIOR SENIOR GRAD. Student Academic Status Signif. Difference
6. Student Loan 3.55 3.86 3.85 3.86 3.40 GRAD.< FRESH, JUNIOR, SOPH., SENIOR
Note. < = significantly lower.
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was retained. Data are summarized in Table 23.
Null Hypothesis 4
Null Hypothesis 4 states: There are no significant differences between male and 
female students in their perception o f the importance o f student-affairs services provided. 
The f-test was used to test this hypothesis On the basis o f gender, three services have 
significant differences: Student Loan (/2.449, p  .015); Snack Bar (/-3.253, p  .001); 
and Recreational Sport (/ 2.351, p  .019). Null Hypothesis 4 was rejected for these three 
services. Females (3.56) indicated significantly higher importance to the service o f  Snack 
Bar than males (3.27). Males (3.85) indicated significantly higher importance to Student 
Loans than females (3.61). The same was true o f Recreational Sports where males (3.87) 
indicated higher importance than females (3.69). For 32 services, no significant 
differences were found between male and female students in their responses to the 
importance o f student services. Null Hypothesis 4 was retained for these 32 services. 
These data are summarized in Table 24.
Null Hypothesis 5
The Null Hypothesis 5 states: There are no significant differences among the six 
universities with respect to their students’ level o f satisfaction with the student-affairs 
services provided. The analysis o f  variance (ANOVA) was used to analyze Null 
Hypothesis 5. Thirty-three services with significant level below .05 showed significant 
differences among six universities with their level o f  satisfaction thus Null Hypothesis 5 
was rejected for all 33 services. Two services; Vending Area ( p . 118, F  1.763) and
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TABLE 24
/-TEST-GENDER DIFFERENCES ON IMPORTANCE OF SERVICES
Male Female
Services N Means SD N Means SD i d f P
1. Confidential Personal Counseling 356 3.68 1.07 213 3.55 1.09 1.348 567 .178
2. Peer Counseling and Support Groups 350 3.33 1.04 212 3.37 1.06 - .370 560 .712
3. Academic Advising 354 4.34 .81 211 4.34 .86 - .070 563 .934
4. Career Counseling and Development 358 4.19 .86 208 4.16 .98 .336 564 .737
5. Placement Services 341 3.46 1.05 199 3.46 1.11 .002 538 .998
6. Student Loan 354 3.85 1.16 214 3.61 1.12 2.449 566 .015*
7. Scholarship/Grants Programs 353 4.34 .79 214 4.21 .81 1.819 565 .069
8. Vending Area 342 3.18 1.14 205 3.31 1.05 -1.352 545 .177
9. Snack Bar 352 3.27 1.08 214 3.56 .95 -3.253 564 .001*
10. Cafeteria Service 356 3.90 1.02 216 3.85 .93 .637 570 .524
11. Registration Assistance 358 3.80 1.08 216 3.91 .96 -1.214 572 .225
12. Recreational Sports 358 3.87 .92 211 3.69 .90 2.351 567 .019*
13. Student’s Union/Government 355 4.20 1.02 211 4.12 .93 .892 564 .373
14. Student’s Newspaper and Yearbook 360 3.61 1.03 213 3.57 .99 .374 571 .709
15. Student Employment Work Study 352 3.82 1.00 214 3.69 1.06 1.463 564 .144
16. Cultural Awareness and Civic Programs 355 3.33 1.08 215 3.30 1.04 .296 568 .767
17. Dances and/or Concerts 359 2.70 1.25 218 2.87 1.06 -1.656 575 .098
18. Fraternity and Sorority 332 3.25 1.29 203 3.24 1.25 .076 533 .940
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Table 24—Continued.
M ale Female
Services N Means SD N Means SD. t d f P
19. Alumni Services or Programs 351 3.48 .96 213 3.33 1.04 1.705 562 .089
20. Student Health Services 358 4.50 .77 216 4.52 .84 -.310 572 .756
21. Disabled and Handicapped 350 4.15 .97 213 4.21 .94 -.719 561 .472
22. Library/Learning Resource Center 353 4.44 .74 216 4.41 .77 .505 567 .614
23. Parking Facilities 353 3.30 1.00 213 3.40 1.00 1.108 564 .268
24. Safety and Security 354 4.24 .93 216 4.38 .91 -1.734 568 .083
25. Student Lounge 368 3.77 .99 212 3.74 1.16 .341 558 .733
26. Study Areas 356 4.23 .85 216 4.24 .88 -.102 570 .919
27. Media Services 355 3.80 .95 216 3.77 .98 .289 569 .773
28. Computer Labs 356 4.12 .94 216 4.11 .94 .050 570 .960
29. Women Student Services 347 3.25 1.15 210 3.40 1.12 -1.581 555 .114
30. Religious Services 352 3.93 1.10 217 3.89 1.06 .372 567 .710
31. Residential and Housing 356 4.24 1.01 217 4.30 .96 -.700 571 .484
32. Tutoring Services 356 3.90 1.04 213 3.97 .94 -.805 567 .421
33. Transportation Services 356 4.16 .92 215 4.25 .91 -1.094 569 .274
34. Faculty Response to Student’s Needs 357 4.19 .88 216 4.13 .89 .801 571 .423
35. Book Store Services 356 3.96 .90 214 3.94 .97 .267 568 .789
*p <.05.
120
Cafeteria Service {p. 145. F  1.763) were non significant and Null Hypothesis 5 was 
retained for these two services. These data are summarized in Table 25 and Appendix D.
The Student-Newman-Keuls was calculated to identify the specific differences 
among the six universities with their level o f satisfaction. In the Category o f Counseling 
Services, students at University VI (2.34) indicated a significantly higher level o f 
satisfaction for Confidential Personal Counseling than those at University III (1.99) and 
University I (1.55). For Peer Counseling and Support Groups, students at University III 
(2.03) and University VI (2.38) indicated a significantly higher level o f satisfaction than 
those at University V (1.55), University II (1.62), and University I (1.66). For Academic 
Advising, students at University VI (2.79) indicated a significantly higher level o f 
satisfaction than those at University II (2.38), University III (2.11), and University I
(1.65). For Career Counseling and Development, students at University VI (2.47) 
indicated a significantly higher level o f satisfaction than those at University II (1.96) and 
University I (1.63). For Placement Counseling, students at University VT (2.48) indicated 
a significantly higher level o f satisfaction than any others (University III, 1.91; University 
II. 1.72; University IV, 1.75; University I, 1.68; and University V, 1.58). In the category 
of Financial Aid Services, students at University VI (1.90) indicated a significantly higher 
level o f satisfaction with Student Loan than those at University III (1.52), University II 
(1.46), University IV (1.43), University V (1.41), and University I (1.35). Students at 
University VI (2.23) indicated a  significantly higher level o f  importance for 
Scholarship/Grant Programs than any others (University III, 1.75; University IV, 1.72; 
University II, 1.61; University V, 1.54; and University I, 1.53).
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TABLE 25
ANOVA—DIFFERENCES AMONG SIX UNIVERSITIES ON SATISFACTION
Services N Mean SD d f F P
1. Confidential Personal Counseling 643 1.79 1.13 5 and 637 7.038 .000*
2. Peer Counseling and Support Groups 635 1.84 1.06 5 and 629 8.038 .000*
3. Academic Advising 648 2.10 1.23 5 and 642 9.469 .000*
4. Career Counseling and Development 639 1.97 1.20 5 and 633 5.471 .000*
5. Placement Services 612 1.83 1.03 5 and 606 8.344 .000*
6. Student Loan 648 1.49 1.02 5 and 642 3.320 .006*
7. Scholarship/Grants Programs 645 1.71 1.16 5 and 639 4.437 .001*
8. Vending Area 616 2.25 1.10 5 and 610 1.763 .118
9. Snack Bar 641 2.48 1.12 5 and 635 4.457 .001*
10. Cafeteria Service 639 2.49 1.23 5 and 633 1.648 .145
11. Registration Assistance 647 1.95 1.17 5 and 641 10.926 .000*
12. Recreational Sports 647 2.27 1.15 5 and 641 16.140 .000*
13. Student’s Union/Government 649 2.28 1.24 5 and 643 17.337 .000*
14. Student’s Newspaper and Yearbook 644 1.87 1.11 5 and 638 2.610 .024*
15. Student Employment Work Study 637 1.83 1.18 5 and 631 20.160 .000*
16. Cultural Awareness and Civic Programs 643 2.07 1.12 5 and 637 12.163 .000*
17. Dances and/or Concerts 639 2.19 1.16 5 and 633 15.864 .000*
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Table 25-Continued.
Services N Mean SD df F p
18. Fraternity and Sorority Advising 583 1.85 1.09 5 and 577 3.573 .003*
19. Alumni Services or Programs 625 2.09 1.07 5 and 619 9.558 .000*
20. Student Health Services 648 2.11 1.27 5 and 642 20.658 .000*
21 Disabled and Handicapped 620 1.94 1.11 5 and 614 11.189 .000*
22. Library/Learning Resource Center 646 2.49 1.23 5 and 640 21.310 .000*
23. Parking Facilities 634 2.59 1.08 5 and 628 5.420 .000*
24. Safety and Security Services 642 2.20 1.23 5 and 636 6.969 .000*
25. Student Lounge 634 1.91 1.09 5 and 628 7.206 .000*
26. Study Areas 645 2.15 1.17 5 and 639 13.081 .000*
27. Media Services 636 1.87 1.09 5 and 630 6.781 .000*
28. Computer Labs 637 1.78 1.13 5 and 631 11.320 .000*
29. Women Student Services 612 1.94 1.08 5 and 606 6.846 .000*
30. Religious Services 633 3.02 1.23 5 and 627 9.503 .000*
31. Residential and Housing Services 637 1.78 1.13 5 and 631 12.100 .000*
32. Tutoring Services 641 2.09 1.01 5 and 635 11.179 .000*
33. Transportation Services 636 1.97 1.15 5 and 630 14.115 .000*
34. Faculty Response to Student's Needs 648 1.83 1.07 5 and 642 10.169 .000*
35. Book Store Services 641 2.06 1.13 5 and 635 13.597 .000*
*p <.05.
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In the category of Food Services, students at University IV (2.74) and University
III (2.63) indicated a significantly higher level o f  satisfaction for Snack Bar than those at 
University V (2.14).
In the category of Registration Services, students at University III (1.93) indicated 
a significantly higher level o f importance for Registration Assistance than those at 
University VI (2.83), University II (1.82), University IV (1.80), University V (1.79), and 
University I (1.77).
In the category of Student Activities, students at University II (2.71), University
IV (2.64), and University III (2.59) indicated a significantly higher level o f satisfaction 
for Recreational Sports than those at University V (1.84) and University I (1.77). For 
Student’s Union/Government, students at University IV (2.72) and University I (2.63) 
indicated a significantly higher level o f satisfaction than those at University II (2.13), 
University VI (1.70), and University V (1.64). Students at University VI (2.19) indicated 
a significantly higher level o f satisfaction for Student’s Newspaper and Yearbook than 
those at University V (1.75) and University I (1.67). Students at University VI (2.73), 
and University II (2.58) indicated a significantly higher level o f satisfaction for Student 
Employment Work Study than those at University III (1.74), University IV (1.65), 
University V (1.64), and University I (1.41). Students at University VI (2.67) indicated a 
significantly higher level of satisfaction for Cultural Awareness and Civic Programs than 
any other (University IV. 2.21; University II, 2.20; University III, 2.19; University V,
1.71; and University I, 1.66). For Dances and/or Concerts, students at University IV
Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.
124
(2.66) indicated a significantly higher level o f satisfaction than those at University I
(1.61).
In the category o f Welfare/Support Services, students from University VI (2.31) 
indicated a significantly higher level o f satisfaction for Fraternity and Sorority than 
University II, 1.90; University IV, 1.89; University III, 1.85; University V, 1.68; and 
University I, 1.68. Students from University III (2.47) indicated a significantly higher 
level o f satisfaction tor Alumni Services or Programs than those at University II (2.46), 
University IV (2.02), University I (1.79), and University V (1.78). For Student Health 
Services, students at University III (2.72), University VI (2.49), and University II (2.45) 
all indicated a significantly higher level o f satisfaction than those at University V (2.05), 
University IV (1.64), and University I (1.53). Students from four universities (University 
II, 2.24; University III. 2.18; University IV, 2.16; and University VI, 2.15) indicated a 
significantly higher level o f satisfaction for Disabled and Handicapped than those at 
University V (1.63) and University I (1.83).
Students at University VI (3.27) indicated a significantly higher level of 
satisfaction than those at University III (2.68), University IV (2.60), University V (2.10), 
and University 1(1.83) for Library/Learning Resource Center. For Parking Facilities, 
students at University IV (2.95) indicated a significantly higher level o f  satisfaction than 
those at University I (2.26). For Safety and Security Services, students at University VI
(2.74), University II (2.49), and University IV (2.43) indicated a significantly higher 
level o f  satisfaction than those at University V (2.05), University in  (1.99), and 
University I (1.94). For Student Lounge, students at University VI (2.32), University III
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(2.06), University II (2.04), and University IV (1.99) indicated a significantly higher level 
o f satisfaction than those at University V (1.60) and University I (1.60).
Students from University VI (2.59), University IV (2.45), University II (2.39), 
and University III (2.30) indicated a significantly higher level of satisfaction for Study 
Areas than those at University V (1.75) and University I (1.66). Students at University VI 
(2.21), University II (2.08), University III (2.03), and University IV (1.95) indicated a 
significantly higher level o f  satisfaction for Media Services than those at University V
(1.62) and University I (1.51). Students at University VI (2.54) indicated a significantly 
higher level o f satisfaction for Computer Labs than those at University IV (1.88) and 
University I (1.42). For Women Student Services, students at University VI (2.44) 
indicated a significantly higher level o f satisfaction than those at University IV (2.09) and 
University I (1.60). And for Religious Services, students at University VI (3.53) indicated 
a significantly higher level o f satisfaction than those at University II (3.00) and 
University I (2.50).
Students at University VT (2.47) indicated significant higher level o f  satisfaction 
than those at University III (1.91), University II (1.88), University IV ( 1.81), and 
University I (1.35) for Residential and Housing Services. Students at University VI (2.79) 
indicated a significantly higher level o f satisfaction for Tutoring Services than all the 
others (University II, 2.42; University IV, 2.13; University V, 2.04; University III, 2.02; 
and University I, 1.66). Students at University III (2.52) indicated significant higher level 
o f satisfaction for Transportation Services than any others (University II, 2.20; University 
VI, 1.92; University IV, 1.91; University V, 1.81; and University I, 1.46). Students at
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University VI (2.55) indicated a significantly higher level o f satisfaction for Faculty 
Responsive to Student's Needs than the others (University III. 1.91; University II. 1.71; 
University IV, 1.70; University V, 1.64; and University I, 1.63). The students at 
University VI (2.54) indicated a significantly higher level o f satisfaction for Book Store 
Services than students at other universities (University II, 2.40; University III. 2.30; 
University IV, 2.18; University I. 1.67; and University V, 1.59). These data are 
summarized in Table 26.
Null Hypothesis 6
Null Hypothesis 6 states: There are no significant differences among the five 
student academic status groups in their level o f satisfaction with student-affairs services. 
Analysis o f variance (ANOVA) was used to test Null Hypothesis 6. For 32 services, 
significant differences were found among the student academic status groups in their 
level of satisfaction with the student-affairs services. Null Hypothesis 6 was rejected for 
these 32 services. Three services. Student Union Government (F  2.009, p  .092); 
Women Student Services (F  1.816. p  .125); and Religious Services (F  1.754, p  .137) 
indicated no significant differences among the students’ academic status in their level o f  
satisfaction with student- affairs services. The Null Hypothesis 6 was retained for the 
three services. The data are summarized in Table 27.
In the category o f Counseling Services, freshmen (2.04) indicated a significantly 
higher level o f satisfaction for Confidential Personal Counseling than sophomores (1.88), 
graduates (1.75), juniors (1.69), and seniors (1.61). Analysis o f  variance indicated
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FABLE 26
STUDENT-NEWMAN-KEULS ON THE SIGNIFICANT DIFFERENCES AMONG 
UNIVERSITY STUDENTS WITH THEIR LEVEL OF SATISFACTION
Universities
Services I II III IV V VI University Sig. Diflerenc
1. Confidential Personal Counseling 1.55 1.69 1.99 1.66 1.61 2.34 I, III < VI
2. Peer Counseling and Support Groups 1.66 1.62 2.03 1.81 1.55 2.38 V ,  U,  K i l l ,  VI
3. Academic Advising 1.65 2.38 2.11 2.03 2.03 2.79 1 , I V,V , I I I , I I <V I ;K I I , I I I
4. Career Counseling and Development 1.63 1.96 2.12 1.88 1.90 2.47 I, IV ,V, II , I I I<VI;I<II1
5. Placement Counseling 1.68 1.72 1.91 1.75 1.58 2.48 V , I ,  IV ,  II, III <  VI
6. Student Loan 1.35 1.46 1.52 1.43 1.41 1.90 1, V ,  IV ,  11, III < VI
7. Scholarship/Grants Programs 1.53 1.61 1.73 1.72 1.54 2.23 I, V ,  II, I V ,  I1I< VI
9. Snack Bar 2.39 2.54 2.63 2.74 2.14 2.40 V < 1 I I , I V
11. Registration Assistance 1.79 1.82 1.93 1.80 1.79 2.83 i ,  v ,  i v ,  i i ,  i i i <  v i
12. Recreational Sports 1.77 2.71 2.59 2.64 1.84 2.19 1, V <  111, I V ,  11
13. Student’s Union/Government 2.63 2.13 2.44 2.72 1.64 1.70 V ,  VI <11 < 1 ,  IV
14 Student’s Newspaper and Yearbook 1.67 1.92 1.95 1.87 1.75 2.19 L v ,  <  VI
15. Student Employment Work Study 1.41 2.58 1.74 1.65 1.64 2.73 I, V ,  IV ,  U K  II, VI
16. Cultural Awareness and Civic Programs 1.66 2.20 2.19 2.21 1.71 2.67 I, V <  III,  II, IV <  VI
17. Dances and/or Concerts 1.61 2.18 2.48 2.66 1.87 2.29 I < IV
18. Fraternity and Sorority 1.68 1.90 1.85 1.89 1.68 2.31 1, V ,  111, IV,  II <  VI
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Table 26—Continued
Universities
Services 1 II 111 IV V VI University Sig. Differences
19. Alumni Services or Programs 1.79 2.46 2.47 2.02 1.78 2.17 V, I, 1V< 11, III
20. Student Health Services 1.53 2.45 2.72 1.64 2.05 2.49 1 ,IV <  V< 11, VI, III
21. Disabled and Handicapped 1.43 2.24 2.18 2.16 1.63 2.15 I, V <, VI, IV, III, 11
22. Library/Learning Resource Center 1.83 2.98 2.68 2.60 2.10 3.27 I, V< IV; III <11,VI
23. Parking Facilities 2.26 2.54 2.62 2.95 2.55 2.55 1< IV
24. Safety and Security Services 1.94 2.49 1.99 2.43 2.05 2.74 1, 111, V< IV, 11, VI
25. Student Lounge 1.60 2.04 2.06 1.99 1.60 2.32 I, V < IV, II, HI, VI
26. Study Areas 1.66 2.39 2.30 2.45 1.75 2.59 I, V< 111, II, IV, VI
27. Media Services 1.51 2.08 2.03 1.95 1.62 2.21 I, V< IV, 111, II, VI
28. Computer Labs 1.42 1.80 1.75 1.88 1.58 2.54 I< V,I1I,1I;1V<VI
29. Women Student Services 1.60 1.80 1.97 2.09 1.83 2.44 l< 1I,V,III,IV< VI
30. Religious Services 2.50 3.00 3.14 3.28 2.84 3.53 I< V;1I<II1,IV,VI
31. Residential and Housing Services 1.35 1.88 1.91 1.81 1.50 2.47 I< V; IV, 11, III < VI
32. Tutoring Services 1.66 2.42 2.02 2.13 2.04 2.79 1< 111, V, IV, 11 < VI
33. Transportation Services 1.46 2.20 2.52 1.91 1.81 1.92 I< V, IV, VI, II <111
34. Faculty Response to Student’s Needs 1.63 1.71 1.91 1.70 1.64 2.55 1, V, IV, II, III < VI
35. Book Store Services 1.67 2.40 2.30 2.18 1.59 2.54 V, I < IV; 111, 11 >Vl
Note. < = significantly lower.
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TABLE 27
ANOVA—DIFFERENCES AMONG STUDENT ACADEMIC STATUS ON SATISFACTION
Services V Mean SD d f F P
1. Confidential Personal Counseling 496 1.82 1.12 4 and 491 2.444 .046*
2. Peer Counseling and Support Groups 489 1.82 1.06 4 and 484 3.812 .005*
3. Academic Advising 496 2.07 1.20 4 and 491 6.202 .000*
4. Career Counseling and Development 491 1.94 1.16 4 and 486 3.146 .014*
5. Placement Services 472 1.85 1.04 4 and 467 4.412 .002*
6. Student Loan 499 1.49 1.02 4 and 494 2.947 .020*
7. Scholarship/Grants Programs 496 1.69 1.16 4 and 491 4.255 .002*
8. Vending Area 478 2.25 1.09 4 and 473 4.496 .001*
9. Snack Bar 491 2.48 1.10 4 and 486 3.636 .006*
10. Cafeteria Service 488 2.50 1.21 4 and 483 3.004 .018*
11. Registration Assistance 497 1.95 1.18 4 and 492 3.965 .004*
12. Recreational Sports 496 2.34 1.15 4 and 491 3.799 .005*
13. Student's Union/Government 499 2.25 1.22 4 and 494 2.009 .092
14. Student’s Newspaper and Yearbook 493 1.82 1.09 4 and 488 4.377 .002*
15. Student Employment Work Study 490 1.81 1.16 4 and 485 4.222 .002*
16. Cultural Awareness and Civic Programs 495 2.06 1.11 4 and 490 4.667 .001*
17. Dances and/or Concerts 490 2.20 1.14 4 and 485 3.739 O o *
18. Fraternity and Sorority Advising 449 1.87 1.10 4 and 444 3.294 .011*
19. Alumni Services or Programs 481 2.07 1.06 4 and 476 6.763 .000*
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Table 21-Continued,
Services N Mean SD d f F P
20. Student Health Services 499 2.10 1.25 4 and 494 2.909 .021*
21. Disabled and Handicapped 481 1.93 1.10 4 and 476 4.867 .001*
2 2 . Library/Learning Resource Center 496 2.49 1.22 4 and 491 7.689 .000*
23. Parking Facilities 489 2.64 1.06 4 and 484 2.936 .020*
24. Safety and Security Services 494 2.21 1.22 4 and 489 6.320 .000*
25 . Student Lounge 487 1.91 1.09 4 and 482 3.095 .016*
2 6 . Study Areas 496 2.16 1.14 4 and 4 9 1 8.397 .000*
27. Media Services 490 1.85 1.06 4 and 485 4.295 .002*
28. Computer Labs 490 1.78 1.12 4 and 485 5.017 .001*
29. Women Student Services 474 1.93 1.05 4 and 469 1.816 .125
30. Religious Services 486 3.09 1.21 4 and 481 1.754 .137
31. Residential and Housing Services 491 1.80 1.14 4 and 486 5.776 .000*
32. Tutoring Services 493 2.11 1.11 4 and 488 6.144 .000*
33. Transportation Services 487 1.95 1.14 4 and 482 2.793 .026*
34. Faculty Response to Student’s Needs 498 1.80 1.03 4 and 493 4.834 .001*
35. Book Store Services 492 2.06 1.11 4 and 487 6.136 .000*
*p <.05.
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significant difference o f (p. 046). Student-Newman-Keuls indicated no significant 
difference; however, it indicated freshmen with higher means than seniors. Freshmen
(2.11) indicated a significantly higher level o f  satisfaction for the Peer Counseling and 
Support Groups than seniors (1.63) and also a significantly higher level o f  satisfaction tor 
Academic Advising (2.46) than seniors (1.77). Freshmen (2.24) indicated a significantly 
higher level o f satisfaction for Career Counseling and Development than seniors (1.73). 
Sophomores (2.12) indicated a significantly higher level o f  satisfaction for Placement 
Services than seniors (1.64). In the category o f Financial Aid Services, freshmen (1.76) 
indicated significantly higher level o f satisfaction tor Student Loan than seniors (1.32), 
also a significantly higher level o f satisfaction tor Scholarship/Grants Programs (2.07) 
than seniors (1.46).
In the category o f Food Services, graduates (2.43) indicated a significantly higher 
level o f  satisfaction for Vending Area than sophomores (2.43), freshmen (2.43), juniors 
(2.26), and seniors (1.98). Analysis o f variance indicated a significant difference o f 
(/7.001). Student-Newman-Keuls indicated no significant difference; however.it 
indicated graduates, sophomores, and freshmen with higher means than seniors.
Graduates (2.71) indicated a significantly higher level o f satisfaction for Snack Bar than 
freshmen (2.68), sophomores (2.62), juniors (2.30), and seniors (2.29). Analysis o f  
variance indicated significant difference o f  (p.006). Student-Newman-Keuls indicated no 
significance difference. However, it indicated graduates with higher mean than seniors. 
For Cafeteria Service, freshmen (2.81) indicated a significantly higher level o f  satisfaction 
than graduates (2.70), sophomores (2.54), seniors (2.34), and juniors (2.29).
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In the category o f Registration freshmen (2.35) indicated a significantly higher 
level o f  satisfaction for Registration Assistance than sophomores (2.02), seniors (1.85), 
graduates (1.82), and juniors (2.02).
Freshmen (2.60) indicated a significantly higher level o f satisfaction in the category 
o f Student Activities for Recreational Sports than sophomores (2.53), graduates (2.38), 
juniors (2.22), and seniors (2.12). Analysis o f variance indicated a significant difference o f 
(p .005). Student-Newman-Keuls indicated no significant difference but it indicated 
freshmen with a higher mean than seniors. Freshmen (2.12) also indicated a significantly 
higher level o f satisfaction for Student’s Newspaper and Yearbook than graduates (1.52) 
and also a significantly higher level o f satisfaction for Student Employment Work Study
(2.11) than seniors (1.61).
Sophomores (2.31) indicated a significantly higher level of satisfaction for Cultural 
Awareness and Civic Programs than freshmen (2.26) and graduates (1.74). For Dances 
and/or Concerts, freshmen (2.48) indicated a significantly higher level o f satisfaction than 
sophomores (2.38), juniors (2.15), graduates (2.10), and seniors (1.99). Analysis of 
variance indicated significant difference o f (p .005). Student-Newman-Keuls indicated no 
significant difference; but it indicated freshmen with a higher mean than seniors.
In the category o f Welfare/Support Services, freshmen (2.12) indicated a 
significantly higher level o f  satisfaction for Fraternity and Sorority Advising than 
sophomores (2.07), graduates (1.74), juniors (1.74), and seniors (1.70). Analysis o f 
variance indicated significant difference o f (p .011). Student-Newman-Keuls indicated no 
significant difference, but it indicated freshmen with a higher mean than seniors. For
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Alumni Services or Programs, freshmen (2.43) indicated a significantly higher level o f  
satisfaction than sophomores (2.29), graduates (2.04), juniors (1.85), and seniors (1.83). 
For Student Health Services, freshmen (2.43) indicated a significantly higher level o f 
satisfaction than juniors (1.70); and for Disabled and Handicapped, freshmen (2.32) 
indicated a significantly higher level o f  satisfaction than seniors (1.77), juniors (1.74), and 
graduates (1.73).
The freshmen (3.04) indicated a significantly higher level o f  satisfaction for 
Library/Learning Resource Center than sophomores (2.64), graduates (2.48). seniors 
(2.25), and juniors (2.19). Sophomores (2.86) indicated a significantly higher level o f 
satisfaction for Parking Facilities than freshmen (2.78), graduates (2.65), juniors (2.52), 
and seniors (2.47). Analysis of variance indicated a significant difference of 
(p .020). Student-Newman-Keuls indicated no significant difference, however, it 
indicated sophomores with a higher mean than seniors. For Safety and Security Services, 
freshmen (2.76) indicated a significantly higher level o f  satisfaction than sophomores 
(2.29), juniors (2.06). graduates (2.04), and seniors ( 2.01). Freshmen (2.15) indicated a 
significantly higher level o f satisfaction for Student Lounge than sophomores (2.08), 
juniors (1.91), graduates (1.79), and seniors (1.73).
The freshmen (2.67) indicated a significantly higher level o f satisfaction for Study 
Areas than sophomores (2.08) and juniors ( 1.83). For Media Services, freshmen (2.16) 
indicated a significantly higher level o f satisfaction than seniors (1.65) and also a 
significantly higher level of satisfaction for Computer Labs (2.19) than seniors (1.54). For 
Residential and Housing Services, freshmen (2.25) indicated a significantly higher level o f
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satisfaction than sophomores (1.90), graduates (1.70), seniors (1.63), and juniors (1.50). 
The freshmen (2.56) indicated a significantly higher level o f satisfaction for Tutoring 
Services than sophomores (2.23), graduates (2.02), seniors (1.91), and juniors (1.87).
The freshmen (2.32) indicated a significantly higher level o f satisfaction for 
Transportation Services than seniors (1.93), sophomores (1.88), graduates (1.80), and 
juniors (1.80). For Faculty Response to Student’s Needs, freshmen (2.18) indicated a 
significantly higher level o f satisfaction than seniors (1.64) and juniors (1.59). Freshmen 
(2.46) indicated a significantly higher level o f satisfaction for Book Store Services than 
graduates (1.98), juniors (1.87), and seniors (1.83). The data are summarized in Table 28 
and Appendix E.
Null Hypothesis 7
Null Hypothesis 7 states: There are no significant differences between male and 
female students in their level o f  satisfaction with student-affairs services provided.
On the basis o f gender, five student services. Recreational Sports (t -4.190. 
p  .000); Student's Union/Government (/ -1.633. p  .013); Cultural Awareness and Civic 
Programs (t -1.966, p  .050); Library/Learning Resource Center (t -2.732, p  .006); and 
Transportation Services (t -2.494, p  .013) indicated significant differences. For 
Recreational Sports, females (2.59) indicated a higher level o f  satisfaction than males 
(2.18). Females (2.39) also indicated a higher level o f satisfaction than males (2.22).
For Cultural Awareness and Civic Programs, females (2.21) indicated a higher level o f 
satisfaction for Student Union Government than males (2.02). For Library/Learning
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TABLE 28
STUDENT-NEWMAN-KEULS ON STUDENT ACADEMIC STATUS 
MEANS OF SIGNIFICANT DIFFERENCES 
ON SATISFACTION
Student academic status
Services Fresh. Soph. Junior Senior Grad. Student Sig. Differences
1. Confidential Personal Counseling 2.04 1.88 1.69 1.61 1.75 SENIOR< FRESH.
2. Peer Counseling & Support Groups 2.11 1.96 1.70 1.63 1.84 SENIOR < FRESH.
3. Academic Advising 2.46 2.28 2.07 1.77 1.96 SENIOR < FRESH.
4. Career Counseling and Development 2.24 2.02 1.91 1.73 2.04 SENIOR < FRESH.
5. Placement Services 2.01 2.12 1.81 1.64 1.77 SENIOR. < SOPH.
6. Student Loan 1.76 1.56 1.50 1.32 1.49 SENIOR < FRESH.
7. Scholarship/Grants Programs 2.07 1.76 1.63 1.46 1.74 SENIOR < FRESH.
8. Vending Area 2.43 2.43 2.26 1.98 2.43 SENIOR< FRESH, SOPH, GRAD.
9. Snack Bar 2.68 2.62 2.30 2.29 2.71 SEN10R< GRAD.
10. Cafeteria Service 2.81 2.54 2.29 2.34 2.70 JUNIOR< FRESH.
11. Registration Assistance 2.35 2.02 1.65 1.85 1.82 JUNIOR, GRAD., SENIOR< SOPH, FRESH.
12. Recreational Sports 2.60 2.53 2.22 2.12 2.38 SENIOR< FRESH.
14. Student's Newspaper & Yearbook 2.12 2.00 1.68 1.70 1.52 GRAD< JUNIOR; SEN!OR<SOPH., FRESH.
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Table 28—Continued.
Student academic status
Services Fresh. Soph. Junior Senior Grad. Student Sig. Differences
15. Student Employment Work Study 2.11 2.02 1.64 1.61 1.70 SENIOR < FRESH.
16. Cultural Awareness and Civic Prog. 2.26 2.31 2.09 1.88 1.74 GRAD cFRESH, SOPH.
17. Dances and/or Concerts 2.48 2.38 2.15 1.99 2.10 SENIOR< FRESH.
18. Fraternity and Sorority Advising 2.12 2.07 1.74 1.70 1.74 SEN!OR< FRESH.
19. Alumni Services or Programs 2.43 2.29 1.85 1.83 2.04 SENIOR, JUN!OR< GRAD., SOPH. < FRESH.
20. Student Health Services 2.43 2.15 1.70 2.06 2.07 JUNIOR < FRESH.
21. Disabled and Handicapped 2.32 2.07 1.74 1.77 1.73 GRAD., JUNIOR, SENIOR, < FRESH.
22. Lib./Leaming Resource Center 3.04 2.64 2.19 2.25 2.48 JUNIOR, SENIOR, GRAD., SOPH. < FRESH.
23. Parking Facilities 2.78 2.86 2.52 2.47 2.65 SENIOR< SOPH.
24. Safety and Security Services 2.76 2.29 2.06 2.01 2.04 SENIOR, GRAD., JUNIOR, SOPH. < FRESH.
25. Student Lounge 2.15 2.08 1.91 1.73 1.79 SENIOR< FRESH.
26. Study Areas 2.67 2.33 1.83 1.93 2.04 JUNIOR<SOPH< FRESH.
27. Media Services 2.16 2.01 1.74 1.65 1.82 SENIOR< FRESH.
28. Computer Labs 2.19 1.87 1.80 1.54 1.75 SENIOR < FRESH.
31. Residential & Housing Services 2.25 1.90 1.50 1.63 1.70 JUNIOR, SENIOR, GRAD., SOPH. < FRESH.
32. Tutoring Services 2.56 2.23 1.87 1.91 2.02 JUNIOR, SENIOR, GRAD., SOPH. < FRESH.
33. Transportation Services 2.32 1.88 1.80 1.93 1.80 JUNIOR, GRAD., SOPH., SENIOR < FRESH
34. Faculty response to Student’s Needs 2.18 1.87 1.59 1.64 1.85 JUNIOR, SENIOR < FRESH.
35. Book Store Services 2.46 2.25 1.87 1.83 1.98 SENIOR, JUNIOR, GRAD. < FRESH.
Note. < — significantly lower.
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Resource Center, females (2.69) indicated a higher level o f  satisfaction than males 
(2.40), and for Transportation Services, females (2.16) indicated a higher level o f  
satisfaction than males (1.90). These findings indicated that, overall, females have 
greater satisfaction than males. Null Hypothesis 7 was rejected for these five services.
For the other 30 services, the differences were not statistically significant at .05 level and 
null Hypothesis 7 was retained. The data are summarized in Table 29.
Written Comments From Respondents
Six hundred and fifty-five students gave written comments on the importance o f 
student services and how satisfied they are with these services. Comments are grouped 
under each category of student services and the assigned number represents each student 
comment.
A. Counseling Services 
In the category of Counseling Services, poor counseling service was mentioned 17 
times. Students never know their advisers and no ombudsmen are available to assist in 
choosing a career. Student #602: “The office o f the dean o f men has been that o f 
victimism rather than advisory, and has demoralized the morale o f many students/’ 
Student #111: “Freshmen students need to be educated and advised in their 
choices o f  vocations and course o f  study.” Student #117: “There is the need for adequate 
information and directives to the freshmen, so as to guide them on how to register. 
Assistants are needed for registration and students should be introduced to various 
facilities in the university. More so, students should be adequately educated on what is
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TABLE 29
/-TEST-GENDER DIFFERENCES ON SATISFACTION
Male Female Equality o f Means
Services N Mean SD N Mean SD t 4 f Sig.
1. Confidential Personal Counseling 352 1.84 1.13 213 1.74 1.15 .950 563 .343
2. Peer Counseling and Support Groups 345 1.88 1.09 213 1.81 1.04 .739 556 .460
3. Academic Advising 354 2.11 1.23 215 2.06 1.22 .539 567 .590
4. Career Counseling and Development 349 2.01 1.21 211 1.89 1.18 1.226 558 .221
5. Placement Services 337 1.88 1.06 200 1.78 .99 1.131 535 .259
6. Student Loan 356 1.54 1.06 214 1.47 1.00 .802 568 .423
7. Scholarship/Grants Programs 352 1.72 1.21 214 1.73 1.12 -.045 564 .965
8. Vending Area 340 2.28 1.08 202 2.28 1.12 -.028 540 .970
9. Snack Bar 351 2.47 1.10 212 2.55 1.13 -.817 561 .414
10. Cafeteria Service 348 2.53 1.20 212 2.47 1.23 .557 558 .578
11. Registration Assistance 355 2.02 1.21 214 1.86 1.14 1.540 567 .124
12. Recreational Sports 355 2.18 1.10 214 2.59 1.19 -4.190 567 .000+
13. Student's Union/Government 359 2.22 1.27 214 2.39 1.19 -1.633 571 .013*
14. Student’s Newspaper and Yearbook 353 1.81 1.08 213 1.96 1.15 -1.537 564 .125
15. Student Employment Work Study 352 1.78 1.15 210 1.96 1.24 -1.776 560 .076
16.Cultural Awareness and Civic Programs 353 2.02 1.09 212 2.21 1.16 -1.966 563 .050*
17. Dances and/or Concerts 349 2.14 1.12 213 2.30 1.20 -1.552 560 .121
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Table 29--Continued
Male Female Equality o f Means
N Mean SD N Mean SD l d f Sig.
18. Fraternity and Sorority 320 1.95 1.12 191 1.78 1.05 1.727 509 .085
19. Alumni Services or Programs 345 2.10 1.08 205 2.22 1.09 -1.318 548 .188
20. Student Health Services 357 2.07 1.22 213 2.25 1.37 -1.639 568 .102
21. Disabled and Handicapped 341 1.94 1.09 205 2.07 1.19 -1.348 544 .178
22. Library/Learning Resource Center 353 2.40 1.24 216 2.69 1.24 -2.732 567 .006*
23. Parking Facilities 345 2.60 1.05 212 2.67 1.12 - .765 555 .445
24. Safety and Security 349 214 2.24 2.19 1.23 1.27 .482 561 .630
25. Student Lounge 346 1.94 1.09 210 1.90 1.13 .406 554 .685
26. Study Areas 351 2.09 1.12 216 2.28 1.22 -1.874 565 .061
27. Media Services 342 1.85 1.06 212 1.98 1.16 -1.286 557 .199
28. Computer Labs 348 1.80 1.13 211 1.82 1.15 -.193 557 .847
29. Women Student Services 340 2.03 1.08 198 1.91 1.07 1.218 536 .224
30. Religious Services 349 3.02 1.17 206 3.12 1.30 -.946 553 .344
31. Residential and Housing 351 1.74 1.07 210 1.92 1.27 -1.780 559 .076
32. Tutoring Services 352 2.08 1.07 211 2.18 1.21 -1.024 561 .306
33. Transportation Services 347 1.90 1.11 211 2.16 1.23 -2.494 556 .013*
34. Faculty Response to Student’s Needs 355 1.85 1.08 216 1.83 1.04 .209 569 .835
35. Book Store Services 352 2.08 1.13 211 2.12 1.15 -.365 561 .715
*p <.05.
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required in each department and other sections in the university, especially on how 
to get access to the university library/’ Student #167: '*More attention should be paid to 
career counseling and development and academic advising because most students are 
failing their major courses. Also the halls o f residence should be increased because some 
students live in the community and coming and going out o f  school every day is always 
very stressful. Efforts should also be made to facilitate each faculty with a computer so 
those interested students will be computer literate."
Student #368: "On counseling services, counselors are much more self-oriented 
and are not readily available to students. In other words, counseling services may exist 
but mainly as a principle. Registration assistance is very poor and the reason stated above 
may apply to this. Whatever is the case, our institution needs a lot of improvements in the 
areas o f your research. If this were a way o f helping, students will greatly welcome your 
contributions for better services."
Student #583 stated, “There are good provisions made for the services on 
campus by the Mother University abroad. The problem is that the right or best-suited 
people are not placed at the place where they ought to be. For example, counseling 
services, welfare/support services, and most importantly the student activities are lacking 
good counseling personnel, which involves student interpersonal relationships with the 
Administration.”
Student #592: “Counseling services are really lacking in our school. Students 
should be encouraged and counseled regularly by having a counselor in the institution.
The counselor should be able to advise the students on areas like social life, relationships,
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career, religious life. etc. The Book Store should contain books very relevant to the 
courses offered in the school. Financial Aid Services should be improved so that all who 
qualify for a scholarship or loan should have it. The Alumni Services should be improved 
so that students feel their presence and the importance o f their services.”
B. Financial Aid Services 
In the category o f Financial Aid. the lack o f financial aid and student loans was 
mentioned 15 times. The inadequacy of student employment was mentioned nine times. 
Many students are never given any employment o f  any sort throughout their university 
stay.
Student #208 commented. “The services by the university this time around is not 
up to the optimum satisfaction o f  students due to the inadequate funds granted to them by 
the government. The facilities available to the students are not enough and this results in 
a poor academic system.”
Student #311: "Our university could be a little London in the West African region 
as it was in the early years o f establishment. Due to poor leadership from both 
government and the school administration, it has become a living shadow o f  its real self. 
Things to take care o f are good maintenance o f the available facilities, 
non-misappropriation o f funds by those in charge, and non-partiality o f  admission. If 
students are pushed to the wall, they react violently. To prevent this, their concerns should 
be first on the list. The school should seek for funds from private bodies and let them be 
involved directly in the actualization o f the project because once the school collects the 
money it will be squandered.”
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C. Food Services
In the category of Food Services, inadequate and expensive food services were 
mentioned five times. Below are some direct comments from the students.
Student #160: '‘Cafeteria and snack bars are very rare and when available they are 
below standard and very appalling.” Student #585: “Improvement o f the quantity and 
quality of foods offered and provision o f pure drinking water at the cafeteria are 
needed.”
D. Registration
Admission and registration procedures were mentioned 29 times as poor and 
inadequate. No orientation to the school environment and no registration assistance are 
provided unless one is a lecturer's son or daughter. Some direct comments are listed 
below.
Student #409: “Our staff advisors no longer call us or advise us on how many 
units we should register for. It is really bad. Student #119: “Some o f  the nonacademic 
staff should go through an orientation program immediately after their employment.
Staff should be more friendly to students when they need help with registration and the 
payment o f school fees.”
Student #146: “There is no registration assistance from the faculty, and they are 
not responsive to the needs o f their students.” Student #541: “The services in the 
university are limited. New students undergo a lot o f stress during registration because 
no one is there to help out or to tell them what to do.”
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E. Student Activities 
In the category of Student Activities. Student Union/Government was mentioned 
30 times. Students were generally dissatisfied that university authorities undermined 
students* interests and happiness. Many student unions were banned from meeting. As a 
result o f  these bans, students turned to different cults--a hostile and secret gangster group 
was mentioned 45 times as a way to be recognized and heard. This secret cult has caused 
the deaths o f  many students and faculty members. Because o f this gangster element, 
security is a very serious issue and was mentioned 42 times as seriously needed.
Student #38: ’"It would be very beneficial to the students if the school authorities 
can provide or venture into some small-scale business like the establishment of bakeries, 
soap making, pure water manufacturing, etc.
Student #648: "On the aspect o f student union and government, the students are 
not allowed to make good use o f  their potential. They are forced to accept or run any 
type o f program by the authorities. Alumni Services are deprived o f the graduates, 
therefore the authorities should involve them in the makeup and planning o f the school 
programs.” Student #651: "Most o f  the times students are not allowed to express their 
feelings, especially on academic and administrative issues. Sometimes, a student's grade 
is jeopardized if such student wants to speak out against some issues.”
Student #652: "‘Student union government should be given a chance to express its own 
opinion in the development o f  this university. These are men and women who will be 
future leaders tomorrow.”
Student #598: "I am dissatisfied with my university when it comes to activities.
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Here students are under a type o f bondage. There is no Student Association because it 
was banned some years ago. Because of some o f this banning, students cannot 
communicate their views effectively." Student #599: “The rules and regulations here at 
my university are against student natural freedom, especially the sincere will to worship 
God. There are just too many rules for one's comfort on this university campus."
Student #36: "There should be mutual understanding between the school 
authority and the student union government." Student #37 commented on the same issue 
by saying. "The student union should set up a round table to talk with the authorities for 
any request, not by confrontation."
Student #215: "I am not satisfied at all with my university systems. Student union 
government remains tied to the apron of the school authority. No student representative 
represents the faculty o f science. They are just imposing anything on us. Security services 
are no where to be found. Some departments have been robbed more than three times this 
semester. Nothing has been done so tar to compensate for the loss, and students have been 
suffering a lot from this problem. Lecturers, too. are no more interested in their work. 
They are missing classes, but are ready to rush you when the exam is due in 2 weeks. 
There are a lot o f odds in the university system and I can't recommend it to others.”
Inadequate government and school administration commitment and involvement in 
students’ affairs were mentioned 34 times. Students said more funding is needed from the 
government, but they also challenged the administrators to keep their promises by 
utilizing funds as they were allocated to different departments. Students commented on 
the lack o f recently published books. Lecturers sell handouts and lecture materials and
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syllabi to students in order to help them pass each examination. Students are asked to 
pay expensive school fees while attending federal universities. The school administration 
spends funds on building gates and fences instead o f paying lecturers' salaries on time. 
Below are some o f  the students’ comments.
Student #327: "First, all the facilities which are supposed to be for students' use in 
researching and developing new and sophisticated devices to aid learning are either not 
functioning or not available at all. Virtually all things about this school, ranging from the 
health services, student housing, sporting activities, student unionism, and so on. have 
declined, with nothing done by the school administration and the federal government to 
revive education at all levels."
Student #3: "The administrator should also make himself available as a mediator 
in crisis settlement when students are wronged by lecturers.'1 Student #77 wanted to 
"Get in touch with the vice chancellor and ask him to be transparent because he is too 
cunning.” Student #4: "Student-afFairs services is supposed to do all the services 
mentioned above but we have a situation where it is an avenue for making money from the 
students by the Nigerian Association o f Student Union (NASU) and as much as possible 
make student welfare and counseling an unavailable luxury for students. Moreover, 
student-affairs directors are inaccessible to students.”
Student # 172 said. ”‘My course adviser is hardly around, I don’t even know what 
her role is. I am also an athlete for my university. There should be time for sprinting and 
time for reading, but it is very hard to find time to train. You will agree this is not
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beneficial for my talent or intellect. I would appreciate it if these points are addressed. 
God bless."
Student #200: “The university administration cannot be said to be very poor, yet 
one cannot help noticing the workers' sluggishness. Most o f  the staff if not all are not 
ready to help students in need o f help. Most o f them demand money for their help. Those 
that do not demand money either totally refuse to help or tell you to go and come back 
when actually they are not doing anything at that very moment. This administration needs 
to be lectured as to how to go about their job."
Student #15: “My university has taken for granted the study o f her students; 
whenever we resume for any sessions, the students will go more than two months without 
lectures and the administrator will do nothing about it. The library is unventilated and 
unconducive for reading.. . .  At the last session, the school authority collected $50 for 
sports development on campus but virtually no sport was developed. The school health 
center is like a dead zone, no drugs, no injections. I’m calling on the school authority 
through the student-affairs office to come to our unattended campus."
F. Welfare/Support Services
In the category o f welfare/support services, poor student housing, including poor 
water services, poor sanitation, and overcrowding, were mentioned by 120 students.
The number o f  students housed in each dormitory room doubled from 6 to 12 during each 
semester every year in most universities. Some direct comments from students on 
accommodation, security, and transportation services follow:
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Student #135: ••Concerning the accommodation. I am not very satisfied because 
the rooms are not conducive, you can imagine 12 men sharing a little room. There are 
always squatters and floaters. At the end of the day the room becomes a 32-man room 
which is not good both academically and health-wise.”
Student #136: **The university doesn't provide accommodations for students. In 
my freshmen year. I wasn't given an accommodation; and sophomore year. I wasn't 
either. Yet some students had about 4-5 spaces in different halls because they know 
someone here and there. I feel that this is a disgrace to the school. I hope to get one in 
my third year.”
Student #137: "The transportation service in this school is not something to write 
home about. People that reside faraway or come to school from home at times miss their 
lectures due to transportation problems.”
Student #161: "Excessive admission o f new students without considering the 
quality o f  facilities causes overpopulation in halls o f residence.” Student #164 also 
commented. "I would very much like to comment on the residential service provided for 
students. At present, it has hit an all-time low. Coupled with the fact that the rooms are 
grossly overcrowded and overpopulated, the university should provide more comfortable 
hostels.”
Student #168: "The housing services are not encouraging at all because most 
students do not go through the right protocol, yet they get accommodations while others 
who went through protocol end up without a room. I would be very glad if you could 
help us speak to the people in charge for a better development.” Student #244: *T am not
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satisfied with the residential and housing services offered by the university; they should try 
to build more hostels or halls for students."
Student #360: “As many as 18 to 20 persons live in an average bedroom. I guess 
toilet facilities can come under some numbers, but it would have been better treated 
separately. Students take their bath outside the bathroom because o f inefficient bath tubs 
and bad toilet facilities in some of the hostels. It is really bad. with about 10 facilities, only 
5 toilets!”
Lack of modem computers and science labs was mentioned 17 times. Some 
graduates mentioned that they were computer majors but never were able to practice with 
any computer. All learning is theory only. Unstable hydro-electricity was mentioned 17 
times as very frustrating, especially at night when students are trying to do their 
assignments in the library. When the lights turn off. the students have to pack up and 
leave the study area until the next morning. Student #407: “The library-resources center is 
not well equipped with the latest textbooks, thereby limiting students' ability. Faculties 
and individual departments should have their own equipped library.”
Student #132: “My university should stop rationing hydroelectric power supply 
and water. Some o f us may be ready in the halls o f residence and, suddenly, the light and 
the water will is gone.” Student #140: “Ninety percent o f our students are staying off 
campus. There was a recent suggestion o f  having 12 men per room at the newest halls 
General hygiene is poor. Frequently, no water or electricity.”
Student #141: “I would like to appeal to the administration o f this university that 
the hostel accommodation services are not enough for the alarming number o f students we
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have in this school. Electricity is not constant and our classrooms and theater halls are 
not well ventilated.” Student #143: "The halls have been turned into refugee camps. The 
social amenities like electricity and water are not supplied constantly.”
Student #218: “The areas o f  low satisfaction like the computer lab. residential and 
housing services, etc.. should be looked into with a view to improve them. The situation 
can still be improved since this school is supposed to be a pacesetter for others in Nigeria. 
Young professionals should be employed for specific areas for maximum benefit to 
students.” Student #219: ”My university is looked upon as the most reliable school and the 
oldest with intelligent leaders. Low satisfaction services like parking facilities, security 
services, computer labs, and toilet facilities can be improved and the old buildings can be 
renovated to make the school what it used to be-prem ier university and first in 
everything.”
Student #297: “It is disheartening to recognize that my university cannot boast of 
having a comfortable lecture theater, much less a research lab. Something instant needs 
to be done to bring back the lost glory o f the 'father' university in Nigeria.” Student 
#339: “The school authority I believe is doing much, but more should be done in 
improving the standard o f living for students and the school environment should be made 
conducive for studying. Media services should be improved, research books acquired and 
computer labs improved. More journals should be made available and student- lecturer 
relationship improved.”
Poor Library/Learning Resource Center was mentioned 42 times. Student #233: 
'The university authority should try as much as possible to improve the library/learning
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resource center because the main library is too small for the number o f  students in the 
school. More textbooks (not archaic) should be provided. Something should be done 
about the hostel, especially the female hostels, which are not enough.”
Student #325: “I would like more halls to be built. Most labs are devastated and 
they need to be re-equipped. The library also needs more current textbooks and proper 
coordination o f  books. Concerning lectures in lecture theaters, if new and larger lecture 
rooms cannot be built, then fans or air conditioning and microphones should be added to 
the existing ones.”
Student #335: "I can still say that the university is trying in terms o f  its 
support/welfare services, but to say that the services are excellent will be a fat lie. It can 
still improve and do extremely well in providing excellent services that will make the 
students have a very conducive atmosphere for learning.”
Student #408: "Students need all these services in order to cope with learning and 
to ease the stress and tension o f daily activities. The services enable students to relax 
mentally and physically. It enables students to have a wider view o f life through media 
services and many other services. Student services are very important in learning 
environments.”
Student #477: "Religious fanatic and cultic intimidation need to be addressed.” 
Student #480 said that “proper attention to the socio-cultural and religious needs o f 
students will reduce the incidence o f secret cults. The student's life revolves around the 
university, and when the university strives to meet only students’ academic needs, they 
look somewhere else for social needs. Being young, students look for where the action
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is and join the secret cults. When the university takes proper account o f  them as human 
beings complete with a spirit, will, emotions, intellect, and not merely as studying 
machines, they will become more satisfied and have a good life on campus. Thank you/’ 
Student #586: “The bookstore doesn't have contemporary African literature. The 
library services are standard, but they don't have modern-day bestsellers like Sidney 
Sheldon. Danielle Steele, Jackie Collins. Francine Pascal. Jayne Anne Krents. etc.. for the 
more adventurous readers.”
Poor general service was mentioned 61 times. Universities were referred to as a 
“glorified secondary school.” Students mentioned that they walked a far distance to 
school every morning from their different hostels. Students commented that roads were 
too rough and they often get dirty before arriving at the lecture halls. Recreational and 
social activities were considered inadequate. The climate is often unconducive to any 
social events and there are no amusements. Boys and girls have two or three social nights 
during the whole school year. Here are direct comments from students.
Student #1: “Student-affairs services in my school are poor. I would like to use 
this opportunity to inform the school authority that there is need for the development o f  
student affairs in the university.”
Student #369: “There are poor basic amenities such as provision o f polluted 
water supply, dirty environment, poor lighting in halls of residence, old and unkept toilets 
and bathrooms, poor refuse system, lack o f newly edited textbooks in the library, and 
facilities that are old give insufficient accommodation for students, high examination fees.
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poor postal services, poor telephone services, lack o f inter-student relationship, and lack 
of committed lecturers.”
Student #502 "I have no comments since whenever we make appeals we're always 
turned down. I'm so much dissatisfied with this school; in fact. I'm sad about the whole 
thing. I wish I hadn’t come at all.”
Student #522 “A student from the low and middle-income earners doesn't stand 
any chance. It is money, money all through, and one wonders what the authority is doing 
with the money collected as tuition. Student welfare is in a deplorable mess, 
transportation from Ijebu-Igbo down to the university is too expensive. Students are 
packed like iced sardines. The library facilities are not adequate, workers at the library 
are very hostile and behave as if they were being forced to do their job! In fact, there are 
so many more problems that this little space cannot be enough to provide the information. 
Have you not heard. "Parent teachers association in the university!” The situation is 
begging for a total revamping and restructuring."
Student #549: “The services rendered in the university need to be improved in 
terms o f tutoring services. The campus should be beautified in order to aid students to 
learn. The library should be equipped with necessary facilities to aid the students' learning.
Student #294: “The university environment should be a special environment where 
all the conveniences o f life should be felt. This will make learning easier and bring out the 
best in students. What we are experiencing in my university and other universities is far 
from what could be regarded as conducive to learning if compared to most o f the 
advanced nations’ universities. I can bet that if Nigerian undergraduates can enjoy all
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facilities found in the world, our country would be in an enviable position in the committee 
o f nations considering the raw talents that abound in the country.”
Student #301: "There are lot o f hindrances toward learning, such as insufficient 
classrooms, inadequate seats, and poor electricity supply. Also, most o f our campus roads 
are not smoothened or tarred. For instance, a student cannot dress up in white clothing 
to lecture room because o f so much dust.”
Poor Health Service was mentioned 65 times. No prescription drugs are available 
and students have to wait for almost the whole day before being treated. Two students 
died in 1998 while waiting for a physician to arrive. A few direct comments by students 
follow:
Student #361: "My university has a serious problem with the following: 
over-crowding in classrooms, hostels; poor and impure water supply, which led to the 
death of a year-two agriculture science male student from cholera. The health services is 
very poor.
Student #438: "It is important to note that the school authority seems to work 
against the needs o f  the totality o f  the students. Some services that are very crucial to the 
survival o f  students on campus are not provided. The medical personnel at the health 
center have lost their medical ethics and frequently, cases show a lack o f provision o f  basic 
medical services. Also the sanitary facilities on campus are very poor, the halls o f 
residence are only okay during the week, but in a poor state during weekends. I also 
believe it is important to note that the university authority and services provided should be 
more responsive to students' basic needs.”
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Poor faculty responsiveness to student’s needs was indicated 52 times. Student 
#147: '‘I want the students to have free relationship with their lecturers. The educational 
system is good but some lecturers are tribalistic.” Student #151: 'T he student/staff 
relationship needs to be improved. Accommodation should not be given to a set of 
students who have godfather or mother in the school. I see no reason why students with 
parents and guardians in the quarters need to be given accommodation in the hostels every 
year. Adequate provision should be made for the security o f female students who live in 
hostels close to the male hostel in order to prevent them from being harassed by male 
students when there is power failure.”
Student #338: "It is pertinent to state clearly that the level o f students' welfare on 
this campus is nothing to write home about. The level of the student-lecturer relationship 
is absolutely zero. There are no worthwhile social amenities, neither do we have 
functioning recreational facilities on campus which we presume is the best and most 
beautiful in Africa. To crown it all, there is presently neither water nor light on campus. 
The students study in pain and agony coupled with the maltreatment encountered at the 
hands of some capricious lecturers who laugh with glee at the whims and caprioles o f 
students. I feel it is high time something is done about these before it goes out o f control. 
The students remain intimidated.”
Student #342: "The communication gap between the students and the school 
authority is too wide. The university has both academic and welfare problems. But it 
seems the students are grieved with the welfare while the school authority concentrates 
on the academic problems, which vary and depend on a lot o f factors. The
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welfare problem is local and I think it is not very hard to tackle. All we need done is 
proper organization o f what we have.”
Other Uncategorized Services 
Lecturers’ maltreating students with harassment and delay of examination results 
was mentioned 15 times. Students commented that many faculty members were not 
mature or knowledgeable enough to lecture properly. Student 344: "Many o f these 
lecturers have dual jobs in and outside the university. They have little or no time for 
students who need them the most. Many lecturers are very tribalistic and show favoritism 
while many are authoritarians and dictators.” Below are more direct comments from 
students.
Student #366: "This university is believed to be meant for the Yorubas. The 
lecturers and students think alike. You get assistance in whatever form depending on your 
tribe. If one is a Yoruba with a name, he or she will find everything almost easy, 
otherwise extra hard work is needed. According to statistics since the inception o f the 
school, it is the non-Yorubas who have the highest number o f  students who are victimized 
and have to repeat classes in various departments. Sometimes lecturers and students ask 
why some students choose this university instead of other institutions in this area. If  I 
could have my way. I would leave this school before my career is jeopardized.”
Student #367: “The school tends to be culturally oriented such that the local 
dialect replaces the English language as lingua franca. And. as such, those from other 
language blocks are at a loss. They simply do not fit in most times because o f the
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language. In most cases, teaching has been jettisoned. Students are always threatened by 
their lecturers. In such cases the students simply cannot be free to ask questions in class or 
discuss with the teacher.”
Student #394: "Without the students, the university is not complete. Students 
should be treated by the lecturers like their sons and daughters. I'm a lecturer's son. the 
way I am treated is far different from the way my mates are treated. This is unfair and 
this leads to frustration, the joining o f cultism. and leads to students’ failures. There 
should be a committee consisting o f students and lecturers so students can complain 
about all sorts of intimidations and harassments.”
Student #406: "The school authority should understand that they are here 
because we are here. They should stop acting as if they are little gods o f  some sort.
Treat us like we are relevant to this community; after all. if there are no students on this 
campus, the campus will cease to exist. Our affairs should be paramount on their minds 
and first in their priorities. We see them as our parents, but they see us as a bunch of 
problems. A better communication system between the students and those in authority 
should be encouraged.”
Student #605: "I would like to comment on the attitude of the school workers 
towards the students, especially those working in the cafeteria and the administration 
block. They are usually rude to students, forgetting that without the student they will not 
be employed or be paid their salaries. The administration thinks that students can be 
controlled any how without the students retaliating.”
Student #620: “My university needs to be more developed. The students should
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be given more freedom o f choice. They can achieve this by reducing the number o f rules 
added to the handbook each quarter. Also lecturers have to know their students more and 
treat them like responsible human beings. There should be more love in the institution to 
allow students to express themselves freely. I think the university can improve if the 
school looks into ways o f making the students comfortable so as to study in a conducive 
environment."
Student #628: "The majority of students here have lived their lives on their own 
before coming to this school. Therefore, it is ridiculous to make students adapt to some 
useless restrictions. It is insensitive to treat us like elementary-school students because we 
are being deprived of our fundamental human rights. There is no student government 
because o f the restriction on students' freedom o f speech and action. Students can't revolt 
or react when they are being cheated or roughly handled by the administration.”
Student #634: "The rule o f conduct on campus as written in the Students' 
Handbook should be made less autocratic. Students should be made to understand the 
need and essence of these rules. Otherwise they are only obeyed on campus and dumped 
outside the campus. Using Attendance Cards to motivate students to attend church 
services, especially on the Sabbath day, should be reconsidered. This is because students 
would hardly have a personal interest in church activity.”
Student #234: "The university should be more innovative and modem in its ideas 
and means o f generating revenue. I also believe that the authorities are not doing enough 
at all because they do not take prompt measures when situations arise, e.g., the cult crisis: 
and when they do it is either too late or ineffective. The vice-chancellor should be more
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dynamic and up and going; he should be more charismatic to move other officers o f the 
institution as well as staff and students so that through unity, cooperation and 
transparency, the university can move forward. It is my candid opinion that enough 
attention is not being paid to student needs and requirements.”
Student #242 said. "It is the result o f  having no other option that makes me even 
somewhat satisfied about the situation here. Because when you cannot get what you want 
you need to manage effectively what is available at your disposal. The blame is largely on 
the authority and the results o f their greediness, selfishness, and individualistic approach 
to things here. We learn things on paper but only those that still have a living conscience 
satisfy the claim o f justice. Secondly, the type o f government we are surviving under is 
more or less a guerrilla system where a branch of disgruntled and godless people 
dominate. Let us believe in God that here, nothing is impossible for Him to do.”
Student #268: "Services in the school should be geared toward making life in ail 
its ramifications easier for student learning. My university has most o f  these things but its 
consistency is what is questionable. As much as I love my school. I feel and know it could 
have given me more in terms of education, etc., than I now presently have. The university 
would come back to its premier position if these services were improved upon so that we 
do not live on past glory. I wish the authority the best o f good wishes as they try to 
improve our status.”
Student #331: "I think if there was a better leadership in this country there would 
be occasion to circle No. 5, i.e., very much satisfied. I believe it is possible for 
education to develop and even the environment in which it is taking place when the
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president, the governors, and the senators take a step to lay down hard principles for the 
betterment o f  services/’
Student #336: “Though not satisfied with the condition o f things in my school, 
what we have in some other schools, especially in the western and eastern part o f  the 
country, is greatly below the expectation. The Nigerian government is partial in their 
resource distribution and. in fact, seems not to be concerned with our education, probably 
because their children are not attending Nigerian universities. Such people should be 
disallowed from outside university as well so that their children will bear these burdens 
with us.”
Student #58: "More serious-minded people are to be employed to various posts 
and offices within the institution so as to foster student services.” Student #69: “The 
authorities should construct more classrooms, the study area should be stocked up with 
‘recent’ texts, and more recreational activities should be provided.”
Student #115: “The university community needs to be highly handled with the 
cultists for their activities that are even destructive, they should also make the government 
more responsible towards facilitating students’ needs at all times.”
Student #341: “The current rate o f  service rendered to us is nothing to compare 
with what we learned it used to be in the oil boom era. The facilities are in a serious state 
of disrepair and residential services are not conducive for the learning process. All these 
lapses are not beyond correction if adequate funds are given to the educational sector and 
honest administrators were appointed to direct the affairs o f  our university.”
Student #340: “The political and economic situation coupled with bad
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administrators had gone a long way to affect the educational status o f this university. 
Student #357: “The university authority is not managing the facilities appropriately. Some 
o f the buildings are dilapidated and they need attention. The student union government in 
my school is very active. The student-lecturer relationship is not very cordial. The 
majority o f the lecturers scare the students away by talking abusively to them during 
lecture hours. Some o f the lecturers are corrupt. They ask students to pay money for 
handouts in order to pass their courses. We have more religious sects than we have 
departments in my school."
Student #358: "The health center now is renamed death center. The clinic only 
offers panadol for malaria, otherwise you have to go to the teaching hospital for 
treatment. A student died at the clinic while awaiting the arrival o f the doctor! Our library 
is full o f 18th-century books that are useless. The introduction ofN2.500 maintenance fee 
for what they are not going to maintain in halls o f residence is a bad thing. Our water is 
always polluted, and tastes and smells bad. Toilets in halls are bad. In short. I am not 
satisfied with the whole system."
Student #418: 'The information I am sharing with you chiefly concerns the 
increment o f the school fees and accommodation fees. This is very unfair. Consideration 
should be given to our parents and especially to students who sponsor themselves. In 
addition, NITEL, the telephone service, should be addressed with a greater push and 
punch. As big as my university is. there are no phone booths.”
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Some Satisfaction
Though academic advancement was not included as a student service, students 
mentioned 32 times that they are proud o f their academic advancement. Students stated 
they wish that the services with which they were somewhat satisfied could be improved. 
They commented that the academic calendar should be followed as stipulated, and that 14 
weeks of class work should not be compressed into 5 weeks, making students unprepared 
to take their exams.
Student #144: "I think the academic services rendered in my university are not 
too bad. It will only be better if some other areas are given a bit o f brush up and more 
research and learning centers are provided”
Students mentioned 11 times that they were somewhat satisfied with the school’s 
services. However, these students did hope for improvement. Below are some direct 
comments made by students from these six universities
Student #16: "Despite the fact that my university is lacking in its responsibility to 
the students. I am still proud o f my alma mater because, aside from equipping me 
academically, it also affords the aptitude and ability to take on any challenge, and even 
break new ground.”
Student #126: "My university was able to provide some important services I 
needed but to a limited extent. All the same. I am satisfied with what the university could 
provide.” Student #321: "I thank God for this school since its inception, many 
achievements have been made and the university is one o f the best o f  its kind. I pray that 
they should keep flying their flag.” Student #474: “I give praise, glory, and thanks to the
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Almighty God because I am here today. I agree and believe that the Lord destined me to 
be here this day 3rd of November 1998. I praise my God that I am here and I am satisfied 
for what he has given me. I believe he will help me to do well in my coming path and 
exams and eventually graduate as a medical doctor in due course. Presently as a 400 
medical student, this is my expectation, and that I will get by the grace o f our Jesus Christ. 
Thank you. I am satisfied.”
Student #396: "Though my responses are not satisfied, this does not mean I 
cannot cope. That is what makes one a winner, having the capability to cope whenever 
everything looks down. So I recommend my university to others. Also in order to keep 
the school in perfect condition, please help to answer the problems and make quick 
solutions, not just hearing our complaints and yet not offering any solutions. I can 
remember that many questionnaires have come and gone, yet no solutions have been made 
to fix some complaints. May God help you."
Various comments o f dissatisfaction on various services explained or justified the 
dissatisfaction presented by numerical data. Students are fed up with inadequate services 
and lack o f caring administrators. Students felt they were alone with no counselors or 
ombudsmen for help. Students want lecturers and administrators to listen to their 
complaints. When students and staff engage in better communication with good feedback, 
students believe that they will be more satisfied and there will be fewer student riots.
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CHAPTER V
SUMMARY, CONCLUSIONS, AND RECOMMENDATIONS
The purpose o f this study was: (1) to describe the student-personnel services 
currently available to students at Nigerian universities; (2) to assess the importance o f 
these student-personnel services; (3) to assess the level o f student satisfaction with these 
services; (4) to suggest the need to create more student-alfairs departments and services 
that students perceived as important, and (5) recommend that the federal ministry o f 
education and the National Universities Commission prioritize and fund student-aflfairs.
This final chapter presents a summary o f the study, discussion o f the findings, and 
conclusions and recommendations made as a result o f the findings. The summary o f the 
study includes an overview o f  the problem, the literature review, the methodology used 
in the study, as well as a review o f the significant findings that were made.
In order to study how Nigerian universities may improve their mission of offering a 
comprehensive service to all students, it is important to identify student affairs services 
that Nigerian university students perceived as important and satisfactorily addressed by the 
student-affairs office. The attention o f the National Universities Commission (NUC), the 
Committee o f Vice-Chancellors, and each university administration will be called to those 
services that are significantly high in importance but significantly lower in satisfaction.
163
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This study is significant in many respects because it identifies the student-affairs 
services currently available to students at Nigerian universities; assesses the importance 
students place on services that are available; and assesses the level of student satisfaction. 
The results o f the study can enlighten university administrators as to the importance o f 
services offered to students and the level o f  student satisfaction with these services.
One o f the findings o f  the study underscores the urgent need for a paradigm shift 
in the thinking and structuring o f Nigerian higher education institutions to one that is 
holistic by providing various services, resources, and co-curricular programs that will 
enhance students' life experiences. The study emphasizes the need for the student affairs 
department as an established department to provide an environment conducive to learning, 
to offer students opportunities to grow as individuals, to assist students in developing 
broad competencies in personal growth, skill development, cultural sensitivity, leadership, 
service development, and commitment to social justice tor all humankind.
The problem that led to this study was the fact that Nigerian university students' 
campus activism, particularly negative campus activism, has become a common 
phenomenon in the nation’s institutions o f  higher education. This negative activism has 
been on the increase within the last two decades, causing anxiety both to institutions and 
to society at large. This issue has been o f  considerable concern for academia. Also, it has 
attracted the attention o f  researchers not only to find out the cause o f student campus 
activism, but with the hope o f  minimizing it.
Students believed that many in the university administration and the government 
were unjust, corrupt, and hypocritical when they introduced oppressive measures. Their
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measures often resulted in student-affairs services that provided poor to inadequate 
campus ministries, transportation services, health care, resident hall and food services, 
counseling and career-planning services, positive-choice prevention programs, and 
recreational and intramural activities. In the minds o f many, these youth conjure up 
pictures of unrest in higher institutions, agitation on city streets, unemployed masses, and 
ultimately, a vast multitude of confused and directionless young people.
This study developed as a continuation o f studies done by Kolade (1990) and 
Ajibade (1993) on the students’ crises which are still manifested in many ways and varied 
forms within Nigerian universities. Emphasis in this current study was placed on the 
activities o f both students and authorities where dissatisfaction with student-personnel 
services spawned violent demonstrations, caused destruction o f lives and property and 
closed down institutions for months. Such events do not augur well for a developing 
nation like Nigeria.
In order to study how Nigerian universities might improve their comprehensive 
services to all students, it is important to identify the student-affairs services Nigerian 
university students perceive as important. The purpose o f  the study was (1) to describe 
the student-personnel services currently available to students at Nigerian universities;
(2) to assess students' perception o f the importance o f  student-personnel services; (3) 
to assess the level o f  students’ satisfaction with these services; (4) to suggest the need to 
create more student-affairs departments and services that students perceived as important; 
and (5) recommend that the federal ministry o f education and the National Universities 
Commission prioritize and fund student-affairs.
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Overview of L iterature
The underlying theory o f this research is based on the student-personnel point o f  
view in which what it takes to educate the whole student is by integrating the curriculum 
and extra-curriculum, academic and student affairs into a unified approach to total or 
holistic education. It is a belief that each student should be educated physiologically, 
psychologically, and religiously. It is the integration o f  learning through a broad array o f 
campus services and programs such as admissions, orientation, registration, financial aid. 
health services, welfare/support services, child care, personal counseling, campus security, 
transportation, intercollegiate athletics and recreation, career planning, placement, 
academic-support services, and student assessment and retention programs.
Nigerian universities (24 federal. 13 state, and 4 private) have become a fertile 
ground for social unrest and lack o f discipline. As a result, academic programs are 
disrupted when universities close for weeks and months at a time. Our universities, thus 
turned into a kind o f cauldron which continually emits vapors o f social unrest and 
instability, have been diverted from the very worthy objectives o f their establishment, a 
“temple o f excellence in learning, character training, enlightened elitism and civilized 
behavior” (Nwabueze. 1995, p. 175).
The quality o f leadership is crucial to the establishment and maintenance of 
standards in these educational institutions. The governance o f our universities seems 
adequately structured for effective leadership— a Visitor, who is the military or civilian 
head o f  state appoints the Ministers o f  education, Pro-chancellors, Vice-chancellors, and 
the council responsible for general policy under the chairmanship o f a Pro-chancellor.
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Straddling all these structures are the Committee o f Vice-Chancellors and the National 
Universities Commission (NUC) (Nwabueze. 1995, p. 186). Students’ problems, 
however, lie deeper than the leadership o f the universities. “General Sanni Abacha. the 
Nigerian military ruler, and his administration were accused o f  incompetency. The result 
is a series o f unco-ordinated and diversionary policies that have kept education and the 
nation at bay” (Nwokoh. 1997, p. 15).
The primary cause of the prevailing problems external to the universities is 
insufficient tunding (Nwabueze, 1995, p. 176). This and many other external problems in 
the universities have been addressed in the Report o f  the Commission on the Review o f 
Higher Education in Nigeria (Federal Republic o f  Nigeria, 1991). During the last 10 
years, the student affairs profession’s expressions o f commitment to the educational 
mission are laudable. Even if seen in the worst possible light, namely as a means of 
protecting itself in times o f more scarce resources and more fastidious program review, it 
reflects an awareness o f the current political environment in which many colleges and 
universities And themselves. Having greater awareness o f the larger institutional context 
in which it finds itself is clearly a step in the right direction.
In a positive light, however, by striving to be an educational partner, the 
profession ostensibly is making an investment in student learning rather than in itself as a 
profession. The American College Personnel Association’s Student Learning Imperative 
(American College Personnel Association, 1994) and the National Association for 
Student Personnel Administrator’s Reasonable Expectations (National Association for 
Student Personnel Administrators, 1995) and Propositions (National Association for
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Student Personnel Administrators. 1996) may provide ample testimony to this effect, 
which reflect philosophical principle more than professional preservation. As these 
documents attest, helping to shape the culture in which classroom learning occurs, 
supporting students in the important and necessary transitions to academic studies, 
befriending students through both formal and informal contacts, and challenging students 
to connect out-of-class experiences with in-class theories, experiments, and discussions, 
positions the student affairs profession—in lull cooperation with faculty colleagues-to 
provide a learning experience that is seamless. Emphasizing collaboration with other 
learning leaders ultimately may provide a useful counterbalance to the negative effects of 
a profession bent on professionalization.
What will the next 10 years hold for the student affairs profession? At the very 
least, student affairs associations and practitioners will have to do more than simply say 
that they are partners in the educational mission of institutions—they will have to 
demonstrate that they are as well leaders, managers, mediators, and educators. The 
profession's graduate training programs will have to change to reflect their interest in 
such a cause; professional associations will have to adapt their conference programs to 
emphasize student learning above all else, or connect with other associations that do. 
Professional journals will have to move out o f  current comfort zones regarding topics and 
language to incorporate a broader understanding of institutional mission, curriculum, and 
learning theory; and practitioners will have to design and implement programs for which 
they can articulate clearly its connection to student learning.
The literature review synthesized information from studies that identify
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components o f  student services that have been associated with positive outcomes for 
adult students in post-secondary educational institutions, some in occupational/technical 
programs in community colleges and some in colleges of arts and sciences. Over 100 
studies cited in the literature review conducted for this study discussed barriers (negative 
forces) and assisters (positive forces) to admission, retention, and completion of 
educational pursuits by students in post-secondary institutions. Almost all of this work 
was conducted within community colleges or 4-year university settings and also within 
private career colleges.
What is missing, however, is a sense of how well student affairs practitioners 
within the university setting have been able to (1) compare the extent to which student 
services may differentially benefit or affect students of different genders, (2) implement 
a student development model into a student sendees program, and (3) assess the 
effectiveness o f  such programs based on the goals of nurturing students’ emotional, 
intellectual, and personal growth. In addition, very few studies have been conducted, 
since the establishment of legislative mandates in the Seymour-Campbell Matriculation 
Act (Bloland et al.. 1996, p. 109) to review how provosts/chancellors, vice-chancellors, 
deputy vice-chancellors, chief student affairs officer/registrars, and the librarians 
describe personnel sendees, ascertain the services that should be available, and the 
problems experienced in their efforts to provide these services.
Students need to feel that they matter, which is often reflected in their feelings o f 
satisfaction with the institution and its sendees. Through involvement in the campus
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community and feeling satisfied with services and programs o f  the institution, a bond is 
developed between the student and the institution.
Methodology
Sample
The population for the study consisted of currently registered undergraduate and 
graduate students of both genders in six Nigerian universities. The instrument was sent to 
the vice-president for student affairs and an additional contact person at each university 
to ensure that the questionnaire's format was appropriate to that university. The 
questionnaire format was accepted without any question.
Selection o f the campuses was made by phone calls and letters to the vice- 
president for the student-affairs office at ten universities. Only six universities responded 
favorably. The first rationale was to make sure each university offered six categories o f 
student-affairs services: Counseling, Financial Aid, Food, Registration. Student Activity, 
and Welfare/Support Services. The second was to ascertain that the student-affairs 
officers were willing to participate in the survey. A number was assigned to each 
university to protect its identity.
The Student Service Questionnaire (SSQ) was administered to students in the six 
Nigerian universities through the vice-president for student affairs and/or a chosen faculty 
member in each university. The demographic section collected information about the 
status o f respondents (freshmen, sophomore, junior, senior, and graduate) and gender. 
The questionnaire included 35 student-affairs services in seven categories divided into 
two sections.
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Nine hundred surveys were sent to Nigerian university students. Six hundred and 
seventy-three (74.8%) completed questionnaires were returned. Eighty-four freshmen, 
126 sophomores, 54 juniors, 186 seniors, and 55 graduates participated in the survey, and 
another 168 students did not identity their level of academic status. As to gender, 362 
were males, 218 females, and 93 students did not indicate gender.
Research Questions
The following questions were addressed in this study:
Question 1
What is the student’s perception o f the importance o f  services provided by the 
student-affairs office at Nigerian universities?
The questionnaire listed 35 student services that might be considered important on 
a university campus. I set criteria for means ranging from 1 to 2.50 indicated low 
importance, from 2.51 to 3.50, indicated moderate importance, and from 3.51 to 5.00 
indicated high importance.
For the entire group of respondents, the mean score for all services on the 
Importance Scale was 3.81. The university students perceived the combined services as 
highly important student-affairs services. Student Health Services was rated highest by 
the respondents and Dances and/or Concerts was rated lowest. Twenty-four o f  the 
services were rated as being highly important while 11 were rated as being moderately 
important. None o f  these services had a mean score o f  2.50 or lower, which would have 
indicated a low degree o f importance.
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Students at University I perceived 23 services as highly important, with a mean 
rating between 3.51 and 5.00. The highest in importance was Library/Learning 
Resource Center with a mean rating o f 4.33. Other services considered highly important 
were Student Health Services (4.28); Student Union/Government (4.25); and 
Scholarship/Grants Programs (4.17). Of the 35 student services, those receiving the 
lowest ratings were Women Student Services (3.06) and Dances and/or Concerts (3.05).
Students at University II named 28 services as highly important with a mean 
rating between 3.51 and 5.00. O f highest importance was Transportation Services with a 
mean rating at 4.72. Other services considered highly important were Student Health 
(4.67), Library/Learning Resource Center (4.64). and Safety and Security Services 
(4.63). Those receiving the lowest ratings were Fraternity and Sorority Advising (3.17) 
and Dances and/or Concerts (2.84).
Twenty-five services had means between 3.51 and 5.00 (highly important) named 
by respondents in University III. The highest in importance was Student Health Services 
with a mean rating at 4.61, followed by Safety and Security Services ( 4.45); 
Library/Learning Resource Center (4.39), and Residential and Housing Services (4.39). 
Vending Areas (3.07) and Dances and/or Concerts (2.45) received the lowest rating.
The service rated the highest in importance at University IV was Student Health 
Services with a mean rating o f  4.55. In all, 26 services were considered highly 
important, with Academic Advising (4.42); Student Union/Govemment (4.38); and 
Residential and Housing Services (4.36) near the top o f  the list. Those receiving the
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lowest rating were Peer Counseling and Support Group (3.20) and Dances and/or 
Concerts (2.78).
At University V. 26 services had a mean rating between 3.51 and 5.00. The 
highest in importance was Student Health Services with a mean rating at 4.63. Other 
services considered highly important were Transportation Services (4.63), 
Library/Learning Resource Center (4.55). and Residential and Housing Services (4.47). 
Those receiving the lowest rating were Fraternity and Sorority Advising (3.17) and 
Dances and/or Concerts (2.76).
The highest in importance at University VI was Scholarship/Grants Programs 
with a mean rating o f 4.51. Twenty-nine services considered highly important, with 
Library/Learning Resource Center (4.36), Religious Services (4.35), and Academic 
Advising (4.31) near the top of the list. The lowest rating was for Vending Area (2.94) 
and Dances and/or Concerts (2.79).
The top 10 services rated by the six universities was first Student Health followed 
by Library/Learning Resource Center, Academic Advising, Safety and Security. 
Residential and Housing, Scholarship/Grants Programs. Study Areas. Transportation, 
Career Counseling and Development, Student Union/Govemment, and Faculty Response 
to Student’s Needs.
The 10 services rated moderate by all six universities are Placement Services, 
Alumni Services or Programs, Snack Bar. Parking Facilities. Peer Counseling and 
Support Groups. Cultural Awareness and Civic Programs. Women Student Services, 
Fraternity and Sorority Advising, Vending Area, and Dances and/or Concerts. No
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service was rated low by the students o f any o f the six universities.
The students' responses to these services indicated that services from the 
categories o f  Welfare/Support and Food Services are rated as more highly important 
than other categories. Welfare/Support services such as Student Health. Safety and 
Security Services. Residential and Housing Services, Study Areas. Transportation 
Services. Computer Labs, Book Store Services, Tutoring Services and Religious 
Services are rated high. A review of the literature established a significant relationship 
between students' welfare matters and campus activism. Going through the list o f 
student crises, the number o f welfare and food-induced crises is quite high. Students 
comments indicated they are bitter about the type o f food, their accommodations, water 
supply, and electricity supply provided. The basic amenities such as water, residential 
services, food and security services are needed for survival. When these are lacking or 
poor student unrest becomes an on-campus issue.
The services indicated to be highly important but with low satisfaction call for 
urgent review by the student-affairs office.
Question 2
What is the student’s level o f satisfaction with services provided by the student- 
affairs office at Nigerian universities? The questionnaire listed 35 student services that 
might be considered satisfactorily provided on a university campus. I set the following 
criteria for means: 1 to 2.50 for low satisfaction. 2.51 to 3.50 for moderate satisfaction, 
and 3.51 to 5.00 for high satisfaction.
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Almost all the institutions have problems with all o f  the services—from the 
residential and housing services to recreational facilities and others. One can conclude, 
therefore, that hardly any sphere o f university life is not saddled with one dissatisfaction 
or the other.
For the overall sample, the mean score for all student services on the satisfaction 
scale was 2.06 indicating respondents had a low level o f satisfaction with the services 
provided. O f the individual items. Religious Services with a mean rating at 3.02 was the 
only moderately satisfactory service provided by the student-affairs service office.
Student Loan (1.49) was the lowest satisfactory service provided. No service was rated at
3.50 or above, which would have indicated high satisfaction.
For University 1. no service rated at 3.50 or above. Two services. Student 
Union Government (2.63) and Cafeteria Services (2.59), were rated between 2.51 and
3.50 indicating moderate satisfaction. O f the 35 student services. 33 were rated between
1.00 and 2.50 for low satisfaction. Those receiving the lowest rating were Residential 
and Housing Services (1.35) and Student Loan (1.35).
University II had no service with a mean rating between 3.51 and 5.00. Seven 
services were rated between 2.51 and 3.50—moderately satisfactory. Religious Services 
rated the highest with a mean rating o f  3.00. Twenty-eight services had means between
1.00 and 2.50— low satisfaction. O f the 35 student services, those receiving the lowest 
ratings were Scholarship/Grants Programs (1.61) and Student Loan (1.46).
University III had no service rated at 3.50 or above. Seven services were 
between 2.51 and 3.50, indicating moderate satisfaction. The highest was Religious
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Services with a mean rating o f 3.14. Twenty-eight services showed low satisfaction being 
rated between 1.00 and 2.50. O f the 35 student services, the lowest ratings were for 
Scholarship/Grants Programs (1.73) and Student Loan (1.52).
For University IV. no service was rated at 3.50 or above for high satisfaction. 
Seven sendees had a mean between 2.51 and 3.50. indicating moderate satisfaction. The 
highest in satisfaction was Religious Services with a mean rating o f 3.28. Twenty-eight 
services were 1.00 and 2.50 indicating low satisfaction. O f these 35 student services, the 
lowest ratings were for Student Health Services (1.64) and Student Loan (1.43).
Again. University V had no service rated at 3.50 or above-- high satisfaction.
Two had a mean rating between 2.51 and 3.50 indicating moderate satisfaction. The 
highest satisfaction was for Religious Services (2.84). Thirty-three services rated 
between 1.00 and 2.50 indicating respondents showed low satisfaction. Those receiving 
the lowest rating were Residential and Housing Services (1.50) and Student Loan (1.41).
For University VI. Religious Services (3.53) was the only service with a mean 
rating between 3.51 and 5.00 indicating that respondents were highly satisfied with the 
Religious Services. Thirteen services were rated between 2.51 and 3.50 indicating that 
respondents were moderately satisfied. Twenty-one services rating between 1.00 and 2.50 
indicate low satisfaction. O f the 35 student services, those receiving the lowest ratings 
were Student Loan (1.90) and Student Union/Govemment (1.70).
For the overall sample, a comparison between the importance and satisfaction 
scores indicated that Student Health Services rated highest in importance and low in
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satisfaction; Library/Learning Resource Center and Academic Advising both rated high in 
importance and low in satisfaction.
Religious Services and Parking Facilities were both perceived with moderate 
satisfaction but highly important; Parking Facilities was also perceived with moderate 
satisfaction but highly important; Cafeteria Services was perceived with low satisfaction 
but highly important. Though Religious Services scored with moderate satisfaction, it 
was not as important as other services. The only service provided by all universities that is 
important and also showed some degree o f satisfaction is Library/Learning Resources. 
This service was rated second in importance and fourth in satisfaction.
The responses on satisfaction level indicated students had low levels of 
satisfaction in all schools and for all services. University VI students indicated higher 
satisfaction in 23 services than the other universities. The same university indicated 
moderate satisfaction with 12 services compared to two in other universities. Moderately 
satisfied services are Academic Advising, Registration Assistance. Student Employment 
Work Study, Cultural Awareness and Civic Programs. Parking Facilities. Safety and 
Security Services, Study Areas. Computer Labs, Religious Services. Tutoring Services. 
Faculty Responsive to Student’s Needs, and Book Store Services. Students’ comments 
showed that this university was formerly a private seminary. As an American-affiliated 
university, the student-affairs services is similar to those provided by the 'mother 
university abroad’. Services are given as funds permit and students are somewhat 
satisfied. University VI is very small and everybody knows everybody else. Faculty 
members are responsive to students’ needs compared to other universities. The majority
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of these students were brought up in Christian homes, believe Christian values, and 
believe the Scriptures. The leadership o f the institution has a profound belief in God.
The lecturers are obedient to the will o f God both inside and outside the classroom. I 
studied at this institution for 8 years, and a total Christian atmosphere was maintained 
throughout the campus. Compared to the other universities where student riots and 
destruction o f  property is almost a yearly occurance. only one incident o f  unrest occurred 
at University VI during the 8-year period I studied there.
Statement o f Hypotheses
Null Hypothesis 1
Null Hypothesis 1 states: There are no significant differences between the 
Importance Scale scores and the Satisfaction Scale scores o f the Nigerian university 
students. A paired sample r-test was used to test this null hypothesis. The results show 
significant differences exist between importance and satisfaction scale scores with 
probabilities (.000). Null Hypothesis 1 was therefore rejected for all 35 items.
This indicates that services o f  high importance scored with low satisfaction in all 
six Nigerian universities. The wide gap o f means between importance and satisfaction was 
the basis for student unrest and crises in many higher institutions o f  education in Nigeria.
Comments from students indicate that most services are important and needed. 
They indicate the urgency with which the services are needed. One o f the reasons given 
for why adequate services are not provided is attributed to administrator’s greediness 
about proper allocation o f the institution funds. Government agencies were called upon 
to come to the aid o f  the universities with funds. Laboratories and classroom buildings
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are collapsing and not sate. Residential halls are crowded and have inadequate water and 
electricity. Students’ health is in jeopardy because o f lack o f medication and no provision 
is made for medical equipment or personnel.
Null Hypothesis 2
Null Hypothesis 2 states: Null Hypothesis 2 states: There are no significant 
differences among the six universities with respect to their students’ perception o f the 
importance o f student-affairs services provided.
This hypothesis was tested using analysis o f variance (ANOVA) which 
simultaneously analyzes dependent variables to determine whether there are significant 
differences among the six universities with respect to their students’ perception o f the 
importance o f student-affairs services. Null Hypothesis 2 was retained for nine services. 
The other 26 services are below .05 level o f significance. Null Hypothesis 2 was 
rejected for these 26 services.
The Student-Newman-Keuls was performed to identify specific differences 
among the six subgroups o f  the university respondents. University II respondents 
indicated 13 services with higher significant means than University I. University VI 
showed nine services with higher significant means and six services with lower 
significant means. University I showed 16 services with the lowest significant means than 
all others.
University I respondents rate Transportation Services as more important than do 
University VI respondents. University IPs means were greater than University I on 11
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services: Academic Advising, Registration Assistance. Disabled and Handicapped. 
Library/Learning Resource Center. Safety and Security Services. Student Lounge, Study 
Areas. Religious Services. Residential and Housing Services. Tutoring Services and 
Transportation Services. University II also had greater means than University III on three 
services: Vending Area. Tutoring Services, and Transportation Services. It was greater 
than University IV on Transportation Services, greater than University V on Registration 
Assistance and Tutoring Services. University II was greater than University VI on 
Vending Area. Registration Assistance, Student Health Services. Residential and Housing 
Services and Transportation Services. University III was greater than University I on 
Religious Services and Residential and Housing Services. University III was also greater 
than University VI on Residential and Housing Services and Transportation Services.
University IV was greater than Universities I, II. Ill, V. and VI on Student’s 
Union/Govemment. greater than University I on Religious Services and Residential and 
Housing Services. It was greater than University VI on Residential and Housing Services 
and Transportation Services.
University V was greater than University VI on Snack Bar. It was greater than 
University I on Religious Services. Residential and Housing Services and Transportation 
Services. It was greater than University III and IV on Transportation Services, greater 
than University VI on Residential and Housing Services and Transportation Services.
University VI has greater means than University I on Confidential Personal 
Counseling, Student Loan. Scholarship/Grants Programs, Student Employment Work 
Study and Religious Services. It has greater means than University II on Student
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Employment Work Study, Women Student Services and Religious Services. It has 
greater means than University III on Cafeteria Services, Student Employment Work 
Study, Women Student Services and Religious Services. It has greater means than 
University IV on Scholarship Grants Programs, Recreational Sports, Student 
Employment Work Study, Women Student Services, and Religious Services. It has 
greater means than University V on Peer Counseling and Support Groups. Student 
Employment Work Study, Women Student Services, and Religious Services.
Students from University I place higher importance than University III on Dances 
and/or Concerts. Students from University II place higher importance than all others on 
Academic Advising, Vending Area. Registration Assistance, Student Health Services. 
Disabled and Handicapped. Library/Learning Resources Center, Safety and Security 
Services, Student Lounge. Study Areas, Tutoring Services, Transportation Services. 
Faculty Response to Student’s Needs and Book Store Services.
Students from University IV place higher importance than all others on Student’s 
Union/Govemment. Students from University V place higher importance on Snack Bar 
and Residential and Housing Services.
Students from University VI place higher importance on Confidential Personal 
Counseling, Peer Counseling and Support Groups, Student Loan, Scholarship/Grants 
Programs Cafeteria Services. Recreational Sports, Student Employment Work Study, 
Women Student Services and Religious Services.
The importance of each service was rated differently by each university. However, 
an almost equal number o f services rated between 2.51 to 3.50 and between 3.51 to 5.00
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for Universities I and III. Universities II and VI. and Universities IV and V. University I 
students gave 12 services means between 2.51 to 3.50 and 23 services between 3.51 to 
5.00. University II students gave seven services means between 2.51 to 3.50 and 28 
services between 3.51 to 5.00. University III students gave ten services means between
2.51 to 3.50 and 25 services means between 3.51 to 5.00. University IV students gave 
nine services means between 2.51 to 3.50 and 26 services means between 3.51 to 3.50. 
University V students gave nine services means between 2.51 to 3.50 and 26 services 
means between 2.51 to 3.50. Students from University VI gave six services means 
between 2.51 to 3.50 and 29 services means between 3.51 to 5.00.
Universities I. II, and IV are owned, controlled, and funded by the Nigerian 
federal government, while Universities III and V are owned, controlled, and funded by 
the Nigerian state government. As some students comment, excess funds were lavished 
and wasted by selfish administrators who have little or no regard for student-affairs 
services. Admission into any o f  these universities often depends on whom you know. The 
gap between lecturers and the students is very wide. Student comments indicate that there 
is no regard for students. There are tall buildings, but no warmth is in them.
Interpersonal relationship between faculty and students are very limited. Government 
funds are usually regarded as everyone’s funds and apparently, accountability o f how it is 
spent is lacking. Students believe they will be more satisfied when the government and 
the administrators fulfill what they propose to provide and when teachers and staff make 
an extra effort to help students in and outside classroom without any form o f pay back or 
favor from the students.
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In summary, the above results show that Nigerian university students understand 
the importance o f student-affairs services and are desperate to have more services in 
several areas. They want the administration to respond to their needs. No doubt many 
students will prefer their own university if services rendered are improved.
Null Hypothesis 3
Null Hypothesis 3 states: There are no significant differences among the five 
student academic status groups in their perception o f the importance o f student-affairs 
services currently provided.
The five student academic status groups were freshmen, sophomores, juniors, 
seniors, and graduates. The analysis o f variance (ANOVA) was used for analysis. 
Student Loan was the only service with a significance level below .05 (F 2.843 and p  
.024). Null Hypothesis 3 was rejected for this service only.
The Student-Newman-Keuls showed freshmen (3.55) significantly lower than 
sophomores and seniors (3.86) in their perception o f the importance o f Student Loan 
service provided. Other student academic groups showed no significant differences in 
their perception o f  the importance o f student services. For all other 34 services, this 
hypothesis was retained. This significant difference coupled with student comments 
probably means that freshman students receive no assistance or guidance from either the 
administration or the institution in their first year. Students became more aware o f the 
importance o f services available in their institutions as they move from one academic level 
to another.
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Null Hypothesis 4
Null Hypothesis 4 states: There are no significant differences between male and 
female students in their perception o f the importance o f student-affairs services provided.
On the basis of gender, three services show significant differences: Student Loan 
(/2.449, p  .015); Snack Bar (t -3.253. p  .001): and Recreational Sport (/ 2.351, p  
.019). Null Hypothesis 4 was rejected for these three services. Males indicated 
significantly higher levels o f importance for Student Loans and Recreational Sports than 
females: females attached greater importance to the availability o f a Snack Bar than 
males. Null Hypothesis 4 was retained for 32 services.
Perhaps male students indicated higher importance o f Student Loan because male 
students have to struggle harder for loans and school fees than do female students.
Some male students are married and have many financial responsibilities and 
commitments which loans and scholarships could help to alleviate. Male students also 
indicated higher importance on Recreational Sports simply because of male preference 
of sports over their female counterpart. Female students perceive the Snack Bar to be 
more important than their male counterpart. Perhaps female students snack more than 
male students. However, overall. I found a great deal o f  agreement between male and 
female students on the importance o f student services.
Null Hypothesis 5
Null Hypothesis 5 states: There are no significant differences among the six
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universities with respect to their students’ level o f satisfaction with the student-affairs 
services provided.
The analysis o f variance (ANOVA) was used to analyze the null hypothesis. For 
33 services significant differences are evident in the responses from these six universities. 
Null Hypothesis 5 was therefore rejected for the 33 services. The Student-Newman- 
Keuls was performed to identify the specific differences among the six subgroups o f the 
university respondents.
In the category o f Student Activities. University I student satisfaction level was 
greater than Universities II, V. and VI on Student’s Union Government.
In the category o f Counseling Services. University II student-satisfaction level 
was greater than that o f University I on Career Counseling and Development. In the 
category o f Student Activity, University II student satisfaction was greater than that o f 
Universities I and V on Recreational Sports, greater than that o f Universities V and VI 
on Student’s Union/Government, greater than that o f Universities I. III. IV, and V on 
Student Employment/Work Study, and greater than that o f Universities I and V on 
Cultural Awareness and Civic Programs.
In the category o f  Welfare/Support Services. University II student-satisfaction 
level was greater than the student satisfaction level o f  Universities I, IV. and V on 
Student Health Services, o f Universities I and V on Disabled and Handicapped, of 
Universities I, II, and V on Safety and Security Services, o f  Universities I and V on 
Student Lounge, Study Areas, and Media Services, and o f University I on Tutoring 
Services and Transportation Services.
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In the category of Counseling Services, students at University III had a greater 
satisfaction level than students at Universities I. II and V on Peer Counseling and 
Support Groups, and greater than students at University I on Career Counseling and 
Development. In the category o f Food Services. University III students had greater 
satisfaction than University V students on Snack Bar. In the category of Student 
Activities, University III students claimed greater satisfaction than Universities I and V 
students on Recreational Sports. Cultural Awareness, and Civil Programs. In the 
category o f Welfare/Support Services, students at University III were more satisfied 
than students at Universities I. IV and V on Alumni Services or Programs and Student 
Health Services, and more so than Universities I and V students on Disabled and 
Handicapped. Student Lounge. Study Area, and Media Services. University III student- 
satisfaction level was also greater than University I student-satisfaction level on Tutoring 
Services, and greater than Universities I. II. III. IV. and V on Transportation Services.
In the category of Food Services, the Students at University IV had a satisfaction 
level greater than those of University V on Snack Bar. In the category o f Student 
Activities, satisfaction was greater at University IV than Universities I and V on 
Recreational Sports, greater than Universities II. V. and VI on Student’s 
Union/Government, greater than Universities I and V on Cultural Awareness and Civic 
Programs, and greater than University I on Dances and/or Concerts. In the category o f 
Welfare/Support Services, University IV student-satisfaction level was greater than that 
at Universities I and V on Disabled and Handicapped. University IV student satisfaction 
level was also greater than that o f students in University I on Parking Facilities. Tutoring
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Services, and Transportation Services. Their satisfaction was also greater than 
Universities I, III, and V on Safety and Security Services, and greater than the students in 
University IV on Student Lounge. Study Areas, and Media Services.
In the category o f Welfare/Support Services, University V student satisfaction 
level was greater than Universities I and IV on Student Health Services, and greater than 
University I student-satisfaction level on Tutoring Services and Transportation Services.
In the Counseling Services category. University VI students had greater 
satisfaction than Universities 1 and III students on Confidential Personal Counseling, 
greater than Universities I. II. and V on Peer Counseling and Support Groups, greater 
than Universities I. II. and III on Academic Advising, greater than Universities I and II 
on Career Counseling and Development, and greater than Universities I. II. Ill, IV. and V 
Placement Services.
In the category of Financial Aid Services. University VI student-satisfaction level 
was greater than that at Universities I. II, III. IV. and V on Student Loan. 
Scholarship/Grants Programs. Cultural Awareness and Civic Programs, and Fraternity 
and Sorority. In the category o f  Student Activities, University VI students also were 
more satisfied than students at Universities I and V with Student’s Newspaper and 
Yearbook. Disabled and Handicapped, Student Lounge, and Study Areas, greater than 
Universities I. III. IV, and V students with Student Employment Work Study, and greater 
than Universities I. II. III. IV. and V students with Cultural Awareness and Civic 
Programs.
In the category o f Welfare/Support Services. University VI student-satisfaction
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level was greater than Universities I. II, III, IV, and V student-satisfaction level on 
Fraternity and Sorority, Tutoring Services, and Faculty Responsiveness to Student’s 
Needs, greater than University I student-satisfaction level on Transportation Services, 
and greater than Universities I. IV. and V student-satisfaction level on Student Health 
Services.
Overall, the findings on this hypothesis indicated that satisfaction is generally low 
among these universities. Though means were low in all six universities, significant 
differences were noted between the means o f  University VI. a private, religious 
university, and the means of other secular universities-especially University 1. Out o f 35 
means. 27 means for University VI was significantly higher than University I and 22 
means significantly higher than all other universities, indicating students at University VI 
are somewhat more satisfied than those at University I. These findings indicate some 
major differences between religious/private and secular higher institutions in their level o f 
satisfaction in Nigeria. Religious/private university students have better student/teacher 
interrelationships, as stated in their comments. Secular university students tend to be 
more disappointed when expectations are not met or when services are not provided.
University VI was the only private and religious institution included in the study.
It is owned, controlled, and funded by the Seventh-day Adventist Church. This difference 
was reflected in the high level of student, satisfaction not only by the formation o f the 
institution after an American institution but also by the administrators living what they 
preach to the students. Every staff and faculty member is committed to fair treatment and 
to the gospel. Student/teacher interaction was more cordial in this institution than the
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other five universities. Though the university did not have excess funds or elaborate 
buildings, adequate use was made o f what they did have. There was warmth, love, 
affection, and care throughout the campus. This was the only university where students 
could live in the same house with faculty members without raising any problem. It does 
not matter if the facuitv knows a student before or not. Everyone is welcome and treated 
as family.
Trends and differences among the other five universities are not very pronounced. 
Universities I and V have 33 services within the means o f  1 to 2.50. Both have two 
services within the means of2.51 to 3.50. University I is old. controlled, and funded by 
the federal government, while University V is new. controlled, and funded by the state 
government. Students showed the same dissatisfaction with many services provided by 
both o f these universities.
Universities II and IV are both old. and both are controlled and funded by the 
federal government; University III is new, controlled, and funded by the state 
government. Universities II. Ill, and IV have the same number o f  services with low and 
moderate satisfaction. Each o f these three universities has 28 services with a means 
between 1 to 2.51 showing very low satisfaction. Seven services with a means o f 2.51 to 
3.50 show moderate satisfaction.
The age o f the institution or who controls the five universities does not affect 
student responses. The type o f organizational leadership is the same in all o f them. The 
number o f  questionnaires sent to each o f  them did not affect the responses either. 
Students in these five universities basically have the same view regarding student-affair
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services. The leadership role o f the student-affairs personnel has to be more pronounced. 
Student-affairs officers or personnel should be the visible leaders on campus and in their 
communities. They also must respond effectively to the expectations o f students, parents, 
the school president, faculty, administrative colleagues, the community, and the governing 
body of the institution.
The vice-chancellors's comments noted in the literature review, the empirical 
data, and the students' comments testily to the tact that all across Nigerian universities 
are beds o f  dissatisfaction and the National Universities Council (NUC) must wake up to 
students' needs. As leaders, student-affairs personnel are expected to be good managers 
delivering timely services to students while handling large budgets efficiently: effective 
mediators, resolving difficult disputes and campus conflicts; and sound educators 
planning and putting into effect successful cocurricular programs for students.
Null Hypothesis 6
Null Hypothesis 6 states: There are no significant differences among the five 
student academic groups in their level o f  satisfaction with student-affairs services. 
Analysis o f  variance (ANOVA) was used to analyze Hypothesis 6. Thirty-two services 
showed significance level below .05. Null Hypothesis 6 was therefore rejected for those 
services indicating significant differences do exist among university student academic 
groups in their level o f satisfaction with the student-affairs services. For three services. 
Student Union Government, Women Student Services, and Religious Services, there is no 
significant difference among student academic status groups.
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Student-Newman-Keuls was performed to identify the specific differences among 
the five student academic status groups. Null Hypothesis 6 indicated that students 
showed significant differences in their level o f satisfaction on 32 services. The freshmen 
showed the highest satisfaction level among the student groups.
In the category of Counseling Services, freshmen have a higher level of 
satisfaction on Confidential Personal Counseling. Peer Counseling and Support Groups. 
Academic Advising, and Career Counseling and Development. Sophomores have higher 
level of satisfaction on Placement Services.
In the category o f Financial Aid Services, freshmen have higher level of 
satisfaction on Student Loan and Scholarship/Grants Programs. In the category o f Food 
Services, graduates have a higher level o f  satisfaction on Vending Area and Snack Bar. 
Freshmen have a higher level o f satisfaction in Cafeteria Services.
In the category o f Registration, freshmen have higher level o f  satisfaction on 
Registration Assistance. In the o f Student Activities category, freshmen also have a 
higher level o f satisfaction on Recreational Sports. Student’s Newspaper and Yearbook, 
and Student Employment Work Study. Sophomores have higher level o f  satisfaction on 
Cultural Awareness and Civic Programs. Freshmen are more satisfied with Dances 
and/or Concerts.
In the category o f  Welfare/Support Services, freshmen have higher level of 
satisfaction level on Fraternity and Sorority Advising, Alumni Services or Programs. 
Student Health Services. Disabled and Handicapped. Library/Learning Resource Center, 
Safety and Security Services. Student Lounge. Study Areas. Media Services, Computer
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Labs. Residential and Housing Services. Tutoring Services. Transportation Services. 
Faculty Responsive to Student’s Needs and Book Store Services. Sophomores have a 
higher satisfaction level on Parking Facilities.
The Seniors have a lower satisfaction level on 20 services than other student 
academic groups, while Juniors have lower satisfaction levels on nine services. In the 
category o f  Counseling Services, seniors have lower satisfaction level on Confidential 
Personal Counseling, Peer Counseling and Support Groups. Academic Advising, Career 
Counseling and Development, and Placement Services. In the category o f  Financial Aid 
Services, they also have lower satisfaction level on student Loan and Scholarship/Grants 
Programs. In the category o f  Food Services, they have lower satisfaction level on 
Vending Areas and Snack Bar.
In the category o f Welfare/Support Services, seniors also have lower level o f 
satisfaction on Fraternity and Sorority Advising, Alumni Services or Programs. Parking 
Facilities. Safety and Security Services, Student Lounge. Media Services. Computer 
Labs, and Book Store Services. Juniors have lower satisfaction level on Student Health 
Services. Library/Learning Resource Center. Study Areas. Residential and Housing 
Services. Tutoring Services. Transportation Services, and Faculty Responsive to 
Student’s Needs.
The significant differences between freshmen and seniors in their level o f 
satisfaction indicated that senior students who have been in the institution for some years 
are perhaps fed up with the low level of student services provided. The same group o f 
students are more prone to cause student unrest and initiate negative activism. Freshmen
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are excited to be admitted into the university and tend to cooperate and adjust to the 
university situation. Dissatisfaction and complaints begin as students get acquainted with 
each other and progress from one academic group to another through to their senior year. 
That is. the longer they attend the more dissatisfied they become.
Null Hypothesis 7
Null Hypothesis 7 states: There are no significant differences between male and 
female students in their level o f satisfaction with student-affairs services provided. A /- 
test was used to analyze this hypothesis.
Five services—Recreational Sports. Student’s Union/Government, Cultural 
Awareness and Civic Programs. Library/Learning Resource Center, and Transportation 
Services exhibited significant differences between the male and female responses. 
Conversely. 30 services indicated a significant level above .05. Null Hypothesis 7 was 
retained for these 30 services indicating no significant differences between male and 
female students in their level o f satisfaction.
Generally, female students indicated higher levels o f  satisfaction than males on 
Recreational Sports-female (2.59), male (2.18); Union/Govemment-female (2.39), male 
(2.22); Cultural Awareness and Civic Programs-female (2.21), male (2.02); 
Library/Learning Resource Center-female (2.69), male (2.40); and Transportation 
Services—female (2.16). male (1.60). These findings indicate that female students are 
more satisfied than are male students with student affairs services.
Female students appear more tolerant than the males. More male students are
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involved in student unions and tend to lead out in most student demonstrations. Female 
students tend to perceive the services provided and are somewhat satisfied with them. 
They also tend to occupy themselves with academics while their male counterparts focus 
on why better services are not being provided.
Student Comments
Student comments and empirical data both point to the fact that students value 
the importance o f the services mentioned in the questionnaire. Students poured out their 
hearts by commenting on their dissatisfaction with all areas from counseling services to 
financial-aid services, from food services to registration services. They commented on the 
limited student activities, laid emphasis on the welfare/support services, deplored the lack 
of good accommodations—especially the poor electricity and water supply, and 
frequently mentioned the poor teacher/student relations. Students commented on their 
dissatisfaction with transportation and parking facilities, poor security system and cultism. 
poor administrative involvement and lack o f  commitment in student affairs.
The administration provides no assistance in career choice, registration or 
orientation o f the new students. Tribalism and favoritism mentioned among the lecturers 
should be stopped. They also mentioned repeatedly the lack o f regard for the students’ 
welfare. Students poured out their hearts in agony crying for help in many departments 
to the extent that universities are referred to as "glorified secondary school’ because of 
their dissapointment in some o f the services provided. Students hope that someday there
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will be a chancellor or student-affairs personnel who will listen, provide and satisfy them 
with all these services.
Students are in serious need o f  total revamping o f  the student-affairs departments. 
The federal and state govenment should make more fends available not only for this 
department but also to all other dapartments at various universities. The fending o f  these 
departments will enable educators and the student-affair personnel educate students 
physically, mentally, and spiritually integrating holistic approach of total education.
I hope that the departments and personnels responsible for these services will be held 
accountable by the educational governing bodies o f  universities in Nigeria so conditions 
will improve very soon. It is the right time now that National University Council (NUC) 
wake up to students' needs.
I personally believe that Nigerian Students are suffering from lack o f these 
services. Education cannot be completed by inside class learning alone. All knowledge, 
factors, influences, and experiences inside and outside the classroom make one educated 
and a scholar. If any student is deprived of any o f these priviledges. that administration 
should be questioned as to why. It is time for the student-affairs personnel to define their 
primary responsibility as educators, managers and mediators by developing programs, 
services, and policies in the student-affairs office. They are the spokesmen for the 
students and should support the institution's distinct educational mission and the 
behavioral and social goals they have for their students.
Despite the fact that the govenment subsidizes tuition, students and their parents 
pay very substantial school fees yet, many of these universities do not deliver or fulfil
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what each student is promised before admission. This is a shame for a very industrilized 
nation, exporter o f crude o il a nation well respected for its wealth, culture, leadership, 
military capabilities, number o f universities and graduates turned out every year, and 
population by all other nations in Africa to be wasteful and lag behind in so many 
amenities students cherish most. I strongly believe that selfishness, self-centeredness, and 
corruption from the administrators, the faculty, the teachers and down to the common 
secretary should be stopped. Eradication o f so much wastefulness and misappropriation 
o f funds that was meant for providing adequate student-services will be minimized.
Summary of Findings
This chapter presents the results o f the demographic profile o f  the respondents 
and o f the two research questions and seven null hypotheses. The university status, 
student status, and gender status were the independent variables. The mean scores from 
the Importance Scale and Satisfaction Scale were the dependent variables. Each 
university, students' status, and gender were analyzed separately as independent variables 
in the one-way analysis o f variance and in the /-tests to indicate if there were significant 
differences within the subgroups.
The results indicated that the university students perceived all o f  the student- 
affairs services as important. No services rated low. Twenty-five services rated highly 
important; 10 rated moderately important. The top seven services that rated highly 
important are Student Health Services, Library/Learning Resource Center, Academic 
Advising, Safety and Security Services, Residential and Housing Services,
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Scholarship/Grants Programs, and Study Areas. The students generally are not highly 
satisfied with the institutions’ efforts to provide student services. In contrast to high- 
importance level, students held for the services, student satisfaction was very low. The 
seven services with the lowest satisfaction are Student Employment Work Study, Faculty 
Response to Student’s Needs. Confidential Personal Counseling, Computer Labs. 
Residential and Housing Services. Scholarship/Grants Program, and Student Loans.
Seven services rated as moderately satisfactory. They are Religious Services. Parking 
Facilities. Cafeteria Services. Librarv/Learning Resource Center. Snack Bar. Student 
Union/Government, and Recreational Sports. No services rated highly satisfactory.
The results show a significant difference between the Importance Scale mean 
scores and the Satisfaction Scale mean scores for every service. Thus, although the 
university students considered the services important, they did not perceive them 
satisfactorily provided. A significant gap occurs between the importance student ascribe 
to services and their level o f satisfaction with the provision made for these services.
Freshmen are more satisfied than any other student academic group followed by 
sophomores and then juniors. This probably is due to students’ eagerness to get to the 
university. Once they are enrolled and get acquainted with other students, or join the 
student union and cults, students are likely to become more defiant and dissatisfied with 
university services. It is evident that seniors are more dissatisfied than any other student 
academic group on the campuses. The graduate students and juniors have the same level 
of satisfaction. Juniors become more dissatisfied, but they have mixed feelings o f 
resentment toward authorities and an eagerness to graduate. Graduates, being older.
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probably seen it all and have more responsibilities within the macro society.
General and specific findings in this research are as follows:
1. The Nigerian university students throughout the country by academic group 
status and by gender perceived the student-affairs services as stated in this research highly 
important for institutions o f higher learning.
2. The Nigerian university students throughout the country by academic group 
status and by gender indicated a low level o f satisfaction with the student-affairs services 
mentioned in this research.
3. Specific findings indicated significant differences in the level or rating o f some 
services perceived important among public university students and among private or 
religious institution students, however, general findings indicated significant similarities 
that these services are important among the same six universities.
4. Specific findings indicated significant differences in the level or rating o f some 
services on students' satisfaction between students attending religious/private university 
and students attending secular universities, however, general findings indicated significant 
similarities that students at these six universities are not well served with these services.
5. Different student academic status equally perceive student affairs services 
important, but freshmen students are more satisfied with these services than are senior 
students.
6. As stated in the comments, education o f the whole person involves experiences 
and learning both inside and outside the classroom. Students leam by what they see. hear, 
perceive, feel, and participate in. Denying students extra-curricula activities is to deny
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them learning opportunity. The conducive atmospheric condition o f the learning 
environment is paramount to student learning.
Conclusions
Based on the findings and discussion, the research draws the following 
conclusions:
1. Nigerian university students attach a high level o f importance to student 
services.
2. Nigerian university students have generally low levels of satisfaction with the 
provision o f these services.
3. Very little difference is found between male and female students on perception 
o f  either importance or satisfaction.
4. Not much difference exists between academic status on view o f  importance.
5. Younger students tend to have higher levels o f  satisfaction than do older 
students.
6. Students at the religiously affiliated university tend to have higher levels o f 
satisfaction than those at secular universities.
7. Educating the total person is possible only when a student’s learning takes 
place in a conducive atmospheric environment, in an environment where life’s basic 
amenities such as food, shelter, security, love and other physiological and psychological 
needs are being met.
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Recommendations
Recommendations for Administrative Practice
The following administrative recommendations are indicated from the findings of 
this study and from the literature review:
1. The results of this study point out a challenge that the Nigerian university 
administration may need to have a fundamental love for students and their education and 
take the initiative in providing a more focused direction for student affairs at the six 
universities.
2. Institutional decision makers must determine programs and/or positions that 
provide consistent nationwide delivery o f services for the university students. This means 
that services that are rated highly important but with low satisfaction need to be studied 
so administrators make their provision a top priority.
3. The Nigerian Universities Commissions (NUC) must develop and evaluate, 
nationwide, the university student-affairs services and programs and respond to the 
needs o f university students. As Raji (1994, p. 41) stated in her research, proper student 
orientation, adequate off-campus programs, open communication with the administration, 
student contacts with faculty members outside the classroom, longer hours o f library 
service, and provision o f student loans and scholarships and transportation will lead to 
greater student satisfaction.
4. Student personnel services are an integral part o f  education. Both the 
objectives and the methods o f student-personnel work are absolutely inseparable, if  not 
identical. Student-personnel work should be considered by faculty members, deans, and
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presidents as a “steering wheel” not as a fifth wheel. Consequently, it is imperative that 
the entire faculty and administration take an active part and constructive participation in 
the practical implementation o f the student-services program.
5. A principle, a policy, and a plan for continuous appraisal and evaluation o f 
student-affairs programs must be formulated. And this must be followed by a willingness 
to adjust to fit the changing conditions o f  the students. Closely related to this principle is 
the compelling need for student-personnel research at all levels o f the higher-education 
ladder. Each school administration needs to leam which effects o f its particular brand o f 
student-affairs services are most beneficial.
Regardless o f  the type. location, or purpose o f their institutions, the student 
affairs personnel exist for the education o f students. They should be the most articulate, 
informed, and persuasive advocates for students’ total education on their campuses.
Their success is a function of their leadership capacity, and o f their ability to understand 
and gain the confidence and support o f their president, the students, the parents, and the 
community. They must be good managers, mediators, and educators, and they must 
know how to work effectively as a part o f the institution’s management team. They must 
have compassion for students and must understand that everything they do depends on 
their integrity and the personal trust they establish with others. Their major responsibility 
is to do everything they can to make their colleges work for the education o f their 
students.
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Recommendations for Further Research
Based on the review o f literature and the findings o f  this study, I make the 
following recommendations:
1. A similar study should be conducted to look into acceptable solutions to 
student crises on welfare issues.
2. Further research should be conducted to examine student agitation and review 
objectively the efforts made to resolve or avert crisis situations, and to determine how 
objective and achievable the efforts are.
3. Further research should be conducted to examine closely the relationship 
between student activism on the campus and what goes on in the larger society.
4. Further research should be conducted to look at the efforts of the government, 
the school administration, and the student-affairs personnel are making to satisfy 
students’ needs in Nigerian higher institutions o f learning.
5. Further research should be conducted to study the importance o f student- 
affairs services and the level o f  students’ satisfaction in universities in other West African 
nations.
6. Further study should be done to estimate additional costs for delivering needed 
student services.
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APPENDIX A
SURVEY OF STU DEN T SATISFACTION WITH THE STUDENT AFFAIRS SERVICES
AT NIGERIAN UNIVERSITIES
Dear Student,
I am conducting a  survey  on how im portant student affairs services a re  a t your university and how  satisfied 
you are with these serv ices. I ask that you p lease  com plete  this questionnaire  and give it back  w hen you are 
finished. T he results o f  this study will be shared w ith adm inistrators at your institution, and will help w ith the 
im provem ent o f  studen t services offered here. Y our answ ers will rem ain  anonym ous and absolutely 
confidential. T hank  you.
IN STRU CTION  : P lease com plete section I by rating  the level o f  im portance o f  providing student services at 
your institution and section  II by rating the level o f  your satisfaction by circling  the appropriate response.. 
Please respond to the “ Degree of im portance” column regardless o f  whether or not the service is 
actually provided at your institution.
Slants o f  respondent: (1 )... Freshm en; (2 )... Sophom ore: (3)... Junior: ( 4 ) . . .  Senior; (5)... G raduate 
Gender: (1 )......M ale  (2) ....Fem ale
R esnonse Abbreviation Used
This service is not needed for students 1 (N ot important)
This serv ice is som ew hat im portant for students (Som ew hat im portant)
T his serv ice is im portant for students 3 (Im portant)
T his serv ice is very im portant for students 4 (V ery important)
T his serv ice is crucial for students 5 (Crucial)
SECTION I
C A T E G O R IE S  O F ST U D E N T  SE R V IC E S D EG R EE O F  IM PORTAN CE
Role # A. C ounseling Services
1. C onfidential personal counseling:
2. Peer C ounseling  and Support G roups:
3. A cad en r?  A dvising:
4. C areer counseling  and developm ent:
5. P lacem ent serv ices:
Not important
I 2
I 2
I 2
1 2
1 2
Crucial
5
5
5
5
B. Financial Aid Services
6 S tudent Loan:
7. Scholarsh ip /G ran ts Program s:
1 2
I 2
3 4 5
3 4 5
S.
C. Food Services:
V ending A rea:
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9. Snack Bar:
10. C afeteria Serv ice:
II.
12.
13.
14.
15.
16. 
17.
D. Registration:
Registration A ssistance:
E. Student Activities:
R ecreational Sports:
Student U nion/G overnm ent:
Student N ew sp ap e r and Yearbook: 
Student E m ploym ent W ork Study: 
Cultural A w areness and Civic Program s: 
Dances and /o r C oncerts:
18.
19.
20. 
2 1 . 
22 .
23.
24.
25.
26.
27.
28.
29.
30.
31.
32.
33.
34.
35.
F. Support Services:
Fraternity and  Sorority  Advising: 
Alumni Serv ices o r Programs: 
Student H ealth  Services:
D isabled and H andicapped: 
L ibrary/Learning Resource Center: 
Parking Facilities:
Safety and Security  Services: 
Student L ounge:
Study A reas:
M edia Services:
C om puter L abs:
Women S tuden t Services 
Religious Serv ices:
Residential and  H ousing Services:
T utoring S erv ices:
T ransportation  Services:
Faculty responsive  to student needs: 
Book S tore Serv ices:
4
4
4
4
4
4
4
4
4
4
4
4
4
4
4
4
4
4
SECTION II
Response A bbreviation  Used
not satisfied w ith this services 1 (N ot satisfied)
som ew hat sa tisfied  w ith  this service 2 (Som ew hat satisfied)
satisfied with th is serv ice 3 ( Satisfied)
very satisfied w ith  th is service 4 (V ery satisfied)
very m uch sa tisfied  w ith  this service 5 (V ery much satisfied)
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CATEGORIES OF STUDENT SERVICES I.EVEI. OF SATISFACTION
Role # A. C o u n s e lin g  Services N ot satisfied V ery  m uch  sa tisfied
36. C onfiden tia l personal counseling: 1 2 3 4 5
37. Peer C ounseling  and Support G ro u p s: 1 2 3 4 5
38. A cadem ic  Advising: 1 2 3 4 5
39. C areer counseling  and developm ent: 1 2 3 4 5
40. P lacem ent services: 1 
B. F in a n c ia l  A id Services
2 3 4 5
41 S tudent L oan: 1 1 3 4 5
42. Scholarsh ip /G rants Program s: I 
C . F o o d  Serv ices:
2 3 4 5
43. V ending A rea: 1 2 3 4 5
44. Snack B ar: 1 2 3 4 5
45. C afe te ria  Service: 1 
D. R e g is tra t io n :
3 4 5
46. R egistration  Assistance: 1 
E. S tu d e n t  A ctivities:
2 3 4 5
47. R ecreational Sports: 1 2 3 4 5
48. S tudent Union/G overnm ent: 1 2 3 4 5
49. S tudent N ew spaper and Y earbook : 1 > 3 4 5
50. S tudent Em ploym ent Work S tudy: 1 2 j 4 5
51. C ultural A w areness and Civic P rog ram s: 1 2 3 4 5
52. D ances an d /o r Concerts: 1 
F. S u p p o r t  Services
3 4 5
53. F ratern ity  and  Sorority A dvising: 1 2 3 4 5
54. A lum ni S erv ices or Program s: 1 2 3 4 5
55. S tudent H ealth  Services: 1 2 3 4 5
56. D isab led  and  Handicapped: I 2 3 4 5
57. L ibrary /L earn ing  Resource C en te r: 1 2 3 4 5
58. Park ing  Facilities: 1 2 3 4 5
59. Safety an d  Security Services: 1 2 3 4 5
60. S tudent L ounge: 1 2 3 4 5
61. Study A reas: 1 2 3 4 5
62. M edia S erv ices: 1 2 3 4 5
63. C o m pu ter L abs: 1 2 3 4 5
64. W om en S tuden t Services 1 2 3 4 5
65. R elig ious Services: 1 2 3 4 5
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66. R esidential and H ousing Services: 2 3 4 5
67. Tutoring Services: 2 3 4 5
68. T ransportation  Services: 2 3 4 5
69. Faculty responsive to student needs: 2 3 4 5
70. Book S tore Services: 2 j 4 5
71. C am pus clim ate  is hospitable: 2 3 4 5
72. Satisfaction with m y university: 2 3 4 5
73. I p refer this university to others: 2 3 4 5
74. R ecom m ending this university to others: 2 3 4 5
75. Is there additional inform ation that you w ould 
at vour universities?
ike to share w ith us concerning your view o f  services
Please com m ent:
Thank you for your participation in this im portant research  effort!
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APPENDIX B
ANOVA: DIFFERENCES AMONG 6 UNIVERSITIES ON IMPORTANCE OF STUDENT SERVICES
S t u im
I . Confidential personal counseling
2. Peer Counseling and Support Groups
1!Diversities N Mean SD
I 126 3.43 1.20
II 49 3.57 1.12
III 152 3.60 1.01
IV 128 3.74 1 12
V 115 3.52 101
VI 77 3.88 93
TOTAL 647 361 1.08
1 126 3.33 97
II 50 3.44 91
III 147 3.36 1.05
IV 127 3.20 112
V 109 3.19 1.23
VI 79 3 65 93
TOTAL 638 3 34 1.04
d f
5 and 6 4 1 2.289 045 •
5 and 632 2.358 039*
3. Academic Advising
4. Career counseling and development
5. Placement services
6. Student Loan
7. Scholarship/Grants Programs
1 123 4.14 96
11 49 4 5 5 71
III 149 4.36 77
IV 130 4 42 82
V 112 4 2 8 so
VI 78 4.31 SI
TOTAL 641 4 3 2 S3
I 125 4 0 8 89
II 51 4.39 85
III 148 4.14 89
IV 128 4.16 1 04
V 114 4 18 88
VI 78 4 23 88
TOTAL 644 4.17 92
1 122 3.27 1.25
II 45 3.73 1.07
III 148 3.54 1.00
IV 122 3.43 1 14
V 102 3.36 1.05
VI 75 3.36 .98
TOTAL 614 3.43 1 10
I 125 3.52 1.27
II 49 3.92 1.19
III 150 3.79 1.07
IV 128 3.68 1.20
V 114 3.67 1.12
VI 78 4.09 90
TOTAL 644 3.74 1.15
I 126 1.17 86
II 50 4.32 71
III 152 4.31 .76
IV 127 4.09 94
V 114 4.32 76
5 and 635 2.443 033*
5 and 638 946 451
5 and 608 1.654 144
5 and 638 2.885 014*
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8. Vending Area
9 Snack Bar
10. Cafeteria Service
11. Registration Assistance
12. Recreational Sports
13. Student's Union/Government
14. Student's Newspaper and Yearbook
IS. Student Employment Work Study
VI 77
TOTAL 646
I 124
II 46
III 148
IV 123
V 112
VI 71
TOTAL 624
1 125
II 50
111 153
IV 127
V 115
VI 75
TOTAL 645
1 127
11 51
III 154
IV 127
V 115
VI 77
TOTAL 651
I 124
II 49
II! 152
IV 130
V 116
VI 79
TOTAL 650
1 126
II 50
III 150
IV 129
V 114
VI 78
TOTAL 647
1 128
1! 50
Ill 151
IV 130
V 112
VI 75
TOTAL 646
1 126
II 49
III 152
IV 130
V 116
VI 79
TOTAL 152
I 125
4.51 66
4.26 81
3.26 1.11
3.52 86
3.07 1.10
3.31 1.08
3.38 1 12
2.94 1 13
3.23 1.10
3.46 93
3.36 1.10
3.25 1.00
3.35 1.04
3.59 1.01
3.08 1 22
3.36 1.04
3.76 81
3.82 97
3.70 86
3.90 1.10
4.07 90
4.14 98
3.88 98
3.67 1.20
4 18 83
3.99 89
3.76 111
3 69 1.03
3.94 87
3.84 1.03
3.74 1.07
3.72 81
3.71 82
3 60 96
3.94 90
4 06 87
3.78 93
425 96
4.12 1.04
3.97 .94
4.38 96
4.10 1.00
4.09 1.05
4.16 99
3.52 1.06
3.57 1.02
3.49 91
3.57 1.14
3.71 92
3.77 t .02
3.59 1.01
3.52 1.19
5 and 640
Sand 618
5 and 639
S and 645
5 and 644
5 and 641
5 and 640
Sand 646
3.139
2.779
2.838
3.473
3.236
3 4 6 2
2.751
1.256
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16. Cultural Awareness and Civic Programs
17. Dances and/or Concerts
18. Fraternity and Sorority Advising
19 Alumni Services or Programs
20. Student Health Services
21. Disabled and Handicapped
22. Lib/L earning Resource Center
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II 50 3.70 1 16
III 152 3.76 90
IV 128 3.70 1.05
V 110 3.78 1.00
VI 79 4.13 88
TOTAL 644 3.75 1.04
I 127 3.30 1.18
II 50 3.24 1.15
III 154 3 12 1.03
IV 127 3.36 1.04
V 113 3.30 1.06
VI 79 3.52 97
TOTAL 650 3.29 1.07
I 128 3.05 1.32
II 51 2.84 1.12
III 154 2.45 1.07
IV 130 2.78 1.23
V 116 2.76 1.14
VI 78 2.79 1 24
TOTAL 657 2.76 1 20
1 123 3.27 1.21
II 48 3.17 1.43
III 147 3.26 1.40
IV 123 3 25 1.26
V 93 3.17 1.33
VI 73 3 30 1.13
TOTAL 607 3 24 1.29
1 127 3 35 1.09
II 49 3.22 90
III 152 3.34 96
IV 128 3.57 1.06
V 110 3.32 92
VI 75 3.56 89
TOTAL 641 3.40 99
1 127 4.28 89
1! 51 4 67 59
Ill 152 4.61 68
IV 130 4.55 92
V 114 4.63 58
VI 79 4.27 87
TOTAL 653 4.50 79
1 127 3 89 1.09
II 50 4 4 6 71
III 151 42 4 .87
IV 125 4.33 90
V 110 4.05 96
VI 79 4.03 I 05
TOTAL 642 4.15 96
I 126 4.33 .85
II 50 4.64 48
III 152 4.39 .74
IV 128 4.34 .87
V 114 4.55 61
5 and 638 3.478 004*
5 and 644 1 669 140
5 and 651 3.596 003*
5 and 601 133 985
5 and 635 1.783 114
5 and 647 5.175 000*
5 and 636 4.591 000*
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23. Parking Facilities
24. Safety and Security Services
25 Student Lounge
26. Study Areas
27. Media Services
28. Computer Labs
29. Women Student Services
30. Religious Services
VI 77
TOTAL 647
1 127
II 50
III 152
IV 128
V 111
VI 76
TOTAL 644
1 126
II 51
III 152
IV 127
V 114
VI 78
TOTAL 648
I 126
II 48
III 152
IV 124
V 114
VI 75
TOTAL 639
1 128
II 50
III 153
IV 129
V 113
VI 77
TOTAL 50
1 127
II 50
III 153
IV 127
V 114
VI 78
TOTAL 649
1 127
II 51
III 152
IV 129
V 114
VI 78
TOTAL 651
I 124
II 49
III 151
IV 122
V 110
VI 77
TOTAL 633
I 127
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4.36 81
441 77
3.36 97
3.74 80
3.22 93
3.33 I. II
3.39 98
3.34 1.07
3.35 1.00
4.08 98
4 63 66
4.45 86
4.29 91
4.27 93
4.17 86
4.29 91
3.58 1.08
40 8 87
3.70 1 05
3.74 I 04
3 81 1.04
3.95 1.00
3.76 1.04
4.00 1.04
45 0 71
4.21 82
4.29 85
432 83
4 2 9 79
423 .87
3.64 1.08
3.88 87
3.77 88
3.79 98
3.93 92
3.83 99
3.79 96
3.94 1.05
4.29 73
4.14 82
4.09 1.03
4.11 88
4 19 94
4 .1 1 93
3.06 1.16
3.33 1.14
323 1.17
3.30 1.15
3.25 1.10
3.75 95
32 8 1.14
3.50 120
5 and 6 4 1 2.331
5 and 638 2.144
5 and 642 4.087
5 and 633 2.345
5 and 644 3 .208
5 and 643 1.252
5 and 645 1.377
5 and 627 3.739
041*
059
0 0 1 *
040*
007*
283
231
.002*
Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.
31. Residential & Housing Services
32. Tutonng Services
33.Transportation Services
34. Faculty resp. to student's needs
35 Book Store Services
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u 50 4.10 99
III 152 3.84 1.02
IV 127 3.91 1.17
V 113 3.97 1.00
VI 79 4.35 83
TOTAL 648 3.90 1.09
1 127 4.01 1.19
II 51 4.55 83
III 152 4.39 84
IV 129 4.36 93
V 114 4.47 83
VI 79 3.97 1.01
TOTAL 652 4.29 97
I 127 3.80 1 08
II 50 4 30 85
III 152 3.74 1.03
IV 128 4.21 88
V 113 3.81 1.06
VI 78 3.95 94
TOTAL 648 3 93 1 01
1 127 4.02 94
II 50 4.72 50
III 153 4.10 89
IV 129 4.26 85
V 113 4.63 62
VI 78 3.73 1.05
TOTAL 650 421 90
1 128 3.99 89
II 51 4 43 73
ill 153 4.14 82
IV 128 4.15 91
V 112 4.33 74
VI 79 4.04 1.07
TOTAL 651 4.16 87
1 128 3.66 1.02
II 51 4.22 67
III 151 3.91 88
IV 125 3.90 1.03
V 114 4.01 85
VI 79 4.15 85
TOTAL 648 3.93 93
5 and 642 6.966 000*
5 and 646 6.001 000*
5 and 642 5.590 000*
5 and 644 6 014 000*
5 and 645 3 154 008*
5 and 642 4.398 001*
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ANOVA RESULTS
I. Confidential personal counseling
2. Peer Counseling and Support Croups
3. Academic Advising
4. Career counseling and development
5. Placement services
6. Student Loan
7 Scholarship/Grants Programs
APPENDIX C
FO R C O M P A R IN G  DIFFERENCES A M O N G  STUD ENT ACADEM IC 
STA TU S ON IM PORTANCE O F  SER V IC ES
S tud . Acad. S tatus N M eaa S J L
FRESHMEN 81 3.54 1.08
SOPHOM ORE 125 3.58 1.13
JU N IO R 54 3.48 1.04
SENIOR 182 3.74 1.04
GRADUATE 54 3.65 1.20
TOTAL 496 3.63 1.09
FRESHMEN 81 3.42 97
SOPHOM ORE 123 3.37 97
JU NIOR 53 3.21 1.34
SENIOR 177 3.37 1.08
GRADUATE 54 3.35 91
TOTAL 488 3.36 1.05
FRESHMEN 82 4.17 93
SOPHOM ORE 124 4 4 3 76
JUNIOR 54 4.41 90
SENIOR 178 4 4 0 74
GRADUATE 54 4 39 86
TOTAL 492 4.37 81
FRESHMEN 81 4.20 91
SOPHOM ORE 123 4.27 88
JUNIOR 54 4.31 91
SENIOR 181 4.17 90
GRADUATE 54 4.35 73
TOTAL 493 4.23 88
FRESHMEN 78 3.38 1.08
SOPHOM ORE 118 3.50 1.08
JUNIOR 51 3.39 I 08
SENIOR 172 3.59 1.05
GRADUATE 53 3.28 1 01
TOTAL 472 3.48 1.06
FRESHMEN 82 3.55 1.25
SOPHOM ORE 124 3.86 1.05
JUNIOR 52 3.85 1.11
SENIOR 184 3.86 1.07
GRADUATE 55 3.40 1.31
TOTAL 497 3.76 1.14
FRESHMEN 81 4.27 81
SOPHOM ORE 124 4.28 84
JU NIOR 53 4.25 70
SENIOR 184 4.44 70
GRADUATE 53 4.15 69
TOTAL 495 4.32 76
FRESHMEN 80 3.26 1.13
SOPHOM ORE 118 3.25 1.09
JU NIOR 52 3.10 1.03
SENIOR 175 3.25 1.12
GRADUATE 54 3.11 90
4 and 4 9 1 917 .454
4 and 483 3.46 .454
4 and 487 1.517 196
4 and 488 706 588
4 and 467 194 .313
4 and 492 2.843 024•
4 and 490 2.122 077
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8. Vending Area
9. Snack Bar
10. Cafeteria Service
11. Registration Assistance
12. Student's Umon/Covemment
13. Student’s Union/Government
14 Student’s Newspaper and Yearbook
13. Student Employment Work Study
16. Cultural Awareness & Civic Programs
214
TOTAL 479 3.22 1.08 4 and 474 403
FRESHMEN 79 3.39 1.02
SOPHOMORE 125 3.36 1.12
JUNIOR 52 3.10 1.03
SENIOR 183 3 44 1.02
GRADUATE 53 3.43 .93
TOTAL 493 3.39 1.04 4 and 488 549
FRESHMEN 82 3 84 96
SOPHOMORE 126 3.95 99
JUNIOR 53 3.81 1.00
SENIOR 184 3.91 1.00
GRADUATE 55 3.89 98
TOTAL 500 3.90 99 4 and 495 268
FRESHMEN 84 4.00 94
SOPHOMORE 125 3.98 99
JUNIOR 54 3 69 1 08
SENIOR 184 3.82 1.09
GRADUATE 55 3.80 97
TOTAL 502 3.87 I 03 4 and 497 1318
FRESHMEN 82 3.79 .87
SOPHOMORE 123 3.76 .97
JUNIOR 53 3.79 84
SENIOR 184 3 83 95
GRADUATE 55 3.80 .95
TOTAL 497 3.80 93 4 and 492 105
FRESHMEN 80 4 21 96
SOPHOMORE 124 4 31 89
JUNIOR 54 444 79
SENIOR 184 4.08 1.05
GRADUATE 53 4.04 1.06
TOTAL 495 4.19 98 4 and 490 2.342
FRESHMEN 83 3.64 1.01
SOPHOMORE 126 3.51 1.08
JUNIOR 52 3.73 95
SENIOR 185 3.63 1.01
GRADUATE 55 3.58 96
TOTAL 501 3 61 I 01 4 and 496 551
FRESHMEN 81 3.86 .95
SOPHOMORE 124 3.59 1.12
JUNIOR 53 3.96 .92
SENIOR 182 3.91 97
GRADUATE 54 3.80 1.02
TOTAL 494 3.82 1.01 4 and 489 2.330
FRESHMEN 82 3.28 1.05
SOPHOMORE 126 3.35 1.08
JUNIOR 52 3.33 1.04
SENIOR 184 3.40 1.09
GRADUATE 55 3.40 .93
TOTAL 499 3.36 1.06 4 and 494 224
FRESHMEN 82 2.79 1.13
SOPHOMORE 126 2.84 1.16
099
.925
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17 Dances and/or Conceits
18. Fraternity and Sorontv Advising
19. Alumni Services or Programs
20. Student Health Services
21. Disabled and Handicapped
22. Library/Learning Resource Center
23. Parking Facilities
24. Safety and Security Services
25. Student Lounge
215
JUNIOR 54 2.70 1.28
SENIOR 186 2.81 1.24
GRADUATE 55 2.65 1.13
TOTAL 503 2.79 1.19
FRESHMEN 77 3.18 1.23
SOPHOMORE 119 3.29 1.22
JUNIOR 51 3.22 1.27
SENIOR 173 3.27 1.32
GRADUATE 50 3.30 1.31
TOTAL 470 3.26 1.27
FRESHMEN 80 3.35 1.03
SOPHOMORE 125 3.54 1.00
JUNIOR 53 3.57 1.03
SENIOR 180 3.43 99
GRADUATE 55 3.38 89
TOTAL 493 3.45 99
FRESHMEN 83 4 51 85
SOPHOMORE 125 4 56 79
JUNIOR 54 4 46 91
SENIOR 185 4 56 76
GRADUATE 54 4.44 74
TOTAL 501 4 5 3 79
FRESHMEN 80 4.25 83
SOPHOMORE 124 4.31 %
JUNIOR 54 4.19 97
SENIOR 181 4.21 1.02
GRADUATE 54 3.96 95
TOTAL 493 421 96
FRESHMEN 83 44 1 75
SOPHOMORE 124 4.45 .71
JUNIOR 53 4.36 74
SENIOR 185 4.48 79
GRADUATE 55 4 49 66
TOTAL 500 4.45 .75
FRESHMEN 83 3.36 1.04
SOPHOMORE 123 3.40 95
JUNIOR 54 3.31 1.15
SENIOR 182 3.36 1.05
GRADUATE 54 3.07 80
TOTAL 496 3.33 1.01
FRESHMEN 83 4.29 88
SOPHOMORE 124 4.31 .89
JUNIOR 53 4.30 .93
SENIOR 182 4.32 91
GRADUATE 55 4.20 1.03
TOTAL 497 4.30 91
FRESHMEN 82 3.70 1.04
SOPHOMORE 117 3.74 1.09
JUNIOR 53 3.79 .97
SENIOR 186 3.88 1.05
GRADUATE 53 3.47 1.12
TOTAL 491 3.76 1.06
4 and 498 320 864
4 and 465 115 977
4 and 488 708 587
4 and 496 366 833
4 and 488 1 240 293
4 and 495 380 .823
4 and 491 1.077.367
4 and 492 185.946
4 and 486 1.698.149
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26. Study Areas
27. Media Services
28. Computer Labs
29. Women Student Services
30. Religious Services
3 1. Residential and Housing Services
32. Tutonng Services
33. Transportation Services
216
FRESHMEN 83 4.30 78
SOPHOMORE 125 4.30 80
JUNIOR 54 4.17 .87
SENIOR 185 4.29 .90
GRADUATE 53 4.04 1.00
TOTAL 500 4.25 86
FRESHMEN 83 3.63 1.04
SOPHOMORE 125 3.75 .92
JUNIOR 54 3.93 87
SENIOR 184 3.91 94
GRADUATE 55 3.64 1.02
TOTAL 501 3.80 96
FRESHMEN 82 4.18 97
SOPHOMORE 125 4.06 99
JUNIOR 54 4.22 74
SENIOR 183 4.19 91
GRADUATE 55 4 04 98
TOTAL 499 4.14 93
FRESHMEN 83 3.36 1.16
SOPHOMORE 119 3.26 1.10
JUNIOR 53 3.38 1.21
SENIOR 181 3.34 1.11
GRADUATE 54 3.31 1.16
TOTAL 490 3.33 1.13
SOPHOMORE 125 4 0 2 1.07
JUNIOR 53 3.92 1.11
SENIOR 184 3.92 1 09
GRADUATE 53 3.81 I 04
TOTAL 498 3.94 1.08
FRESHMEN 82 4.30 84
SOPHOMORE 125 4.37 94
JUNIOR 52 4.31 1.02
SENIOR 186 4.30 1.03
GRADUATE 55 4.18 1.10
TOTAL 500 4.30 97
FRESHMEN 81 4.06 95
SOPHOMORE 124 4.02 93
JUNIOR 54 4.09 1.00
SENIOR 184 3.86 1.07
GRADUATE 55 3.85 1.01
TOTAL 498 3.96 1.00
FRESHMEN 83 4.23 87
SOPHOMORE 125 4.14 97
JUNIOR 53 4.26 90
SENIOR 184 4.22 92
GRADUATE 55 4.20 83
TOTAL 500 4.20 91
FRESHMEN 83 4.16 1.02
SOPHOMORE 125 4.14 88
JUNIOR 53 4.13 76
SENIOR 185 4.23 91
4 and 495 1.194 313
4 and 496 2.048 087
4 and 494 708 587
4 and 485 157 960
4 and 493 353 842
4 and 495 356 840
4 and 493 1.159 328
4 and 495 266 900
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34. Faculty responsive to student's needs
35. Book Store Services
217
GRADUATE 55 4.18 8
TOTAL 501 4.18 89
FRESHMEN 83 4.00 1.02
SOPHOMORE 123 3.85 93
3UN10R 53 3.94 84
SENIOR 184 3.97 .99
TOTAL 497 3.94 95
4 and 496 .229 922
4 and 492 388 817
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APPENDIX D
ANOVA: DIFFERENCES BETWEEN 6 LNIVF.RSITIESON SATISFACTION
Services
1. Confidential personal counseling
2. Peer Counseling and support groups
3. Academic Advising
4. Career counseling and development
5. Placement services
6. Student Loan
7. Scholarship/Grants Programs
e o i i t e _N Mean Sid P t v= d t
i 126 1.55 93
ii 48 1.69 1.09
in 151 1.99 1.24
IV 128 1.66 1.02
V 113 1.61 1.06
VI 77 2.34 1.31
TOTAL 643 1.79 1.13 5 ai
1 122 1.66 1.05
II 50 1.62 92
III 149 2.03 1.07
IV 126 1.81 102
V I I I 1.55 92
VI 77 2.38 1.19
TOTAL 635 1.84 1.06 5 31
1 124 I 65 97
II 50 2.38 1.29
III 152 2 .11 1.24
IV 129 2.03 1.18
V 115 2.03 1 25
VI 78 2.79 1.30
TOTAL 648 2.10 1.23 5 31
1 124 1.63 97
II 50 1.96 1 14
III 150 2.12 1.23
IV 126 1.88 1.14
V 114 1.90 1.22
VI 75 2.47 1.39
TOTAL 639 1.97 1.20 5 ai
1 123 1.68 .85
II 43 1.72 83
III 150 1.91 1.09
IV 118 1.75 1.02
V 107 1.58 89
VI 71 2.48 1.22
TOTAL 612 1.83 1.03 5ai
I 126 1.35 .74
II 48 1.46 L it
III 152 1.52 1.12
IV 129 1.43 95
V 114 1.41 .98
VT 79 1.90 1.26
TOTAL 648 1.49 1.02 5ai
1 125 1.53 96
II 49 1.61 1.10
III 151 1.73 1.23
IV 127 1.72 1.13
V 114 1.54 1.09
VT 79 2.23 1.40
nd 637 7 038
and 629 8 038
and 642 9 469
nd 633 5.471
 and 606 8.344
 nd 642 3 320
000*
000 *
000 *
000 *
000*
006*
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8. Vending Area
9. Snack Bar
10. Cafeteria Service
11 Registration Assistance
12. Recreational Sports
13. Student’s Union/Government
14. Student's Newspaper and Yearbook
15. Student Employment Work Study
TOTAL 645 1.71 1.16
I 120 2.25 1.15
II 44 2.48 1.15
III 149 2.24 .99
IV 12! 2.39 1.12
V 108 2.02 1.10
VI 74 2.20 1.11
TOTAL 616 2.25 1.10
1 123 2.39 1.07
II 50 2.54 1.09
III 151 2.63 1 01
IV 125 2.74 1.14
V 115 2.14 1.12
VI 77 2.40 1.25
TOTAL 641 2.48 1.12
1 123 2.59 1.16
II 49 2.71 1.24
III 150 2.46 1.13
IV 125 2.38 1.29
V 115 2.30 1.23
VI 77 2.69 1.39
TOTAL 639 2.49 1.23
I 123 1.79 1.12
II 50 1.82 1.10
III 153 1.93 1.18
IV 129 1.80 1.18
V 115 1 79 98
VI 77 2.83 1.21
TOTAL 647 1.95 1.17
1 124 177 95
II 49 2.71 1.27
III 153 2.59 1.04
IV 129 2.64 1.11
V 115 1.84 I 05
VI 77 2.19 1.24
TOTAL 647 121 1.15
I 127 2.63 1.18
II 48 2.13 1.16
III 152 2.44 1.17
IV 128 2.72 1.27
V 115 1.64 99
VI 79 1.20 1.23
TOTAL 649 2.28 1.24
I 125 1.67 96
11 49 1.92 1.06
III 151 1.95 1.15
IV 126 1.87 1.18
V 114 1.75 95
VI 79 2.19 1.28
TOTAL 644 1.87 1.11
I 124 1.41 77
II 48 2.58 1.43
5 and 639 4.437 001*
5 and 610 1.763 118
5 and 635 4.457 001*
5 and 633 1648 145
5 and 6 4 1 10.926 000*
5 and 641 16.140 000*
5 and 643 17.337 .000*
5 and 638 2.610 024*
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16. Cultural Awareness and Civic Programs
17. Dances and/or Concerts
I g. Fraternity and Sorontv Advising
19. Alumni Services o r Programs
20. Student Health Services
21 .Disabled and Handicapped
22. Library/Learning Resource Center
2 2 0
Ill 151 1.74 1.22
IV 124 1.65 1.13
V 111 1.64 98
VI 79 2.73 1.22
TOTAL 637 1.83 1.18
I 124 1.66 87
11 49 2.20 1.00
III 152 2.19 1 18
IV 127 2.21 1.23
V 112 1.71 96
VI 79 2.67 1.07
TOTAL 043 2.07 1.12
1 126 1.61 87
II 49 2.18 1.09
111 150 2.48 1.15
IV 125 2.66 131
V 111 1.87 1.03
VT 78 2.29 1.02
TOTAL 639 2.19 1.16
I 125 1.68 1.00
II 41 1.90 1 02
III 143 1.85 I 23
IV 115 1.89 1.01
V 92 1.68 98
VI 07 2.31 1.16
TOTAL 583 1.85 1.09
I 123 1.79 .90
II 46 2.46 1.11
III 148 2.47 1.00
IV 125 2.02 1.14
V 107 1.78 89
VI 76 2.17 1.22
TOTAL 625 2.09 1 07
1 127 1.53 89
11 49 2.45 1.21
III 151 2.72 1.26
IV 128 1.64 1.22
V 115 2.05 1.25
VI 78 2.49 129
TOTAL 648 2.11 \27
I 125 1.43 79
II 49 2.24 1.11
III 148 2.18 1.18
IV 121 2.16 1.19
V 103 1.63 95
VI 74 2.15 1.18
TOTAL 620 1.94 1.11
1 128 1.83 96
II 50 2.98 1.32
III 149 2.68 1.23
IV 126 2.60 1.14
5 and 631 20.160 000*
5 and 637 12.163 000*
5 and 633 15.864 000*
5 and 577 3 573 003*
5 and 619 9 558 000*
5 and 642 20.658 000*
5 a n d 6 l4  11.189 .000*
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23. Parking Facilities
24. Safety and Security Services
25. Student Lounge
26. Study Areas
27 Media Services
28. Computer Labs
29. Women Student Services
221
V 115 2.10 1.20
VI 78 3.27 1.08
TOTAL 646 2.49 1.23
1 125 2.26 1.06
II 50 2.54 1.23
III 151 2.62 96
IV 122 2.95 1.04
V 110 2.55 1.04
VI 76 2.55 1.17
TOTAL 634 2.59 1.08
1 126 1.84 1.01
II 49 2.49 1.46
III 152 1.99 1.32
IV 124 2.43 1.19
V 114 2.05 1.14
VI 77 2.74 1.20
TOTAL 642 2.20 1.23
1 127 1.60 90
11 50 2.04 1 21
III 151 2.06 1 14
IV 118 1.99 1.03
V 110 1.60 1.00
VI 78 2.32 1.26
TOTAL 634 1.91 109
1 126 1.66 90
II 51 2.39 1.23
III 151 2.30 1.14
IV 125 2.45 1.17
V 113 1.75 1.12
VI 79 2.59 1.21
TOTAL 645 2.15 1.17
1 125 1.51 90
II 51 2.08 1.02
III 152 2.03 1.13
IV 121 1.95 1.17
V 110 1.62 1.00
VI 77 2.21 1.13
TOTAL 636 1.87 1.09
1 124 1.42 85
II 49 1.80 1.22
III 148 1.75 1.15
IV 125 1.88 1.18
V 113 1.58 98
VI 78 2.54 1.18
TOTAL 637 1.78 1.13
I 122 1.60 .92
II 45 1.80 89
III 144 1.97 1.12
IV 120 2.09 1.08
V 1.06 1.83 1.06
VI 75 2.44 1.13
TOTAL 612 1.94 1.08
5 and 640 21.310
5 and 628 5.420
5 and 636 6.969
5 and 628 7 206
5 and 639 13.081
5 and 630 6.781
5 and 631 11.320
5 and 606 6.846
000*
.000*
000*
000*
.000*
OOO*
000*
000*
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30. Religious Services
31. Residential and Housing Services
32. Tutoring Services
33 Transportation Services
34 Faculty responsive to student's needs
35. Book Store Services
222
I 126 2.50 1.20
II 50 3.00 1.23
III 150 3.14 1.10
IV 122 3.28 I 33
V HO 2.84 1.18
VI 75 3.53 1 14
TOTAL 633 3.02 1-23
I 125 1.35 69
II 49 1.88 1.05
III 150 1.91 I 25
IV 126 1.81 1.22
V 111 1.50 99
VI 76 2.47 1.16
TOTAL 637 1.78 1.13
1 128 1.66 93
II 48 2.42 1.09
III 150 2.02 1.07
IV 127 2.13 1 07
V 114 2.04 1.19.
VI 75 2.79 1.2!
TOTAL 641 2.09 101
I 126 1.46 76
II 50 2.20 131
III 147 2.52 1.13
IV 127 191 1.15
V 113 1.81 1.15
VI 73 I 92 1.15
TOTAL 636 1.97 1.15
1 127 1.63 79
II 49 1.71 96
III 152 1.91 1.08
IV 126 1.70 1.03
V 116 1.64 96
VI 78 2.55 1.35
TOTAL 648 1.83 1.07
1 126 1.67 93
II 48 2.40 1.38
III 149 2.30 1.17
IV 125 2.18 1.06
V 115 1.59 91
VI 78 2.54 1.16
TOTAL 641 2.06 1.13
5 and 627 9.503 000*
5 and 6 3 1 12.100 000*
5 and 635 11.179 000*
5 and 630 14.115 000»
5 and 642 10.169 000*
5 and 635 13.597 .000*
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APPENDIX E
ANOVA RESULTS ON DIFFERENCES AMONG STUDENT ACADEMIC STATUS ON SATISFACTION
Service
I . Confidential personal counseling
2. Peer Counseling and Support Groups
3. Academic Advising
4 Career counseling and development
5. Placement services
6. Student Loan
7. Scholarship/Grants Programs
8. Vending Area
Academic stains N Mean m F
FRESHMEN 82 2.04 1.16
SOPHOMORE 122 1.88 1.20
JUNIOR 54 1.69 99
SENIOR 183 1.61 1 06
GRADUATE 55 1.75 1.19
TOTAL 496 1.82 1.12 4 and 491 2.444
FRESHMEN 82 2.11 1.07
SOPHOMORE 120 1 96 116
JUNIOR 53 1.70 I.OS
SENIOR 179 1.63 94
GRADUATE 55 1.84 1.10
TOTAL 489 1.82 1.06 4 and 484 3 812
FRESHMEN 83 2.46 1.30
SOPHOMORE 122 2.28 1.23
JUNIOR 54 2.07 121
SENIOR 182 1.77 1.06
GRADUATE 55 1 96 1.17
TOTAL 496 2.07 1.20 4 and 491 6.202
FRESHMEN 82 2.24 1.25
SOPHOMORE 122 2.02 1.28
JUNIOR 53 1.91 1.15
SENIOR 179 1.73 1.05
GRADUATE 55 2.04 1.05
TOTAL 91 1.94 1.16 4 and 486 3.146
FRESHMEN 77 2.01 111
SOPHOMORE 114 2.12 1.13
JUNIOR 53 1.81 1.04
SENIOR 176 1.64 95
GRADUATE 52 1.77 90
TOTAL 472 1.85 1.04 4 and 467 4 412
FRESHMEN 83 1.76 1.17
SOPHOMORE 124 1.56 1.08
JUNIOR 54 1.50 1 06
SENIOR 183 1.32 84
GRADUATE 55 1.49 1.10
TOTAL 499 1.49 1.02 4 and 494 2.947
FRESHMEN 82 2.07 1.41
SOPHOMORE 123 1.76 1.15
JUNIOR 54 1.63 1.17
SENIOR 183 1.46 .92
GRADUATE 54 1.69 1.16
TOTAL 496 1.69 1.16 4 and 491 4 255
FRESHMEN 82 2.43 1.07
SOPHOMORE 115 2.43 1.12
JUNIOR 53 2.26 1.08
SENIOR 175 1.98 1.04
GRADUATE 53 2.43 I.I
TOTAL 478 2.25 1.09 4 and 473 4 496
000*
014*
002*
.020*
002*
001*
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9 .Snack Bar
10. Cafeteria Service
11 Registration Assistance
12. Recreational Sports
13 Student's Union/Government
14. Student’s Newspaper and Yearbook
15 Student Employment Work Study
16. Cultural Awareness and Civic Programs
17. Dances and/or Concerts
224
FRESHMEN 79 2.68 1.20
SOPHOM ORE 121 2.62 1.19
JUNIOR 54 2.30 1.13
SENIOR 182 2.29 1.03
GRADUATE 55 2.71 .94
TOTAL 491 2.48 1.10
FRESHMEN 80 2.81 1.27
SOPHOM ORE 121 2.54 1.26
JUNIOR 52 2.29 1.18
SENIOR 182 2.34 1.17
RADUATE 53 2.70 1 08
TOTAL 488 2.50 1.21
FRESHMEN 83 2.35 1.35
SOPHOMORE 121 2.02 1.15
JUNIOR 54 1.65 .97
SENIOR 184 1.85 1.13
GRADUATE 55 1.82 1.15
TOTAL 497 1.95 1.18
FRESHMEN 82 2.60 1.18
SOPHOMORE 121 2.53 1.21
JUNIOR 54 2 22 1.08
SENIOR 184 2.12 1.08
GRADUATE 55 2.38 1.10
TOTAL 496 2.34 115
FRESHMEN 84 2.54 1 37
JUNIOR 54 2.17 1.30
SENIOR 184 2 11 1.14
GRADUATE 55 2.22 1.10
TOTAL 499 2.25 1.22
FRESHMEN 84 2.12 1.33
SOPHOM ORE 121 2.00 1.15
JUNIOR 53 1.68 1.01
SENIOR 181 1.70 97
GRADUATE 54 1.52 82
TOTAL 493 1.82 1 09
FRESHMEN 82 2.11 1 26
SOPHOM ORE 121 2.02 1.30
JUNIOR 53 1.64 1.08
SENIOR 180 1.61 1.02
GRADUATE 54 1.70 1.08
TOTAL 490 1.81 1.16
FRESHMEN 84 2.26 1.13
SOPHOM ORE 121 2.31 1.17
JUNIOR 54 2.09 1.10
SENIOR 182 I 88 1.05
GRADUATE 54 1.74 1.10
TOTAL 495 2.06 1.11
FRESHMEN 82 2.48 1.19
SOPHOM ORE 120 2.38 1.21
JUNIOR 54 2.15 1.16
SENIOR 182 1.99 1.05
4 and 486 3 636 .006*
4 and 483 3.004 018*
4 and 492 3.965 004*
4 and 4 9 1 3.799
4 and 494 2.009
005*
092
4 and 488 4.377 002*
4 and 485 4.222 .002*
4 and 490 4.667 001*
Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.
18. Fraternity and Sorority Advising
19. Alumni Services or Programs
20 Student Health Services
21. Disabled and Handicapped
22. Library/Learning Resource Center
23. Parking Facilities
24. Safety and Security Services
25. Student Lounge
225
GRADUATE 52 2.10 1.07
TOTAL 490 2.20 1.14 4 and 485 3.739
FRESHMEN 78 2.12 121
SOPHOMORE 112 2.07 1.05
JUNIOR 46 1.74 1.16
SENIOR 163 1.70 1.03
GRADUATE 50 1.74 1.08
TOTAL 449 1.87 1.10 4 and 444 3 294
FRESHMEN 81 2.43 1.13
SOPHOMORE 118 2.29 1 15
JUNIOR 53 1.85 1.01
SENIOR 175 1.83 95
GRADUATE 54 2.04 93
TOTAL 481 2.07 1.06 4 and 476 6.763
FRESHMEN 82 2.43 1.40
SOPHOMORE 124 2.15 1.32
JUNIOR 54 1.70 1.16
SENIOR 185 2.06 1.15
GRADUATE 54 2.07 1.1
TOTAL 499 2.10 1.25 4 and 494 2.909
FRESHMEN 79 2.32 1.26
SOPHOMORE 123 2.07 1.09
JUNIOR 53 1.74 1.00
SENIOR 175 1 77 1.04
GRADUATE 51 1.73 1.00
TOTAL 481 1.93 1.10 4 and 476 4 867
FRESHMEN 82 3 04 1.15
SOPHOMORE 123 2.64 1.31
JUNIOR 54 2.19 99
SENIOR 183 2.25 1.17
GRADUATE 54 2.48 1.19
TOTAL 496 2.49 1.22 4 and 491 7 689
FRESHMEN 83 2.78 92
SOPHOMORE 119 2.86 1.13
JUNIOR 54 2.52 1.08
SENIOR 179 2.47 1.05
GRADUATE 54 2.65 1.05
TOTAL 489 2.64 1.06 4 and 484 2.936
FRESHMEN 82 2.76 1.36
SOPHOMORE 120 2.29 1.22
JUNIOR 52 2.06 1.19
SENIOR 185 2.01 1.13
GRADUATE 55 2.04 1.07
TOTAL 494 2.21 1.22 4 and 489 6.320
FRESHMEN 81 2.15 1.16
SOPHOMORE 119 2.08 1.14
JUNIOR 53 1.91 1. 18
SENIOR 182 1.73 1.02
GRADUATE 52 1.79 .91
TOTAL 487 1.91 1.09 4 and 482 3 095
.005*
Oil*
000*
021 *
001*
000*
020 *
000*
016*
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26. Study Areas
27. Media Services
28.Computer Labs
2d Women Student Services
30. Religious Services
31 Residential and Housing Services
32. Tutoring Services
33. Transportation Services
34. Faculty responsive to student's needs
226
FRESHMEN 87 2.67 1.23
SOPHOM ORE 122 2.33 1.19
JU NIOR 54 1.83 1.00
SEN IO R 184 1.93 1.02
GRADUATE 53 2.04 1.11
TOTAL 496 2.16 1.14
FRESHMEN 81 2.16 1.19
SOPHOM ORE 121 2.01 1.04
JU NIOR 54 1.74 1.05
SEN IO R 183 1.65 95
GRADUATE 51 1.82 1.13
TOTAL 490 1 85 1.06
FRESHMEN 80 2.19 1.24
SOPHOM ORE 121 1.87 1. 18
JU N IO R 54 1.80 1.22
SEN IO R 182 1.54 97
GRADUATE 53 1.75 1.00
TOTAL 490 1.78 1.12
FRESHMEN 81 2.16 1 02
SOPHOM ORE 114 1.98 1.08
JU NIOR 54 1 94 1.07
SENIOR 173 1.82 1.08
GRADUATE 52 1.77 92
TOTAL 474 1.93 1.05
FRESHM EN 78 3.40 1 27
SOPHOM ORE 121 3.02 1.25
JU NIOR 51 2.94 1.19
SENIOR 182 3.08 1.15
GRADUATE 54 2.94 1.19
TOTAL 486 3 09 1.21
FRESHM EN 83 2.25 1.91
SOPHOM ORE 121 1.90 1.10
JU NIOR 54 1.50 95
SENIOR 180 1.63 1.04
GRADUATE 53 1.70 1.03
TOTAL 491 1.80 1.14
FRESHMEN 82 2.56 1.22
SOPHOM ORE 122 2.23 1.10
JU NIOR 54 1.87 1.08
SENIOR 182 1.91 1.03
GRADUATE 53 2.02 1.07
TO TA L 493 2.11 1.11
FRESHMEN 81 2.32 1.45
SOPHOM ORE 119 1.88 1.03
JU NIOR 54 1.80 1.09
SENIOR 178 1.93 1.08
GRADUATE 55 1.80 97
TO TA L 487 1.95 1.14
FRESHMEN 82 2.18 1.29
SOPHOM ORE 123 1.87 1.06
JU NIOR 54 1.59 90
SENIOR 185 1.64 90
4 and 4 9 1 8.397 000*
4 and 485 4 295 002*
4 and 485 5 017 001*
4 and 469 1.816 125
4 and 481 1.754 137
4 and 486 5.776 000*
4 and 488 6.144 000*
4 and 482 2.793 026*
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GRADUATE 54 1.85 92
TOTAL 498 1.80 1.03
FRESHMEN 81 2.46 1.12
SOPHOMORE 121 2.25 1.23
JUNIOR 52 1 87 1.16
SENIOR 185 1.83 94
GRADUATE 53 I 98 1.08
TOTAL 492 2.06 1.11
4 and 493 4 834
4 and 487 6.136
001*
000»
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C O R R ESPO N D E N C E
1329 O akdale  A venue.
Niles.
MI 49120 
U.S.A.
Tel. (616 ) 683 -8 9 8 6  
Fax (616) 6 8 3 -6244  
E-mail: adeniyi@ skyenet.net
August 5 1998
Dear U niversity  Professor,
R EQ U EST F O R  A C O N T A C T /R E SO U R C E  A SSISTA N CE ON A R ESEA RC H  PR O JEC T
I have g rea t p leasure writing you and y ou r family at this time o f  the year. How are you all doing health-w ise. 
It is my hope that our living God in heaven  is blessing you daily.
I am a  doctoral student at Andrews U niversity  about to write d issertation  on the topic "S tudent Services 
Program in N igerian  Universities” . I therefore  need your assistance as a  resource person based  in N igeria and 
also a person  I can trust with accurate inform ation.
I would like to know  (a) I f  any research has been done in this field recen tly ; (b) Problem s that N igerian 
students face daily  as a result o f  studen t serv ices inadequacy; (c)Educationa! trends related to the student 
services p rob lem ; (d) Unresolved issues and  (e) Social Concerns.
I will assess studen ts’ satisfaction with p rogram s and services in six  b road  areas: (a) C ounseling Services, (b) 
Financial A id  Services, (c)Food Serv ices, (d) registration, (e) S tudent A ctivities, and (f) W elfare/Support 
Services.
It is my intention to send questionnaires to six different universities w ith in  the country w hen tim e  com es for 
that.
I have no d o u b t tha t you will assist in any w ay you can with inform ation.
Thank you very  m uch for your assistance.
Yours S incerely
M ichael A deniyi
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School o f  Education
D ept, o f  Educational A dm inistration & Supervision.
A ndrews U niversity  
B errien Springs 
M I. 49104
U nited States O f  A m erica
A ugust 30 1998
N am e - 
T itle  - 
Institution - 
A ddress -
D ear Professor -
Please allow  m e to introduce myself. 1 am a proud 1988 graduate o f  A dventist S em inary  O f  W est Africa in 
N igeria! I graduated with Bachelors D egree in R eligion/B usiness and from N ew boid College, England in 
1990 with M asters in Education. I went to Sw eden every sum m er from 1986 through 1990 for se lf  supporting 
and because o f  this I have warm place in m y heart for university  students and for m y country - Nigeria.
Currently, I am em ployed  as a health professional and also an adm inistrator and d irec to r o f  program s in an 
A dult Foster H om e w here I help others realize dream s, and I am  now  com pleting m y doctoral degree in 
Educational A dm inistration  and Supervision at A ndrew s U niversity , B errien Springs, M ichigan. U.S.A. 
B ecause o f  my fondness for, and interest in, hum an relations and students’ services, I have chosen to do my 
dissertation research  on the subject o f  student services w ithin N igerian universities and  I need your help in 
com pleting m y w ork.
W ithin the com ing m onth , I will be sending a  questionnaire to you at your university and will ask that you 
please com plete it as p rom pt as possible.
Inform ation provided by your school will not be directly associated  with your school, and will be used only for 
purposes o f  com pleting  m y research and determ ining w hat kinds o f  good things N igerian  universities are doing 
in the area o f  student support services.
Please be on the lookout for my survey m aterials to arrive through D r. J.A . O la, P residen t, N igerian Union 
M ission o f  SDA C hurch . O nce you receive them , i f  you need further inform ation before  com pleting and 
returning them , p lease  contact me at one o f  the num bers that w ill be provided in the m aterials I am sending.
T hank you once again  for your help!
Sincerely,
M ichael A. A deniyi, Ph.D  Candidate 
T itle-
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Institution-
Address-
O ctober 28 1998
Dear P rofessor,
1 wrote you a  le tte r at the end o f  S ep tem b er that I would be contacting you to assist me in gathering d a ta  for a 
research study on  student support serv ices within w estern universities in N igerian . Your partic ipation  in this 
effort will be g rea tly  appreciated!
As a  doctoral s tu d en t in Educational A dm inistration  and Supervision at A ndrew s University, I w ould ask  that 
you please a ss is t m e in this study bv do ing  two things:
1. Identify w hich  student services are  p resen tly  offered to students in your university
2. Return the com ple ted  form and the enclosed  post m arked card
Many higher institu tions in N igeria have im plem ented excellent student serv ice  program s on individual 
elem ents o f  p ro g ram s that enhance the overall quality o f  the educational experience for their studen ts. I would 
like to ask  for y o u r help in conducting m y research to determ ine w hat studen t services are available in your 
university, and  how  key school adm in istra to rs rate the im portance o f  a variety  o f  student support serv ices. A 
letter o f  en d o rsem en t from my advisor is enclosed.
The enclosed su rvey  should take less than 30 minutes to com plete and inform ation gathered from th is research 
will add to o u r  know ledge o f  student serv ices and universities in N igeria. R esponses will be reported  only as 
grouped data , an d  not in a m anner that w ould identify individual universities w ith their responses.
Should you have  any questions o r com m ents , please contact m e at the above address or Call m e co llec t a t Tel. 
1 (6 1 6 )6 8 3 -8 9 8 6 ; Fax I (616) 6 8 3 -6 2 4 4 ; E-m ail adeniyi@ skyenet.net. T hank  you for your ass istance  in 
this research  e ffo rt.
Sincerely,
M ichael A . A den iy i, M.A., Ph.D. C andidate
Enclosures: 1) questionnaire; 2) s e l f  addressed  envelop; 3) letter o f  endorsem en t from my advisor.
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School o f  Education
Dept, o f  Educational A dm inistration & Supervision,
Andrews U niversity 
Berrien Springs 
MI. 49104
United States O f  A m erica  
N ovem ber 30 1998
T O  W H O M  IT M A Y  CON CERN
Dear Faculty m em ber o r Lecturer,
Will you do m e a  favor?
Please a llow  m e to introduce m y se lf to you. My name is M ichael A deniyi and I am a doctoral student 
in Educational A dm inistra tion  and Supervision at A ndrew s University, Berrien Springs, M ichigan, U .S.A . I 
am conducting a  na tionw ide survey am ong universities in Nigeria. My dissertation research will describe the 
student personnel se rv ices that are currently availab le  to students at the N igerian universities. The purpose o f  
this research is to find ou t student opinion on the adequacy and quality o f  student affairs services. I therefore 
solicit your help out o f  your busy schedule in adm inistering this questionnaire to your students in 
different classes. It w ill only take less than 10 m inutes to com plete the questionnaire. A nswers given will 
enable student affa irs  d iv ision  to be aw are o f  the adequacy  and quality o f  student serv ices provided in your 
university.
I am delega ting  Pastor (D r) J.A . O la. presiden t. N igeria Union M ission o f  Seventh-day A dventist 
Church in M aryland, L agos to collect and m ail the com pleted  questionnaire to m e in the United States through 
D .H.L. as soon as the questionnaire are com pleted.
It is ex trem ely  im portant that as m any students as possible com plete this questionnaire so that the 
information gained w ill be  meaningful and useful. U niversity  that participate in this survey will receive a copy 
o f  the survey resu lts upon  com pletion o f  the research . Y our help and assistance are  very im portant to the 
accuracy o f  mv research , w hether or not vour university  provides services for students.
O f  course  all answ ers are confidential and  w ill be used only in com bination w ith those o f  other 
Nigerian universities.
I f  you a re  in terested  in receiving a  personal report on the findings o f  this research , ju s t write your 
name and address a t th e  end o f  this questionnaire, o r i f  you prefer, request the resu lts o f  the survey on studen ts’ 
affairs services in a  sep a ra te  letter. I will be glad to  send you a com plim entary report w hen ready.
P lease re tu rn  th e  com pleted questionnaire a t your earliest convenience. T hank  you for your help.
Sincerely,
Michael A . A deniyi, M .A ., Ph.D Candidate 
Enclosures.: ( I ) questionnaire ,
(2 ) le tte r o f  endorsem ent from m y departm ental chair and advisor:
D r. Lyndon Furst 
(3) S tam ped  postal card
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Postal C ard  D ate:.........................
Dear M r M ichael Adeniyi:
We have received  your materials and w ill be happy to 
have the opportun ity  to participate in this research.
I have passed  the packet along to:
N am e.....................................................................................
P ositio n ...............................................................................
Phone & E xtension N o....................................................
A pproxim ate date  material should be re turned  to 
y o u :.....................................................................................
Thank you.
C hancellor, D epartm ental Head, D ean,
Student A ffairs D irector or Faculty m em b er
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1993 - 1994 Staff Nurse, Lakeland Medical Center, Niles, MI, U.S.A.
1986 - 1990 Literature Evangelist, Skandinaviska Bokforlaget, Gavle, Sweden.
1984 - 1986 Literature Evangelist, West Nigerian Conference o f SDA Church,
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Ibadan, Nigeria.
Member: Michigan Nurses Association (MNA)
Michigan Assisted Living Association (MALA) 
American Red Cross
